
Look and Learn

Name of teacher:_______________________________________________________

Section(s) taught:_______________________________________________________

Curriculum to
Learning Objectives

Vision-to-Action
Plans

Annual Academic
Calendar

Exit
Assessments

Class 2
Part 1



ClassKlap Program has authored about 
1000+ publications which are used by 

more than 1 million students.

ClassKlap Program is India’s only customised content and educational assessment program.

1000+ Published Books Team of IITians & PhDs

Content development and automation are 
led by a team of IITians, data scientists and 

education experts from TISS and TFI.

Workshops

ClassKlap Program has conducted 
teacher training workshops for more 

than 75,000+ teachers.

1 Crore Assessments

ClassKlap Program has conducted more 
than 1,00,00,000+ assessments

across 20+ states in the last 13+ years.

Copyright © 2023 CLASSKLAP PVT. LTD. 
This book is sold subject to the condition that it shall not, by way of trade or otherwise, be lent, resold, hired our or circulated in 

any form, without the publisher’s prior, written consent.
All rights reserved. No part of this publication, including but not limited to, the content, the presentation layout, session plans, 
themes, key type of sums, mind maps and illustrations, may be reproduced, stored in a retrieval system or transmitted, in any 

form or by any means (electronic, mechanical, photocopying, recording or otherwise), without the prior, written permission of 
the copyright owner of this book.

This book is meant for educational and learning purposes. The author(s) of the book has/ have taken all reasonable care to 
ensure that the contents of the book do not violate any copyright or other intellectual property rights of any person in any 
manner whatsoever. In the event the author(s) has/have been unable to track any source and if any copyright has been 

inadvertently infringed, please notify the publisher in writing for any corrective action.
Some of the images used in the books have been taken from the following sources

www.freepik.com, www.vecteezy.com, www.clipartpanda.com Creative Commons Attribution
Published by: CLASSKLAP PVT. LTD.

Plot no. 2/5 S.S.S Nagar, West Marredpally,
Secunderabad, Telangana - 500026, India

This book is part of a package of books and is not meant to be sold separately. For MRP, please refer to the package price.

Because no two students are the same.







Pr
ov

id
es

 fo
r h

an
d

s-
on

 e
xp

er
ie

nc
e 

w
ith

 
cr

ea
tin

g,
 d

es
ig

ni
ng

 a
nd

 im
pl

em
en

tin
g

so
m

et
hi

ng
 in

no
va

tiv
e 

an
d

 u
se

fu
l

A
ct

iv
ity

 Ti
m

e

C
on

ta
in

s t
he

 lis
t o

f l
ea

rn
in

g 
ob

je
ct

iv
es

 to
 

be
 a

ch
ie

ve
d

 in
 th

e 
le

ss
on

Le
t U

s 
Le

ar
n 

A
bo

ut
In

tro
d

uc
es

 th
e 

co
nc

ep
t/

su
bt

op
ic

 a
nd

 
ar

ou
se

s c
ur

io
sit

y 
am

on
g 

st
ud

en
ts

Th
in

k

Ex
pl

ai
ns

 th
e 

as
pe

ct
s i

n 
d

et
ai

l t
ha

t f
or

m
 

th
e 

ba
sis

 o
f t

he
 c

on
ce

pt
 

In
cl

ud
es

 e
le

m
en

ts
 to

 e
ns

ur
e 

th
at

 st
ud

en
ts

 
ar

e 
en

ga
ge

d
 th

ro
ug

ho
ut

Un
de

rs
ta

nd
in

g
In

tro
d

uc
es

 n
ew

 c
on

ce
pt

s t
o 

bu
ild

 o
n 

th
e 

pr
er

eq
ui

sit
e 

kn
ow

le
d

ge
/s

ki
lls

 re
qu

ire
d

 to
un

d
er

st
an

d
 a

nd
 a

pp
ly

 th
e 

ob
je

ct
iv

e 
of

 
th

e 
to

pi
c

Re
m

em
be

rin
g

C
on

ne
ct

s t
he

 c
on

ce
pt

 to
 re

al
-li

fe
 

sit
ua

tio
ns

 b
y 

en
ab

lin
g 

st
ud

en
ts

 to
 a

pp
ly

 
w

ha
t h

as
 b

ee
n 

le
ar

nt
 th

ro
ug

h 
th

e 
pr

ac
tic

e 
qu

es
tio

ns

A
pp

lic
at

io
n

Fa
sc

in
at

in
g 

fa
ct

s a
nd

 tr
iv

ia
 re

la
te

d
 to

 
th

e 
co

nc
ep

tA
m

az
in

g 
Fa

ct
s

En
co

ur
ag

es
 st

ud
en

ts
 to

 e
xt

en
d

 th
e 

co
nc

ep
t l

ea
rn

t t
o 

ad
va

nc
ed

 
ap

pl
ic

at
io

n 
sc

en
ar

io
s

Hi
gh

er
 O

rd
er

 Th
in

ki
ng

 S
ki

lls
 (H

.O
.T.

S.
)

Te
xt

bo
ok

 Fe
at

ur
es

Page 3



Page 4



Page 5



Page 6



Page 7



Page 8



Understanding the Types of Play at the Foundational Level 

Play is an essential part of childhood that enables children to explore, learn, and develop new skills. The NCF 2022 
emphasises the centrality of ‘play’ in the Foundational Stage of education. This is based on strong evidence that when 
children engage in play-based activities they learn and grow better. 

There are three main types of play: free play, guided play, and structured play. Each type of play has its benefits and serves 
a unique purpose in a child's development. 

Type of play What is it? Example What are its benefits? 

Free play Also known as unstructured play, this 
is playtime that children initiate and 
control. During free play, children 
are free to choose what they want 
to play, how they want to play, and 
with whom they want to play. 

For example, a teacher 
allows learners time for 
learners to choose what 
and who they want to play 
with without providing any 
instructions. 

Free play allows children to use 
their imagination, creativity and 
problem-solving skills. It also helps 
them develop their social skills, 
including communication, 
cooperation and empathy. 

Guided play Also known as semi-structured play, 
this is playtime that is directed by an 
adult or teacher but still allows for 
some freedom and creativity. 
Guided play provides some 
structure and guidance to help 
children achieve specific learning 
objectives.  

For example, a teacher 
might provide a theme or 
materials for children to use 
during playtime. 

Guided play encourages children 
to think critically, solve problems 
and develop their cognitive, social
and emotional skills. 

Teaching Strategies Intro 
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Structured Play Also known as adult-directed play, 
this is playtime that is entirely 
planned and directed by an adult. 
Structured play has specific goals 
and objectives, such as developing 
a particular skill or achieving a 
learning outcome. 

An example of structured 
play is an organised game 
that the teacher facilitates 
for the learners.  

Structured play helps children 
develop skills and knowledge in a 
particular area, but it may limit 
their creativity and imagination. 

 

To summarise, free play, guided play and structured play are all essential types of play that serve different purposes in a 
child's development. While the ClassKlap lesson plans include instances of guided and structured play, we would 
encourage teachers to also incorporate time for free play as it is extremely valuable. 
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Learners 

Teacher 

To involve learners in a 
conversation to discuss the 
concept/related example/scenario 
with the class 

Interactive Discussion 

Ask questions to check previous knowledge.
Introduce a new concept by asking questions/
sharing an example/describing a scenario.
Initiate a discussion among learners either in
groups, pairs or individually.
Capture learners’ responses on the blackboard
using appropriate graphic organisers (GOs).
Conclude the discussion by arriving at the
expected learning outcome.

Respond to the questions.
Have doubts clarified.

Sample 
Ask the following questions to check learners’ previous 
knowledge. 

Where do insects live?
Do they have their own house?

Introduce the topic social insects: 

Initiate a discussion on whether the learners have seen
honeybees and ants.
Ask if they move individually or in groups.
Ask where have they seen them
Ask if they know of any uses of ants and honeybees.

Explain social insects: 

Introduce the term ‘social insects’.
Use the ‘Be Amazed’ section to elaborate on how social
insects live in colonies.
List the uses of honey and beeswax.
Mention how they can be kind to butterflies and
honeybees

Use a graphic organiser to summarise: 

Use a Venn diagram (Refer to the Graphic Organisers
on sub-section 5 of this book.) to list the uses of
honeybees and insects.
Show the overlap of uses and the individual uses of
each of them clearly.

Engages learners in a discussion and share their
inputsWhat? 

Why? 

How to 
use? 

Teaching Strategies
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Teacher 

Learners 

To involve the learners and allow 
them to experience and practice 
concepts; build application and 
creative skills 

Real-life Connect 

Ask questions related to their real life, such as
examples/experiences related to the concept.
Connect the answers to the concept to be
learnt.
Plan for
experiments/demonstrations/activities
according to the learning outcomes.
Give an opportunity for the learners to
interact and present information.
Ask application/higher order thinking skills
based questions.

Observe and listen to the teacher.
Answer questions based on one’s real-life
experiences.
Clarify doubts if any.

Sample
Learning outcome: Describe a few common birds seen in the 
surroundings, their features and eating habits 

Ask the following questions to connect learners to
their real life:

Name some birds you have seen in the school.

Name some birds you have seen near your home.

Let each child name two common birds.

Discuss the following features.

Size: small (e.g. sparrow), slightly big (e.g. crow),
etc.

Colour of the beak.

Colour of the feathers.

Knowledge about what they eat.

Capture learners’ responses on the blackboard in a
table format.

Relate it to the information given in the textbook.

Connects learning in the classroom to the
real-life tasks, or simulated tasksWhat? 

Why? 

How to 
use? 
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Teacher 

Learners 

To engage and involve all types of 
learners and build cooperative 
learning, in order to collaborate, 
work in a team and build confidence 
among learners 

Peer Learning (Group/Pair) 

Plan for the peer learning as per learning
outcome (consider: concept/problem to be
solved/tasks to be completed).
Group learners as a team or a pair with
complementary strengths.
Instruct the group with the expected learning and
the time frame in which it has to be completed.
Supervise and moderate the discussions in the
groups.
Ensure that learners have learnt from their peers
by asking questions, helping them write, or
solving the problems in the notebooks or on the
blackboard.

Understand the question to be solved and one’s 
role in peer learning.  
Contribute according to one’s individual strength
in the group.
Help all the members to understand and learn.
Present information as asked in the notebook/on
the blackboard to demonstrate learning.

Sample
Group learners into pairs.

Write down the following questions on the blackboard.

What happens when we walk/sit in places
where there is a lot of dust/smoke? (Talk about
breathing, dust on the body and so on)

Why do some people wear masks while
travelling?

Let each group present two points for each of the
questions.

Write down all the relevant points on the blackboard
under the heading, “Harmful effects of air pollution”.

Helps learners interact with each other and learn
from each otherWhat? 

Why? 

How to 
use? 
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Teacher 

Learners 

To help explore and apply 
concepts outside the classroom 

Outdoor Learning 

Plan a relevant outdoor activity for a concept.
Brief learners on the learning expected. Be
very specific about the points to observe.
Instruct them to take a notebook to note down
their observations.
Give learners pointers to observe in the
outdoor environment.
Help learners observe, state and write down
their observations specific to the learning.
Reinforce and summarise the learning
immediately after the outdoor activity. Ensure
minimal time lapse.

Follow the guidelines set by the teacher for the
outdoor activity.
Ask questions to clarify and know more about
the points observed.
Note down the observations.
Relate the concept to the observations.

Sample 
Give the following instructions to learners: 

At the park, observe plants and their fruits and
seeds.

Count the number of seeds seen in each fruit/plant.

Feel the weight of the seeds of each plant. For
example, basil: seeds are very light; mango: seeds
are not as light.

Find out whether a seed is dispersed by air, by
animals, by hand or by water.

On the next day, make a list of the seeds observed,
their number, their weight and their dispersing
mechanism on the blackboard.

Uses outdoor resources such as parks,
community services such as a post office or a
hospital and excursions to relate concepts to
real-life applications

What? 

Why? 

How to 
use? 
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Teacher 

Learners 

To remember and recollect the 
information; bridge gaps in 
learning, if any; cater to different 
learning styles 

Reinforcement 

Plan and execute the type of reinforcement
strategy to be adopted.
Ask appropriate questions.
Reward those giving correct answers.

Participate in the activity as instructed.
Clarify doubts, if any.

Sample
Draw a diagram of the hibiscus flower on the
blackboard.

Mislabel the parts.

Ask learners individually to correct the labels.

Name a few parts of the flower and let the learners
draw them.

Correct the responses to ensure that all learners can
draw and label the parts of a flower.

Reteaches the concepts taught using different
teaching techniques such as graphic
organisers, questioning, etc.

What? 

Why? 

How to 
use? 
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Learners 

Teacher 

To assess the learning outcome; 
build cooperation among learners 

Quiz 

Prepare the questions based on the learning
outcomes to be assessed.
Give instructions to the class for participation.
Conduct the quiz.
Build cooperation and team spirit by awarding
the points as planned.

Be attentive to the instructions and questions.
Answer only if one knows the answer.

Sample 
Group learners into two teams.

Conduct a quiz on food components and their
sources. Ask questions such as:

Which component is also known as ‘energy
bank’?

Which vitamin is present in oranges and lemons?

Give one example each for:

o energy giving food

o bodybuilding food

o protective food

Categorise the following food items as energy
giving, bodybuilding or protective:

o rice

o dal

o butter

Asks well-prepared questions after the
completion of any particular conceptWhat? 

Why? 

How to 
use? 
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Teacher 

Learners 

To help in building higher order 
thinking skills in learners; to gain 
knowledge at their own pace 

Flipped Classroom 

Choose a topic on which the learners can read
or watch a video at home or in the classroom.
Ask them to read/watch the video and prepare
to present their learnings.
Let the learners present.
Ask questions of higher order thinking skills.
Guide and help the learners answer the
questions.

Read/Watch the video and prepare to present.
Ask questions to clarify doubts.
Present the topic to the class.
Understand and answer the higher order
questions based on the topic.

Sample 
• Form 3 groups from the total strength of the class.

• Divide ‘The adaptations in plants’ into 3 topics:
‘Adaptations of plants in deserts’, ‘Adaptations of plants
in swampy areas’, ‘Adaptation of plants in coastal areas’.

• To each member of the group assign one of the topics.

• Give them the following table format with headings.

Habitat 
(Where 
the 
plants 
are 
found) 

Examples 
of plants 

Size of 
the 
leaf 

Size of 
the 
plant 

Features of 
the leaf (if it 
has thorns, 
is it slippery 
to touch and 
so on) 

• Let each group present the information.

• Frame questions which will help the learners understand
that the features of the plant they have observed are
adaptations for its particular habitat.

Engages learners in a self-learning activity
inside/outside the classroom and lets them
prepare and present their learnings

What? 

Why? 

How to 
use? 
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Note: Descriptions provided for samples of teaching strategies may vary from the content in the 'Transactional Tips' section of the lesson plan. 
Teachers need to plan on the same lines. 

Teacher 

Learners 

To help learners to remember and 
understand the most important 
information, and integrates the 
central ideas in a meaningful way 

Summarising 

Make a list of the main points for a concept.

Ensure the keywords and phrases are
highlighted.

Use an appropriate graphic organiser to
present the information.

Underline the keywords and phrases.
Revise the summarised points.

Sample 

heating’.

Ask the learners to make a mind map to show the
properties of air.

Presents the most important ideas in the
chapter/concept in the form of a graphic
organiser using keywords or key phrases

What? 

Why? 

How to 
use? 

Show the ‘Properties of Air’ chart.

Summarise the three key points mentioned.

Underline the keywords ‘weight’, ‘space’, ’expands on
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Grade 2 EVS 2 Part

Part Lesson
No Lesson Name Teaching Days

Exam Syllabus

FA Coverage SA Coverage PA Coverage

1 1 Who Do I Look like? 4 FA1 SA1 PA1

1 2 My Likes and Dislikes 5 FA1 SA1 PA1

1 3 Story of My Family 5 FA1 SA1 PA1

1 4 Big Family, Small Family 8 FA1 SA1 PA1

1 5 How Do Families Eat? 7 FA2 SA1 PA1

1 6 Games We Play 6 FA2 SA1 X

1 7 Places Around Us 7 X SA1 X

1 8 Caring for Plants and Animals 9 X SA1 X

1
Activity Time – A

Activity A1: Family Photo
Activity A2: A Gift for Birds

2

2 9 Dear Drops 8 FA3 SA2 PA2

2 10 Game of Lights 6 FA3 SA2 PA2

2 11 Air Around Us 6 FA3 SA2 PA2

2 12 Uses of Plants 8 FA4 SA2 PA2

2 13 Creep and Crawl 6 FA4 SA2 X

2 14 Chips and Fries 6 FA4 SA2 X

Note: SA1=MYA, SA2=AA
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Grade 2 EVS 2 Part

Part Lesson
No Lesson Name Teaching Days

Exam Syllabus

FA Coverage SA Coverage PA Coverage

2
Activity Time – B

Activity B1: Pinwheels
Activity B2: Carton Bugs

2

2 15 Animal Homes 6 X SA2 X

2 16 Clothes We Wear 5 X SA2 X

2 17 Moving Around 5 X SA2 X

2
Activity Time – C

Activity C1: Snow House
Activity C2: Red, Green and Yellow

2

Note: SA1=MYA, SA2=AA
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Assessment Blueprint - Look and Learn - Beginner - FA_20M

Ques on Source Summary
DIRECT Direct quesƟons from TB/WB
DIRECT PLUS DIRECT quesƟons with minor changes.
MODIFIED DIRECT quesƟons with changes in skill and/or

quesƟon type
MODIFIED PLUS MODIFIED quesƟons with increased difficulty
TWISTED NEP/BOARD quesƟon types based on TB/WB

content

Look and Learn - Class 2
Beginner Values

Section Question type Question Source
20M

No. of Questions Marks
A Multiple Choice Questions Direct 1 1

DirectPlus 3 3
Modified 1 1

B Very Short Answer Questions Direct 3 3
DirectPlus 2 2
Modified 3 3
Twisted 1 1

C Short Answer Questions Direct 1 2
DirectPlus 1 2
Modified

D Graphic Organiser Modified 1 2

This exam blueprint is for reference only. Actual exam pattern may vary slightly.
Grand Total 17 20
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Assessment Blueprint - Look and Learn - Beginner - PA_40M
Look and Learn - Class 2

Beginner Values

Section Question type Question Source

40M

No. of Questions Marks

A Multiple Choice Questions Direct 3 3

DirectPlus 4 4

Modified 4 4

B Very Short Answer Questions Direct 4 4

DirectPlus 4 4

Modified 3 3

Twisted 2 2

C Short Answer Questions Direct 2 4

DirectPlus 3 6

Modified 1 2

D Graphic Organisers Modified 2 4

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.

Grand Total 32 40
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Assessment Blueprint - Look and Learn - Beginner - MYA/AA_20M
Look and Learn - Class 2

Beginner

Section Question type Question Source

Values

20M

No. of Questions Marks

A Multiple Choice Questions Direct 1 1

DirectPlus 3 3

Modified 1 1

B Very Short Answer Questions Direct 3 3

DirectPlus 2 2

Modified 3 3

Twisted 1 1

C Short Answer Questions Direct 1 2

DirectPlus 1 2

D Graphic Organiser Modified 1 2

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.

Grand Total 17 20
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Assessment Blueprint -  Look and Learn - Beginner - MYA/AA_40M
Look and Learn - Class 2

Beginner

Section Question type Question Source

Values

40M

No. of Questions Marks

A Multiple Choice Questions Direct 5 5

DirectPlus 3 3

Modified 3 3

B Very Short Answer Questions Direct 3 3

DirectPlus 4 4

Modified 5 6

Twisted 2 2

C Graphic Organiser Modified 1 2

D Short Answer Questions Direct 2 4

DirectPlus 2 4

E Diagram Based Question Modified 1 4

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.

Grand Total 31 40
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Assessment Blueprint - Look and Learn - Beginner - MYA/AA_50M
Look and Learn - Class 2

Beginner

Section Question type Question Source

Values

50M

No. of Questions Marks

A Multiple Choice Questions Direct 2 2

DirectPlus 3 3

Modified 1 1

B Very Short Answer Questions Direct 4 5

DirectPlus 3 3

Modified 5 5

Twisted 1 1

C Graphic Organisers Modified 4 8

D Short Answer Questions Direct 4 8

DirectPlus 4 8

Modified 3 6

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.

Grand Total 34 50
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Assessment Blueprint - Look and Learn - Beginner - MYA/AA_80M
Look and Learn - Class 2

Beginner

Section Question type Question Source

Values

80M

No. of Questions Marks

A Multiple Choice Questions Direct 6 6

DirectPlus 6 6

B Very Short Answer Questions Direct 4 4

DirectPlus 7 7

Modified 9 9

C Graphic Organisers Modified 4 8

D Short Answer Questions Direct 6 12

DirectPlus 5 10

Modified 5 10

E Diagram Based Question Modified 2 8

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.

Grand Total 54 80
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Assessment Blueprint - Look and Learn - Proficient - FA_20M
Look and Learn - Class 2

Proficient Values

Section Question type Question Source

20M

No. of Questions Marks

A Multiple Choice Questions DirectPlus 1 1

ModifiedPlus 1 1

Twisted 2 4

B Very Short Answer Questions DirectPlus 2 2

Modified 2 2

ModifiedPlus 2 2

C Graphic Organiser Modified 1 2

D Short Answer Questions DirectPlus 2 4

Modified 1 2

This exam blueprint is for reference only. Actual exam pattern may vary slightly.

Grand Total 14 20
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Assessment Blueprint - Look and Learn - Proficient - PA_40M
Look and Learn - Class 2

Proficient Values

Section Question type Question Source

40M

No. of Questions Marks

A Multiple Choice Questions DirectPlus 2 2

ModifiedPlus 1 1

Twisted 2 4

B Very Short Answer Questions DirectPlus 5 5

Modified 2 2

ModifiedPlus 4 4

C Graphic Organisers Modified 2 4

D Short Answer Questions Direct 1 2

DirectPlus 4 8

Modified 1 2

ModifiedPlus 1 2

Twisted 1 2

E Diagram Based Question Modified 1 2

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.

Grand Total 27 40
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Assessment Blueprint - Look and Learn - Proficient - MYA/AA_20M
Look and Learn - Class 2

Proficient

Section Question type Question Source

Values

20M

No. of Questions Marks

A Multiple Choice Questions DirectPlus 1 1

ModifiedPlus 1 1

Twisted 2 4

B Very Short Answer Questions DirectPlus 2 2

Modified 2 2

ModifiedPlus 2 2

C Graphic Organiser Modified 1 2

D Short Answer Questions DirectPlus 2 4

Modified 1 2

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.

Grand Total 14 20
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Assessment Blueprint -  Look and Learn - Proficient - MYA/AA_40M
Look and Learn - Class 2

Proficient

Section Question type Question Source

Values

40M

No. of Questions Marks

A Multiple Choice Questions DirectPlus 2 2

ModifiedPlus 1 1

Twisted 2 4

B Very Short Answer Questions DirectPlus 5 5

Modified 2 2

ModifiedPlus 4 4

C Graphic Organiser Modified 2 4

D Short Answer Questions Direct 1 2

DirectPlus 4 8

Modified 1 2

ModifiedPlus 1 2

Twisted 1 2

E Diagram Based Question Modified 1 2

This exam blueprint is for reference only. Actual exam pattern may vary slightly.

Grand Total 27 40
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Assessment Blueprint - Look and Learn - Proficient - MYA/AA_50M
Look and Learn - Class 2

Proficient

Section Question type Question Source

Values

50M

No. of Questions Marks

A Multiple Choice Questions DirectPlus 2 2

ModifiedPlus 1 1

Twisted 3 5

B Very Short Answer Questions DirectPlus 5 5

Modified 1 1

ModifiedPlus 5 5

Twisted 1 1

C Graphic Organiser Modified 3 6

D Short Answer Questions Direct 3 6

DirectPlus 4 8

Modified 2 4

ModifiedPlus 1 2

Twisted 1 2

E Diagram Based Question Modified 1 2

This exam blueprint is for reference only. Actual exam pattern may vary slightly.

Grand Total 33 50
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Assessment Blueprint - Look and Learn - Proficient - MYA/AA_80M
Look and Learn - Class 2

Proficient

Section Question type Question Source

Values

80M

No. of Questions Marks

A Multiple Choice Questions DirectPlus 4 4

Modified 1 1

ModifiedPlus 3 3

Twisted 5 7

B Very Short Answer Questions DirectPlus 10 10

Modified 3 3

ModifiedPlus 7 7

Twisted 1 1

C Graphic Organiser Modified 5 10

D Short Answer Questions Direct 6 12

DirectPlus 5 10

Modified 1 2

ModifiedPlus 2 4

Twisted 1 2

E Diagram Based Question Modified 2 4

This exam blueprint is for reference only. Actual exam pattern may vary slightly.

Grand Total 56 80
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3) Creep and Crawl
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Art Integrated Lesson Plans 

Grade: Grade 2, FA 1 

Subject: Look and Learn 

Lesson: Story of My Family 

Learning Outcome(s):
● Describes the growth of a family tree through a storytelling activity

Integrated Art Form(s): 

● Storytelling

Materials Required: 
Ice-Breaker: NA 

Core Activity: 

1) Blank sheets of paper

2) Pencils

3) Erasers

Resources (External References): 
Ice-Breaker: 

● Kids torytelling

Core Activity: NA 
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Art Integrated Lesson Plans 

Time Needed: 
Ice-Breaker: 15 min 

Core Activity: 60 min 

Ice-Breaker: 
Summary: Show learners the picture of a family tree and a video on storytelling to set the context for the activity. 

Procedure: 

Step 1:  

● Show learners the picture of the family tree given in the appendix section.

● Ask them to look closely at the way in which it branches out both vertically and laterally.

● Instruct them to visualize the growing branches of their own family tree.

Step 2: 

● Tell learners that they will perform a storytelling activity.

● Show them the video ‘Kids torytelling’. While the video is playing, ask them to pay close attention to the way in which the story is

being narrated by the girl in the video.

● After the video ends, ask them if they enjoyed the story. Ask a few learners to share what they liked the most about the story and the

way in which it was told.

Core Activity: 
Summary: Facilitate an activity where learners describe the growth of their own family tree by telling a story. 

Procedure:  

Step 1:  

● Provide each learner with blank sheets of paper, a pencil and an eraser.
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Art Integrated Lesson Plans 

● Ask learners to write down the names of their family members who are present at different levels of their family tree. Tell them to

write the vernacular terms that they use to refer to their family members. For example, maa, baba, bhaiya, ammi, bua, and so on.

● Instruct them to write a few lines about how the family tree grew from Level 1 to Level 2 to Level 3 and so on. For example, they can

write ‘Nana and Nani had three children. This grew my family tree from Level 1 to Level 2.’

● Ask them to include a few lines about how the family tree grew sideways. For example, they can write ‘My chacha married my chachi.

This added another branch to my family tree.’

● Let them have 20-25 minutes to write down the story of how their family tree grew. They can also make a pencil drawing of their

family tree to illustrate the story.

● Walk around the classroom and help learners who might be struggling to write or illustrate.

Step 2: 

● Group learners into pairs.

● Ask each learner to practice telling the story of their growing family by narrating it to their partner.

● Let them have 10-15 minutes to practice.

● Invite a few learners to stand up and narrate their story to the rest of the class. Encourage the other learners to listen closely and clap

at the end of the narration.

● At the end of the activity, ask learners if they enjoyed writing and telling the story of how their family trees have grown.

Extension Activity: 
Instruct learners to find out about their ancestors. Ask them to collect information about any one ancestor and write a story about their life. 

Learners can write it on a chart and decorate it with their ancestor’s photographs or pictures of their belongings (if available). If such 

pictures are not available, they can make drawings for decoration. 

Assessment: 
Use the Assessment Rubric given to evaluate the learner. 
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Art Integrated Lesson Plans 

Conclusion: 

This activity allows learners to use their imagination and creativity to draft a story about their families. It helps them hone their storytelling 

abilities and gain confidence in their presentation skills. 

Appendix: 
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Art Integrated Lesson Plans 

Suggested Rubric for Assessing Art Integrated Learning 

P 
A 
R 
A 
M 
E 
T 
E 
R 
S 

LEVELS Proficient Evolving Beginner Pre-Beginner 

RATING 4 3 2 1 

Knowledge 
Construction 
and Expression 

Demonstrates excellent use of 
inquiry and higher order thinking 
skills, and accurate 
representation of arts standards. 

Demonstrates good use of 
inquiry and higher order thinking 
skills and effective 
representation of arts standards. 

Demonstrates 
moderate use of inquiry 
and higher order thinking 
skills and occasional 
representation of arts 
standards. 

Demonstrates minimal use of inquiry 
and higher order thinking skills and little 
representation of arts standards. 

Collaboration Participates proactively in 
community building through 
collaborative work, and always 
communicates well within 
team(s) and with the facilitator. 

Participates actively in 
community building through 
collaborative work, and mostly 
communicates within team(s) 
and with the facilitator. 

Participates 
moderately in 
community building 
through collaborative 
work, and occasionally 
communicates within 
team(s) and with the 
facilitator. 

Participates rarely in community 
building through collaborative work, and 
hardly communicates within team(s) 
and with the facilitator. 

Envisioning Engages proactively in rigorous 
arts integration by embracing 
change; has multiple perspectives 
and takes adequate calculated 
risks. 

Engages actively in arts 
integration by accepting change; 
has some perspectives and takes 
some calculated risks. 

Engages moderately in 
arts integration by 
accepting few changes; 
has few perspectives and 
takes few calculated 
risks. 

Engages rarely in arts integration; has 
minimal perspectives and hardly takes 
risks. 

Art and Content 
Integration 

Displays a clear connect between 
the arts and learning outcomes. 

Displays an acceptable connect 
between the arts and learning 
outcomes. 

Displays a moderate 
connect between the 
arts and learning 
outcomes. 

Displays a rare connect between the 
arts and learning outcomes. 

Self-Assessment Demonstrates significantly 
increased awareness of 
relevance and purpose of the arts 
integration process. 

Demonstrates increased 
awareness of relevance and 
purpose of the arts integration 
process. 

Demonstrates 
occasional awareness 
of relevance and purpose 
of the arts integration 
process. 

Demonstrates rare awareness of 
relevance of the arts integration process. 
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Art Integrated Lesson Plans 

Grade: Grade 2, FA 2 

Subject: Look and Learn 

Lesson: Games We Play 

Learning Outcome(s):
● Outlines the diversity in games through a collage

● Identifies indoor and outdoor games

Integrated Art Form(s):
● Collage making

Materials Required: 
Ice-Breaker: NA 

Core Activity: 

1) Pictures of some common games (for example, cricket, hockey, football, chess, carom, kabaddi, kho kho and so on), and some

traditional or regional games of India (for example, chaupar, pachisi, gilli danda, lagori, kancha, pallanguzhi, hopscotch, and so on)

2) Chart papers

3) Sketch pens

4) Glue

5) Scissors
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Art Integrated Lesson Plans 

Resources (External References): 
Ice-Breaker: 

● Games of rural India

● Tips on collage making

Core Activity: 

● Indoor and outdoor games

Time Needed: 
Ice-Breaker: 15 min 

Core Activity: 60 min 

Ice-Breaker: 
Summary: Show learners the video clips on games of India and tips on collage making to set the context for the activity. 

Procedure: 

Step 1:  

● Tell learners that they are going to watch a video on traditional games of India.

● Ask learners to pay attention to each game being shown in the video and note whether the games are being played inside the house or

outside in an open area.

● Play the video ‘Games of rural India’.

● Ask learners if they have played any of these games.

Step 2: 

● Tell learners that they will be making a collage of different games in class today.
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Art Integrated Lesson Plans 

● Play the video ‘Tips on collage making’. While the video is playing, ask them to pay close attention to the way the collage on

different regions of India is being made in the video.

● After the video has been played, ask learners if they are excited about making a collage.

Core Activity: 
Summary: Facilitate a paired activity in which learners create a collage of the various games played in India and identify indoor and 

outdoor games. 

Procedure:  

Step 1:  

● Pair learners.

● Provide each pair with the materials required for the activity. (Note: Provide learners with cut-out pictures of different games.)

● Allow each pair 40 minutes to make their collage.

● Tell them to start by brainstorming the layout ideas for their collage.

● Walk around the classroom and help learners who might be struggling for ideas or with carrying out the activity.

● Once they are done with the activity, invite each group to show their collage by taking turns. Appreciate their work.

● Ask them to keep their collage unfolded on their desks, so that those can be put on display in the classroom later.

Step 2: 

● Inform learners that they are going to watch a video on different types of games.

● Play the video ‘Indoor and outdoor games’.

● Ask learners to pay attention to what indoor and outdoor games are.

● Once the video has been played, ask them to identify the indoor and outdoor games in the collages they made.

● Invite a few learners to call out the names of some indoor and outdoor games.

● Conclude the topic by listing a few common indoor and outdoor games that are played in different regions or states of India.
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Art Integrated Lesson Plans 

Extension Activity: 
Instruct learners to find out about the games their parents and grandparents used to play in their childhood and write them down on an A4 

sheet. 

Assessment: 
Use the Assessment Rubric given to evaluate the learner. 

Conclusion: 

This activity allows learners to use their creativity to make a collage. It helps them to gain a firm understanding of different types of indoor 

and outdoor games. The activity also provides them with the knowledge of traditional Indian games. 
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Art Integrated Lesson Plans 

Suggested Rubric for Assessing Art Integrated Learning 

P 
A 
R 
A 
M 
E 
T 
E 
R 
S 

LEVELS Proficient Evolving Beginner Pre-Beginner 

RATING 4 3 2 1 

Knowledge 
Construction 
and Expression 

Demonstrates excellent use of 
inquiry and higher order thinking 
skills, and accurate 
representation of arts standards. 

Demonstrates good use of 
inquiry and higher order thinking 
skills and effective 
representation of arts standards. 

Demonstrates 
moderate use of inquiry 
and higher order thinking 
skills and occasional 
representation of arts 
standards. 

Demonstrates minimal use of inquiry 
and higher order thinking skills and little 
representation of arts standards. 

Collaboration Participates proactively in 
community building through 
collaborative work, and always 
communicates well within 
team(s) and with the facilitator. 

Participates actively in 
community building through 
collaborative work, and mostly 
communicates within team(s) 
and with the facilitator. 

Participates 
moderately in 
community building 
through collaborative 
work, and occasionally 
communicates within 
team(s) and with the 
facilitator. 

Participates rarely in community 
building through collaborative work, and 
hardly communicates within team(s) 
and with the facilitator. 

Envisioning Engages proactively in rigorous 
arts integration by embracing 
change; has multiple perspectives 
and takes adequate calculated 
risks. 

Engages actively in arts 
integration by accepting change; 
has some perspectives and takes 
some calculated risks. 

Engages moderately in 
arts integration by 
accepting few changes; 
has few perspectives and 
takes few calculated 
risks. 

Engages rarely in arts integration; has 
minimal perspectives and hardly takes 
risks. 

Art and Content 
Integration 

Displays a clear connect between 
the arts and learning outcomes. 

Displays an acceptable connect 
between the arts and learning 
outcomes. 

Displays a moderate 
connect between the 
arts and learning 
outcomes. 

Displays a rare connect between the 
arts and learning outcomes. 

Self-Assessment Demonstrates significantly 
increased awareness of 
relevance and purpose of the arts 
integration process. 

Demonstrates increased 
awareness of relevance and 
purpose of the arts integration 
process. 

Demonstrates 
occasional awareness 
of relevance and purpose 
of the arts integration 
process. 

Demonstrates rare awareness of 
relevance of the arts integration process. 

Page 164



Art Integrated Lesson Plans

Grade: Grade 2, SA 1

Subject: Look and Learn

Lesson: Places Around Us

Learning Outcome(s):
Identifies the ways in which public places are useful to us

Composes an illustrated report to document a field visit to a local park

Integrated Art Form(s):
Field visit to make documentaries

Materials Required: 
Ice-Breaker:  NA

Core Activity:

1) Pencil

2) Eraser

3) Crayons or coloured pencils

Resources (External References):
Ice-Breaker:

The places song

Narrative report writing

Core Activity: NA

Page 165



Art Integrated Lesson Plans

Time Needed:
Ice-Breaker: 10 min

Core Activity: 70 min

Ice-Breaker: 
Summary: Show learners a video on different public places, and introduce them to narrative report writing through another video to set the 

context for the activity.

Procedure:
Play the ‘The places song’ video in class. While the video is playing, ask learners to pay close attention to the different public places

being shown in the video.

Once they have watched the video, ask learners to list a few public places apart from the ones shown in it.

Then, play the video ‘Narrative report writing’.

Inform learners that they will visit a local park today. At the park, they will have to observe and note down all the ways in which the

park is useful to people. They will come back to class after the visit and write a report on it.

Core Activity:
Summary: Facilitate an activity where learners visit a local park and compose an illustrated report on how it is useful to people.

Procedure:
Step 1:

Take learners to a public park in the neighbourhood.

Point out all the ways in which the park is being used by people.

Tell them all the different ways in which the park is used by people throughout the day. (Hint: for jogging, playing, having picnics,

walking pets, and so on.)
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Art Integrated Lesson Plans
Ask them to make a note of the different things they see in the park and their uses. (Hint: slides and swing sets for playing, paved

paths for jogging and running, and so on.)

Take learners back to the classroom.

Step 2:
Group learners into pairs.

Provide each pair with a copy of the report template given in the appendix.

Ask them to follow the prompts given there to write a report on their field visit.

Tell them to use crayons or coloured pencils to make the drawing.

Walk around the classroom to help learners who may be struggling to write or draw.

Allow them 30 minutes to complete the activity.

Once the activity is done, choose 4-5 pairs at random to read out their report and show their drawing to the rest of the class.

Extension Activity:
Ask learners to make a list of the public places in their respective neighbourhoods and write two lines about each place. Tell them that they 

may also paste photographs of the places next to the write-up.  They can enlist the help of their family members for this activity.

Assessment: 
Use the Assessment Rubric given to evaluate the learner.

Conclusion:
This activity allows learners to hone their observational skills while being in an outdoor setting. It inculcates the ability to make 

documentaries in a creative manner to achieve the intended learning outcome.
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Appendix
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Art Integrated Lesson Plans

Suggested Rubric for Assessing Art Integrated Learning

P 
A 
R 
A 
M
E 
T 
E 
R 
S 

LEVELS Proficient Evolving Beginner Pre-Beginner

RATING 4 3 2 1

Knowledge 
Construction 
and Expression

Demonstrates excellent use of 
inquiry and higher order thinking 
skills, and accurate 
representation of arts standards.

Demonstrates good use of 
inquiry and higher order thinking 
skills and effective
representation of arts standards. 

Demonstrates 
moderate use of inquiry 
and higher order thinking 
skills and occasional
representation of arts 
standards.

Demonstrates minimal use of inquiry 
and higher order thinking skills and little
representation of arts standards.

Collaboration Participates proactively in 
community building through 
collaborative work, and always 
communicates well within 
team(s) and with the facilitator.

Participates actively in 
community building through 
collaborative work, and mostly 
communicates within team(s) 
and with the facilitator.

Participates 
moderately in 
community building 
through collaborative 
work, and occasionally 
communicates within 
team(s) and with the 
facilitator.

Participates rarely in community 
building through collaborative work, and 
hardly communicates within team(s) 
and with the facilitator.

Envisioning Engages proactively in rigorous 
arts integration by embracing 
change; has multiple perspectives 
and takes adequate calculated 
risks. 

Engages actively in arts 
integration by accepting change; 
has some perspectives and takes 
some calculated risks. 

Engages moderately in 
arts integration by 
accepting few changes; 
has few perspectives and 
takes few calculated 
risks.

Engages rarely in arts integration; has 
minimal perspectives and hardly takes 
risks. 

Art and Content 
Integration

Displays a clear connect between 
the arts and learning outcomes.

Displays an acceptable connect
between the arts and learning 
outcomes.

Displays a moderate 
connect between the 
arts and learning 
outcomes.

Displays a rare connect between the 
arts and learning outcomes. 

Self-Assessment Demonstrates significantly 
increased awareness of 
relevance and purpose of the arts 
integration process. 

Demonstrates increased
awareness of relevance and 
purpose of the arts integration 
process.

Demonstrates 
occasional awareness
of relevance and purpose 
of the arts integration 
process.

Demonstrates rare awareness of 
relevance of the arts integration process. 
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NCF 2022 aims at achieving a holistic overall transformation of the teaching-learning process that will ensure an enjoyable, 
inclusive and positive overall learning experience. NCF 2022 asserts that the teacher is at the heart of the practice of 
education and is the torchbearer of the transformation it envisions for the Indian education system. It also re-emphasises the 
overall guiding principles of the NEP 2020, some of which include:  

a) emphasis on conceptual understanding rather than rote learning and learning for examinations,
b) development of 21st-century skills such as problem-solving, creativity, and critical thinking to encourage logical decision-
making and innovation
c) respect for diversity and respect for the local context in curriculum and pedagogy

Here we have outlined some additional pointers that are in alignment with NCF 2022 that we feel will support teachers of 
environmental studies and science. 

“Science is fun!” As adults we know this and even say this, but do our learners get a sense of 
this excitement? At the school level, science comes across as a collection of isolated facts. 
Truth is, science is the grandest story that human beings have written. Teaching science to 
primary school learners is an opportunity to let our future generations marvel at the natural 
world around us and at the human effort in understanding and manipulating the world. As 
long as we keep connecting to this big picture, a big part of our mission as science teachers 
gets accomplished. NCF 2022 recommends that a Constructivist approach to science 
teaching be used at the primary level. But what is ‘Constructivism’, and how can it be 
practised in the classroom? 

Constructivism means that science should not be taught as facts and figures to be memorised. Instead, learners should be able 
to understand how science is a process. In order for learners to get involved in the process, developing skills of critical thinking 
and deduction is necessary.  
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In order to do this, the 5E model for teaching science can be followed right from the primary level. This approach has been 
used in the ClassKlap textbooks as well, so your teaching can naturally follow this approach of Engage, Explore, Explain, 
Elaborate and Evaluate. Here are the details of this effective method: 

1) Engage: Set the concept in a meaningful and relatable context.  This creates an interest 
in learners as they are able to see meaning in knowing more about it. Raise questions 
for inquiry and explore learners’ ideas and beliefs about the concept. If possible, 
compare learners’ ideas to show different ways of thinking. 

2)   Explore: Science is something that is experience-based. The most concrete way to 
ensure learners understand a concept is to enable them to have an experience. Where 
possible, try to conduct experiments and observations. This is also the stage where 
learners can be encouraged to raise questions and to test their ideas. 

 
3)  Explain: The third stage is of consolidating what the learners have experienced and connecting it to theoretical 

explanations that provide a scientific basis for the concept. This is the stage at which you ensure 
that all relevant vocabulary is mastered by them. The use of visual aids like charts, diagrams and 
so on are particularly useful now because learners will be able to make the necessary 
connections. 

4)  Elaborate:  Next, allow learners to apply or demonstrate their learning. Encourage learners to 
represent their understanding of the concept through diagrams, models, flow-charts, mind maps 
and so on. Learners’ work and ideas will give you an idea about how well they have understood 
the concept. Provide feedback on misconceptions, if there are any, at this stage. 

5)    Evaluate: Assess learners once you have gone through all the other Es. Evaluation need not 
only be formal. You can conduct informal, formative evaluation through class tests, quizzes, 
surprise tests and classroom questioning in general. Ensure you test factual knowledge, scientific 
vocabulary as well as conceptual clarity. Providing learners the opportunity to apply their 
learning through projects is a great way of evaluation as well. 

 
If a child can’t learn the way we teach, maybe we should teach them the way they learn.  Ignacio Estrada 
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Q 1) Which were the four best performing 
areas/concepts for Term 1 as per your Teacher 
Companion Book?

1) ___________________________________________________

2) ___________________________________________________

3) ___________________________________________________

4) ___________________________________________________

Q 6) List at least five learners who 

you would like to particularly 

support based on inputs from 

the Teacher Companion 

Book.

1) ______________________________

2) ______________________________

3) ______________________________

4) ______________________________

5) ______________________________

Q 2) Which four areas/concepts were highlighted for 
improvement as per your Teacher Companion 
Book?

1) ___________________________________________________

2) ___________________________________________________

3) ___________________________________________________

4) ___________________________________________________

Q 3) Which transactional tips do you find most useful to remediate the 

areas/concepts highlighted for improvement?

Q 5) What other transactional tips do 

you plan on using in Term 2? 

Q 4) How many periods have you 

used to remediate 

areas/concepts highlighted in 

the Teacher Companion 

Book? 

QQQQQQQQQQQQQQQQQQ
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