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Grade 4 SST 2 Part

Part Lesson
No. Lesson Name Teaching

Days

Exam Syllabus

FA
Coverage

SA
Coverage

PA
Coverage

1 1 Explorations, Discoveries and
Inventions 6 FA1 SA1 PA1

1 2 Continents and Oceans on Earth 6 FA1 SA1 PA1

1 3 What Does the Earth
Look Like? 6 FA2 SA1 PA1

1 4 Understanding Rivers 5 FA2 SA1 X

1 5 India's Rivers 5 X SA1 X

2 6 Natural Resources: Forests 5 FA3 SA2 PA2

2 7 Natural Resources: Soil 5 FA3 SA2 PA2

2 8 Indian History and Culture 6 FA4 SA2 PA2

2 9 The Indian Constitution 6 FA4 SA2 X

2 10 Public Facilities 5 X SA2 X

Note: SA1=MYA, SA2=AA
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Assessment Blueprint - EVS-II - Beginner - FA_20M

Ques on Source Summary
DIRECT Direct ques ons from TB/WB
DIRECT PLUS DIRECT ques ons with minor

changes.
MODIFIED DIRECT ques ons with changes in

skill and/or ques on type
MODIFIED PLUS MODIFIED ques ons with

increased difficulty
TWISTED NEP/BOARD ques on types based

on TB/WB content

EVS-II - Class 
Beginner Values

Section Section Heading Question Source
20M

No. of Questions Marks
A Multiple Choice Questions DirectPlus 2 2

Modified 3 3
B Very Short Answer Questions Direct

DirectPlus 2 2
Modified 3 3

C Short Answer Questions Direct 2 4
DirectPlus
Modified 1 2

D Long Answer Questions Direct 2 4

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.

Grand Total 15 20
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Assessment Blueprint -  - Beginner - PA_40M
 - Class 

Beginner Values

Section Section Heading Question Source

40M

No. of Questions Marks

A Multiple Choice Questions Direct 1 1

DirectPlus 2 2

Modified 5 5

B Very Short Answer Questions Direct 4 4

Modified 5 5

C Short Answer Questions Direct 1 2

DirectPlus 2 4

Modified 1 2

D Graphic Organiser Modified 1 3

E Long Answer Questions DirectPlus 4 8

F Map/Picture Based Questions DirectPlus 1 4

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.

Grand Total 27 40
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Assessment Blueprint - EVS-II - Beginner - MYA/AA_40M
EVS-II - Class 

Beginner

Section Section Heading Question Source

Values

40M

No. of Questions Marks

A Multiple Choice Questions Direct 1 1

DirectPlus 1 1

Modified 2 2

B Very Short Answer Questions Direct 4 4

DirectPlus 2 2

Modified 7 8

C Short Answer Questions Direct 1 2

Modified 2 4

D Graphic Organiser Modified 1 3

E Long Answer Questions DirectPlus 2 4

F Map/Picture Based Questions Direct 2 9

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.

Grand Total 25 40
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Assessment Blueprint - EVS-II - Beginner - MYA/AA_50M
EVS-II - Class 

Beginner

Section Section Heading Question Source

Values

50M

No. of Questions Marks

A Multiple Choice Questions DirectPlus 2 2

Modified 2 2

B Very Short Answer Questions Direct 3 3

DirectPlus 6 6

Modified 9 10

C Short Answer Questions Direct 1 2

DirectPlus 2 4

Modified 1 2

D Graphic Organiser Modified 2 6

E Long Answer Questions DirectPlus 2 4

F Map/Picture Based Questions Direct 2 9

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.

Grand Total 32 50
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Assessment Blueprint - EVS-II - Beginner - MYA/AA_80M
EVS-II - Class 

Beginner

Section Section Heading Question Source

Values

80M

No. of Questions Marks

A Multiple Choice Questions Direct 4 4

DirectPlus 1 1

Modified 2 2

B Very Short Answer Questions Direct 6 7

DirectPlus 6 6

Modified 15 16

C Short Answer Questions Direct 4 8

Modified 3 6

D Graphic Organiser Modified 3 9

E Long Answer Questions DirectPlus 4 8

F Map/Picture Based Questions Direct 3 13

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.

Grand Total 51 80
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Assessment Blueprint - EVS-II - Proficient - FA_20M
EVS-II - Class 

Proficient Values

Section Section Heading Question Source

20M

No. of Questions Marks

A Multiple Choice Questions Direct 2 2

Twisted 2 2

B Very Short Answer Questions DirectPlus 2 2

Modified 2 2

C Short Answer Questions Direct 1 2

Modified 1 2

Twisted 2 4

D Long Answer Questions Modified 2 4

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.

Grand Total 14 20
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Assessment Blueprint -  - Proficient - PA_40M
 - Class 

Proficient Values

Section Section Heading Question Source

40M

No. of Questions Marks

A Multiple Choice Questions Modified 3 3

ModifiedPlus 3 3

Twisted 2 2

B Very Short Answer Questions Direct 1 1

Modified 4 4

C Short Answer Questions DirectPlus 2 4

ModifiedPlus 1 2

Twisted 2 6

D Graphic Organiser Modified 1 3

E Long Answer Questions DirectPlus 2 4

Modified 2 4

F Map/Picture Based Questions DirectPlus 1 4

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.

Grand Total 24 40
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Assessment Blueprint - EVS-II - Proficient - MYA/AA_50M
EVS-II - Class 

Proficient

Section Section Heading Question Source

Values

50M

No. of Questions Marks

A Multiple Choice Questions Modified 1 1

ModifiedPlus 1 1

Twisted 2 2

B Very Short Answer Questions Direct 3 3

DirectPlus 3 3

Modified 7 8

ModifiedPlus 1 1

C Short Answer Questions DirectPlus 1 2

ModifiedPlus 2 4

Twisted 2 6

D Graphic Organiser Modified 2 6

E Long Answer Questions Modified 2 4

F Map/Picture Based Questions Direct 2 9

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.

Grand Total 29 50
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Assessment Blueprint - EVS-II - Proficient - MYA/AA_40M
EVS-II - Class 

Proficient

Section Section Heading Question Source

Values

40M

No. of Questions Marks

A Multiple Choice Questions Direct 1 1

ModifiedPlus 1 1

Twisted 2 2

B Very Short Answer Questions Direct 2 2

Modified 5 6

ModifiedPlus 2 2

C Short Answer Questions DirectPlus 1 2

Modified 1 2

Twisted 2 6

D Graphic Organiser Modified 1 3

E Long Answer Questions Modified 2 4

F Map/Picture Based Questions Direct 1 4

DirectPlus 1 5

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.

Grand Total 22 40
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Assessment Blueprint - EVS-II - Proficient - MYA/AA_80M
EVS-II - Class 

Proficient

Section Section Heading Question Source

Values

80M

No. of Questions Marks

A Multiple Choice Questions Direct 2 2

Modified 2 2

ModifiedPlus 2 2

Twisted 2 2

B Very Short Answer Questions Direct 1 1

DirectPlus 2 2

Modified 15 17

ModifiedPlus 4 4

C Short Answer Questions Direct 2 4

DirectPlus 2 4

Modified 2 4

Twisted 2 6

D Graphic Organiser Modified 3 9

E Long Answer Questions DirectPlus 2 4

Modified 2 4

F Map/Picture Based Questions Direct 3 13

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.

2. In most cases, there is external choice for long answers type questions.

Grand Total 48 80
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Art Integrated Lesson Plans

Grade: Grade 4, FA1

Subject: EVS - II

Lesson: Explorations, Discoveries and Inventions

Learning Outcome(s):

● Familiarises with different explorers and the key voyages in history

● Investigates the explorations and the experiences of key explorers through scrapbooking

Integrated Art Form(s):

● Scrapbooking

Materials Required: 

 Ice-Breaker: 

(To be carried by learners from home)

1) Bowl

2) Water bottle cap

3) Water

4) Paper clip

5) Magnet
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Art Integrated Lesson Plans

Core Activity:

1) A scrapbook/ coloured A4 sheets that can be bound together

2) Ribbon/string

3) Glue

4) Scissors

5) Colour sketch pens, paint, crayons, etc.

Resources (External References):

Ice-Breaker:

● Tutorial video on making a compass

Core Activity:

● Explorers of the World

● List of explorers

● Female explorers

● Scrapbook making ideas

Time Needed:

Ice-Breaker: 20 min

Core Activity: 70 min

(to be done over  two teaching periods)

Ice-Breaker: 
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Art Integrated Lesson Plans

Summary: Conduct a group activity in which learners will make a compass.

Procedure:

Step 1:  

Note: Inform learners beforehand that they must bring the listed objects (bowl, water bottle cap, paper clip, magnet) from home for this activity.

Mention that any one member from each group can take up this responsibility, or members of a group may each choose to bring an item.

● Divide the class into four groups

● Ask learners if they know what a ‘compass’ is. (Hint: A compass is an instrument used to show direction. The magnetised pin always points

towards the north direction which helps us to determine other directions.)

● Inform learners that a compass was a great invention used by people who wanted to travel in olden days when there was no technology like w

have today (like Google Maps on our phones).

● Ask learners to share the names of any other inventions from everyday life that they find helpful.

● Show learners the tutorial video on making a compass.

● Ask learners to follow the video and make a compass. If required, play the video again for learners to follow the steps.

● Conclude this activity with a discussion on the importance of the use of a compass. (Hints: A compass is used to ascertain location, navigati

and direction. Its magnetic needle accurately points towards the North Pole which helps us to identify other directions. It helped mariners

determine their direction, in case clouds obscured usual cues such as the North Star, which is also found in the northern direction. Before th

internet, the compass was essential for explorers.)
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Art Integrated Lesson Plans

Core Activity:

Summary: Conduct a group activity in which learners make an explorer’s scrapbook.

Procedure (Day 1):

Step 1:

● Introduce learners to a few famous explorers in history.

● Show learners the video on Explorers of the World and ask them to note how the Age of Discovery gave rise to more trade and unified variou

regions.

 Step 2:

● Divide the class into four groups.

● Assign one explorer to each group.

● Vasco da Gama: He was the first European to discover a sea route to reach India from Europe.

● Alexandrine Tinne: She explored the path along the course of River Nile in Africa for the first time.

● Ferdinand Magellan: He was the first person who went around the entire world.

● Yuri Gagarin: He was the first person to travel to space.

● Play the video on scrapbook making ideas. Inform learners that they will be making a scrapbook based on the assigned explorers in the next

session.

● Ask learners to observe the different styles and ways to make scrapbooks in a creative and engaging manner.

● Ask learners to gather the following information and prepare for the scrapbook activity:

● Pictures/Photographs of the explorer from the internet (Refer to the following links for pictures: List of explorers, Female explorers)

● Period of exploration

● Place/country they belonged to
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Art Integrated Lesson Plans

● Purpose of their exploration

● Achievements

● Interesting facts about the explorers and their experiences.

● Encourage learners to think of visual materials that they can use for their scrapbooks such as maps, grains, fabrics, and so on to make their

scrapbooks appealing.

● Tell them to use their textbooks as a reference as well for the activities, besides the internet or other books.

Note:  Learners will have to be instructed beforehand to collect information on the chosen explorers. You may want to allow some gap between Da

and Day 2 of the Core Activity to ensure you provide a few days to the learners to prepare.

Procedure (Day 2):

Step 1:

● Allot 50 minutes for this activity.

● Ask learners to start making their scrapbooks. Provide the following ideas to the learners before they begin:

● The cover of the scrapbook can be decorated with the assigned explorer’s photos or related drawings and doodles.

● Encourage learners to think of creative names/titles for their scrapbooks.

● In the next page of the scrapbook, provide an introduction to the explorer.

● Paste pictures on the following pages so that each page depicts a scene from the explorer’s life.

● Describe their journey of exploration. Include pictures of the things that you think they might have seen. Imagine and write about the

feelings and thoughts.

 Step 2:

● At the end of the activity, ask each group to present their scrapbook and talk about the explorers assigned to them.
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Art Integrated Lesson Plans

 Extension Activity:

● Ask learners to find out about the route taken by the explorer assigned to their group. Refer to the Explorers route map for this activity. Mar

route on a world map and paste it on an A4 sheet.

Assessment: 

Use the Assessment Rubric given to evaluate the learner.

Conclusion:

This activity facilitates learners’ understanding about explorers, their explorations, voyages, and the discovery of new lands through scrapbooking.

Suggested Rubric for Assessing Art Integrated Learning

P

A

R

A

M

E

LEVELS Proficient Evolving Beginner Pre-Beginner

RATING 4 3 2 1

Knowledge
Construction and
Expression

Demonstrates excellent use of
inquiry and higher order thinking
skills, and accurate
representation of arts standards.

Demonstrates good use of
inquiry and higher order thinking
skills and effective
representation of arts
standards.

Demonstrates moderate use
of inquiry and higher order
thinking skills and occasional
representation of arts
standards.

Demonstrates minimal use of
inquiry and higher order thinking
skills and little representation
of arts standards.

Collaboration Participates proactively in
community building through
collaborative work, and always

Participates actively in
community building through
collaborative work, and mostly

Participates moderately in
community building through
collaborative work, and
occasionally communicates

Participates rarely in
community building through
collaborative work, and hardly

Page 153



Art Integrated Lesson Plans

T

E

R

S

communicates well within
team(s) and with the facilitator.

communicates within team(s)
and with the facilitator.

within team(s) and with the
facilitator.

communicates within team(s)
and with the facilitator.

Envisioning Engages proactively in rigorous
arts integration by embracing
change; has multiple perspectives
and takes adequate calculated
risks.

Engages actively in arts
integration by accepting change;
has some perspectives and takes
some calculated risks.

Engages moderately in arts
integration by accepting few
changes; has few perspectives
and takes few calculated
risks.

Engages rarely in arts
integration; has minimal
perspectives and hardly takes
risks.

Art and Content
Integration

Displays a clear connect between
the arts and learning outcomes.

Displays an acceptable connect
between the arts and learning
outcomes.

Displays a moderate connect
between the arts and learning
outcomes.

Displays a rare connect between
the arts and learning outcomes.

Self-Assessment Demonstrates significantly
increased awareness of
relevance and purpose of the arts
integration process.

Demonstrates increased
awareness of relevance and
purpose of the arts integration
process.

Demonstrates occasional
awareness of relevance and
purpose of the arts integration
process.

Demonstrates rare awareness
of relevance of the arts integration
process.
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Art   Integrated   Lesson   Plans  

Grade:     4,   FA1   

Subject:     EVS   -   II  

Lesson:     Continents   and   Oceans   on   Earth  

Learning   Outcome(s):   

● Identifies   and   names   the   continents   and   the   oceans   of   the   world

● Visualises   the   formation   of   continents   through   an   art   installation   made   using   tie-dye

● Examines   the   important   latitudes   and   longitudes   and   how   coordinates   are   formed

Integrated   Art   Form(s): 
● Tie-dye   Art

● Installation   Art

Materials   Required:  
Ice-Breaker:  

1) Outline   map   of   continents   (given   after   the   Assessment   rubric   at   the   end   of   the   lesson   plan)

2) Paints   and   brushes

3) Markers

Core   Activity:  

1) Cardboard

2) White   cloth

3) Tie-dye   paint
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Art   Integrated   Lesson   Plans  
4) String   or   rubber   bands

5) Pencils   and   erasers

6) Paper   sheets

7) Markers

8) Blue   cloth

9) Triangular   flags

10)Scissors   and/or   cutters

11) Ribbons   (1-inch   wide),   wool

12) Stapler/Glue

Resources   (External   References):  
Ice-Breaker:    NA  

Core   Activity:  

● Tie-dye   Art

Time   Needed:  
Ice-Breaker:   20   min  

Core   Activity:   60   min  

Ice-Breaker:  
Summary:    Conduct   a   map   work   activity   where   learners   colour   and   label   the   continents   and   oceans   on   a   map   of   the   world   and   discuss   their  
features   to   set   the   context.   
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Art   Integrated   Lesson   Plans  

Procedure:  

Step   1:   

● Distribute   printed   copies   of   the   outline   map   of   the   continents   of   the   world   in   class.    Make   sure   each   learner   has   their   own   copy.

● Write   the   following   colour   key   list   on   the   board   for   the   learners   to   follow.

● Asia-   Yellow

● Africa-   Green

● North   America-   Orange

●  South   America-   Purple

●  Europe-   Pink

● Australia-   Brown

● Antarctica-   Red

● Ask   learners   to   colour   the   different   continents   as   per   the   given   colour   key   and   label   them   using   a   marker.

●  Allot   10   minutes   for   this   activity.

Step   2:  

● After   completion   of   the   activity,   ask   learners   to   make   a   star   on   the   continent   they   are   located   in.

● Discuss   the   size   and   the   location   of   the   continents.

Step   3:  

● Engage   learners   in   a   discussion   about   the   oceans   of   the   world.   Inform   them   about   where   these   oceans   are   located.

● Instruct   learners   to   then   label   the   oceans   of   the   world   on   their   maps.

Core   Activity:  
Summary:    Conduct   a   group   activity   where   learners   employ   the   techniques   of   tie-dye   and   installation   art   to   create   and   assemble   a   model   of  
the   oceans   and   the   continents   of   the   world.   
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Art   Integrated   Lesson   Plans  
Procedure:  

Step   1:   

● Before   starting   the   activity,   identify   the   place   where   the   art   model   will   be   installed.

● Divide   the   class   into   seven   groups   and   assign   one   continent   to   each   group.   Distribute   the   materials   required   for   this   activity   to   each

group.

●  Ask   the   groups   to   draw   the   outline   of   the   continent   assigned   to   them   on   the   cardboard.   They   can   refer   to   the   picture   of   the   world   map

given   in   the   textbook   (pg   15).

● Provide   suitable   dimensions   of   the   continents   to   them,   according   to   the   place   where   the   art   model   will   be   installed.

● Ask   learners   to   cut   out   the   continents   along   the   outline   drawn   on   the   cardboard   by   them.   Provide   assistance   to   each   group   when   using

cutters   or   scissors.

● Let   the   groups   that   are   assigned   Europe   and   Asia   make   their   outlines   together,   so   that   they   fit   together   even   after   the   cardboard   is   cut

to   separate   the   two   continents.

Step   2:  

● Ask   each   group   to   place   the   cardboard   cut-outs   of   the   continents   on   a   white   cloth   and   trace   their   outline   on   the   cloth.

● Tell   them   to   cut   the   piece   of   cloth   along   the   traced   outline   (in   the   shape   of   the   continents). 

● Introduce   learners   to   the   concept   of   tie-dye   art.   Tell   them   that   this   form   of   art   is   created   by   binding   pieces   of   cloth   with   strings   or

rubber   bands   and   dyeing   the   cloth   with   different   colours.

● Play    the   video   on   Tie-dye   art    to   show   learners   how   it   is   done.

● Ask   learners   to   follow   the   steps   shown   in   the   video   to   dye   their   pieces   of   cloth.

● Ask   learners   to   choose   colours   that   they   prefer.

● Let   the   pieces   of   cloth   dry   once   learners   have   dyed   them.

Step   3:  

● After   the   dyed   cloth   is   dry,   ask   learners   to   attach   the   cloth   to   the   cardboard   cut   outs   using   a   stapler   or   glue.   Provide   help   to   the   groups,

if   needed.
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Art   Integrated   Lesson   Plans  
● Ask   each   group   to   write   the   name   of   the   continent   assigned   to   them   on   a   sheet   of   paper   in   big   letters.

●  Ask   the   groups   to   attach   the   paper   labels   on   their   respective   continents.

Step   4:  

● Inform   learners   that   installation   art   includes   larger-than-life   art   models   that   are   created   to   transform   a   place   and   give   an   interactive

experience   to   its   audience.

● Assist   the   groups   with   the   installation   of   their   individual   pieces.

● Before   starting   on   the   installation,   help   learners   cover   the   designated   area   with   a   blue   cloth.   Alternatively,   they   may   also   tie-dye   white

cloth   with   blue   dye   (as   described   in   Step   2)   which   they   can   use   to   make   the   backdrop.

● Ask   learners   to   put   all   the   continent   drawings   close   to   each   other   and   inform   them   that   the   continents   were   all   fused   together   in   a

single,    big   landmass   many,   many   years   ago.

● Help   learners   install   the   seven   continents   on   the   blue   cloth,   according   to   their   positions   in   the   present   day.

● Ask   learners   to   label   the   oceans   too.

Step   5:  

● Ask   learners   to   use   ribbons   of   different   colours   to   mark   the   prime   meridian   and   the   equator   on   the   installed   world   map.

● Ask   them   to   use   wool   to   mark   the   other   important   latitudes   on   the   installed   model.

● Use   two   triangular   flags   to   mark   the   North   Pole   and   the   South   Pole,   and   draw   learners’   attention   to   it.

● After   completion   of   the   activity,   initiate   a   discussion   on   latitudes,   longitudes,   coordinates,   hemispheres   and   other   relevant   topics.

● Conclude   the   activity   by   asking   the   learners   how   they   find   out   the   locations   of   the   places   they   plan   to   visit.

● Then   ask   how   the   system   of   latitudes   and   longitudes   helps   us.

Extension   Activity:  
Play    this   game    to   identify   the   continents   and   oceans   of   the   world.  
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Art   Integrated   Lesson   Plans  

Assessment:  

Use   the   Assessment   Rubric   given   to   evaluate   the   learner.  

Conclusion:  
This   activity   facilitates   the   learner’s   analysis   of   the   importance   of   latitudes   and   longitudes   and   builds   a   firm   knowledge   of   the   continents   and  
oceans   of   the   world   in   the   learner.   

Suggested   Rubric   for   Assessing   Art   Integrated   Learning  

P  
A  
R  
A  
M  
E  
T  
E  
R  
S  

LEVELS  Proficient  Evolving  Beginner  Pre-Beginner  
RATING  4  3  2  1  

Knowledge   
Construction   
and   Expression  

Demonstrates    excellent    use    of   
inquiry   and   higher   order   thinking   
skills,   and    accurate   
representation    of   arts   standards.  

Demonstrates     good    use   of   
inquiry   and   higher   order   thinking   
skills   and    effective   
representation    of   arts   standards.  

Demonstrates   
moderate    use   of   inquiry   
and   higher   order   thinking  
skills   and    occasional   
representation    of   arts   
standards.   

Demonstrates     minimal    use   of   inquiry   
and   higher   order   thinking   skills   and   
little     representation    of   arts   standards.  

Collaboration  Participates     proactively    in   
community   building   through   
collaborative   work,   and    always  
communicates    well   within   
team(s)   and   with   the   facilitator.  

Participates     actively    in   
community   building   through   
collaborative   work,   and    mostly   
communicates    within   team(s)  
and   with   the   facilitator.   

Participates   
moderately    in   
community   building   
through   collaborative   
work,   and    occasionally  
communicates    within   
team(s)   and   with   the   
facilitator.   

Participates   rarely    in   community   
building   through   collaborative   work,   and  
hardly   communicates    within   team(s)   
and   with   the   facilitator.   

Envisioning  Engages   proactively    in   rigorous  
arts   integration   by   embracing   
change;   has   multiple   perspectives   
and   takes    adequate   calculated   
risks .   

Engages   actively    in   arts   
integration   by   accepting   change;  
has   some   perspectives   and   takes   
some   calculated   risks .   

Engages     moderately   
in   arts   integration   by   
accepting   few   changes;   
has   few   perspectives   and  
takes    few   calculated   
risks .   

Engages     rarely    in   arts   integration;   has   
minimal   perspectives   and    hardly   takes  
risks .   
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Art   and   Content  
Integration   

Displays   a    clear   connect    between  
the   arts   and   learning   outcomes.   

Displays   an    acceptable   connect  
between   the   arts   and   learning   
outcomes.   

Displays   a    moderate  
connect    between   the   
arts   and   learning   
outcomes.   

Displays   a    rare   connect    between   the  
arts   and   learning   outcomes.   

Self-Assessment  Demonstrates    significantly   
increased   awareness    of   
relevance   and   purpose   of   the   arts  
integration   process.   

Demonstrates    increased   
awareness    of   relevance   and   
purpose   of   the   arts   integration  
process.   

Demonstrates   
occasional   awareness  
of   relevance   and   purpose   
of   the   arts   integration   
process.   

Demonstrates    rare     awareness    of   
relevance   of   the   arts   integration   process.  
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Grade:     4,   FA2   

Subject:     EVS   -   II  

Lesson:     Understanding   Rivers  

Learning   Outcome(s):   

● Identifies   different   rivers   of   India

● Examines   the   reasons   for   river   pollution   and   the   ways   in   which   it   can   be   tackled

Integrated   Art   Form(s): 
● Nukkad   Natak   (Street   Play)

Materials   Required:  
Ice-Breaker:   NA  

Core   Activity:  

1) Rough   sheets

2) Pens

3) Dupattas/   sashes   for   costumes

4) Tambourine

Resources   (External   References):  
Ice-Breaker:   NA  
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Core   Activity:  

● Nukkad   Natak

Time   Needed:  
Ice-Breaker:   10   min  

Core   Activity:   90   min   (to   be   done   over   2   teaching   periods)  

Ice-Breaker:  
Summary:    Organise   a   game   in   which   learners   guess   the   names   of   rivers.  

Procedure:  

Step   1:     

● Inform   the   class   that   they   are   going   to   play   a   game   of   10   questions   with   the   names   of   the   rivers   of   India   today.

● Ask   the   class   if   they   know   how   to   play   the   game.   Recall   the   rules   of   the   game   to   remind   learners.

Step   2:  

● Divide   the   class   into   two   groups.

● One   group   can   choose   the   names   of   rivers   and   the   other   group   can   ask   10   yes/no   questions   to   guess   the   name.   For   example,   Group   A

chooses   the   river   Ganga.   Group   B   can   then   ask   questions   such   as:

a. Does   this   river   pass   through   Uttar   Pradesh?   (A:   Yes)

b. Does   this   river   have   its   source   in   Jammu   and   Kashmir?   (A:   No)

c. Is   this   a   holy   river?   (A:   Yes)

d. Does   it   form   a   delta?   (A:   Yes)

● Allot   10   minutes   for   this   activity.
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Core   Activity:  
Summary:    Conduct   an   activity   where   learners   stage   a    nukkad   natak   (street   play)   through   which   they   employ   their   understanding   of   the  
usefulness   of   rivers   and   how   they   are   being   polluted.   

Procedure   (Day   1):  

Step   1:   

● Initiate   a   discussion   on   the   topic   of   water   pollution   and   invite   learners   to   share   their   opinion   on   how   rivers   are   affected   by   water

pollution.

● Lead   the   discussion   to   the   ways   rivers   are   being   polluted   and   the   consequences   of   pollution   in   rivers.

● Tell   learners   that   they   will   be   staging   a   nukkad   natak   (street   play)   on   this   topic.

● Introduce   learners   to   what   a   nukkad   natak   is.   Tell   them   that   it   is   a   play   performed   in   the   streets   to   raise   awareness   and   sensitise

people   on   social   problems.

● Show    the   video   of   a   nukkad   natak    to   the   learners,   if   required.

Step   2:  

● Divide   the   class   into   two   groups.

● Instruct   each   group   to   brainstorm   for   a   script   on   how   rivers   are   polluted   and   how   they   can   be   saved.

● Announce   to   the   class   that   they   will   be   doing   this   activity   over   two   teaching   periods.   On   the   first   day,   they   will   be   writing   the   script   of

the   play,   and   perform   it   on   the   next   day.

Step   3:  

● Allot   45   minutes   to   the   groups   to   write   their   scripts

● Remind   learners   that   a   nukkad   natak   should   not   have   a   duration   longer   than   five   minutes.

● Share   the   following   pointers   with   the   learners   to   help   them   write   an   engaging   nukkad   natak   script.

a. Nukkad   natak   has   a   social   message   to   create   awareness   and/or   for   taking   action   on   an   issue.

b. It   is   usually   written   and   performed   in   vernacular   languages.

c. It   should   have   an   attractive   introduction   like   a   parody   on   a   popular   song   to   catch   the   audience’s   attention.   It   should   have   a   beat
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that   complements   the   tambourine.  

d. It   should   have   minimal   dialogues.   Instead,   the   audience   should   be   addressed   directly.

e. Popular   culture   elements   that   the   audience   is   familiar   with   can   be   added   to   convey   the   message.

f. The   play   should   be   more   action-oriented.

g. Strong   display   of   emotions   should   be   incorporated   in   the   script.   For   example,   to   show   anger,   stomp   your   feet;   for   joy,   jump   and

make   happy   faces,   etc.

h. The   script   should   be   entertaining   and   not   preachy.

● Ask   the   groups   to   correlate   the   usefulness   of   rivers,   how   they   are   being   polluted   and   ways   to   combat   river   pollution   in   their   scripts.

● Assist   in   writing   or   fine-tuning   the   script,   if   required.

Procedure   (Day   2):  

Step   1:   

● Give   20   minutes   to   the   groups   for   a   short   rehearsal.

● Allow   learners   some   time   to   change   into   their   costumes.

Step   2:  

● Once   they   are   ready,   invite   the   two   groups   in   turn   to   stage   their   play   in   front   of   the   class.   Appreciate   their   efforts   at   the   end   of   their

performance.

● Allot   10   minutes   to   each   group   to   perform   their   nukkad   natak.

● Conclude   the   activity   by   asking   the   learners   how   they   would   do   their   part   in   keeping   rivers   clean.

Extension   Activity:  
Ask   learners   to   read   the   comic   strips   given   below   and   write   a   paragraph   describing   what   might   have   caused   river   pollution   in   these   two  
cases.     

● Comic   strip   1

● Comic   strip   2
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Assessment:  

Use   the   Assessment   Rubric   given   to   evaluate   the   learner.  

Conclusion:  
This   activity   facilitates   the   learners’   analysis   of   the   importance   of   rivers   and   the   destructive   consequences   of   river   pollution.   Learners   use  
their   artistic   and   dramatic   skills   in   describing   ways   to   tackle   the   problem   of   river   pollution.     

Suggested   Rubric   for   Assessing   Art   Integrated   Learning  

P  
A  
R  
A  
M  
E  
T  
E  
R  
S  

LEVELS  Proficient  Evolving  Beginner  Pre-Beginner  

RATING  4  3  2  1  

Knowledge   
Construction   
and   Expression  

Demonstrates    excellent    use    of   
inquiry   and   higher   order   thinking   
skills,   and    accurate   
representation    of   arts   standards.  

Demonstrates     good    use   of   
inquiry   and   higher   order   thinking   
skills   and    effective   
representation    of   arts   standards.  

Demonstrates   
moderate    use   of   inquiry   
and   higher   order   thinking  
skills   and    occasional   
representation    of   arts   
standards.   

Demonstrates     minimal    use   of   inquiry   
and   higher   order   thinking   skills   and   
little     representation    of   arts   standards.  

Collaboration  Participates     proactively    in   
community   building   through   
collaborative   work,   and    always  
communicates    well   within   
team(s)   and   with   the   facilitator.  

Participates     actively    in   
community   building   through   
collaborative   work,   and    mostly   
communicates    within   team(s)  
and   with   the   facilitator.   

Participates   
moderately    in   
community   building   
through   collaborative   
work,   and    occasionally  
communicates    within   
team(s)   and   with   the   
facilitator.   

Participates   rarely    in   community   
building   through   collaborative   work,   and  
hardly   communicates    within   team(s)   
and   with   the   facilitator.   

Envisioning  Engages   proactively    in   rigorous  
arts   integration   by   embracing   
change;   has   multiple   perspectives   
and   takes    adequate   calculated   
risks .   

Engages   actively    in   arts   
integration   by   accepting   change;  
has   some   perspectives   and   takes   
some   calculated   risks .   

Engages     moderately   
in   arts   integration   by   
accepting   few   changes;   
has   few   perspectives   and  
takes    few   calculated   
risks .   

Engages     rarely    in   arts   integration;   has   
minimal   perspectives   and    hardly   takes  
risks .   
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Art   and   Content  
Integration   

Displays   a    clear   connect    between  
the   arts   and   learning   outcomes.   

Displays   an    acceptable   connect  
between   the   arts   and   learning   
outcomes.   

Displays   a    moderate  
connect    between   the   
arts   and   learning   
outcomes.   

Displays   a    rare   connect    between   the  
arts   and   learning   outcomes.   

Self-Assessment  Demonstrates    significantly   
increased   awareness    of   
relevance   and   purpose   of   the   arts  
integration   process.   

Demonstrates    increased   
awareness    of   relevance   and   
purpose   of   the   arts   integration  
process.   

Demonstrates   
occasional   awareness  
of   relevance   and   purpose   
of   the   arts   integration   
process.   

Demonstrates    rare     awareness    of   
relevance   of   the   arts   integration   process.  

Page 167



Art Integrated Lesson Plans

Grade: 4, SA1

Subject: EVS - II

Lesson: India’s Rivers

Learning Outcome(s):
● Learns about the rivers of India, their types and features

● Understands the importance and usefulness of rivers in our lives

Integrated Art Form(s):
● Pop-up Art

Materials Required:
Ice-Breaker:

1. Small sheets of paper

2. Felt pens

3. Colour pencils

4. Glue

5. Scissors

Core Activity:

1. A4 sheets of paper

2. Blue cloth

3. Scissors
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4. Glue

5. Pencil

6. Paints

Resources (External References):
Ice-Breaker: NA

Core Activity: 

● Tutorial video: Pop-up Art

● Namami Gange Programme

Time Needed:
Ice-Breaker: 15 min

Core Activity: 45 min

(to be done over 2 teaching periods)

Ice-Breaker:
Summary: Conduct an activity where learners play a game with chits to complete the names of Indian rivers. 

Procedure:

Step 1:

● Make chits with parts of the names of Indian rivers written on them, such that each name is divided between two chits. For example, if

the name of the river is Narmada, one chit should read ‘NAR’ and the other must read ‘MADA’.

● Mix all the chits together and put them in a bowl/box. Ask each learner to pick one chit.

● Instruct each learner to go around the room and find the person with the chit that has the second half of the river name.

● Tell learners that they must pair up with them and discuss the state/s through which their river flows.
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● Encourage the pairs to share their answers with the class.

Step 2:

● Once all the learners have found their partners, ask some follow-up questions such as:

a. Which is the longest river in India?

b. The Kumbh Mela is held along the banks of which river?

c. Along the banks of which river did the most ancient Indian civilization flourish?

● Instruct pairs to raise their hands if they know the answers

Step 3:

● Engage learners in a discussion about the important rivers of India. You can ask the following leading questions:

a. What are the major river systems in India?

b. How do rivers help in various occupations (such as farming, fishing, transporting goods)?

● Elicit from learners the usefulness of rivers and why we need to keep them clean. Discuss the harmful effects of river

pollution.

 Core Activity:
Summary: Conduct an activity in which learners create pop-art to demonstrate how rivers are useful to us in our day to day lives.

Procedure:

Step 1:

● Divide the class into groups of 4 or 5.

● Ask each group to make chits with different uses of rivers written on each of them. They can choose terms suggesting broad umbrella

usages of rivers, such as natural habitat for flora and fauna, production of electricity and so on.

Step 2:

● Show learners this tutorial video to teach them how to make pop-up art.

● Each group will make a model using pop-up art to demonstrate the uses of rivers that they have chosen for their chits.

● Ask learners to use a piece of blue cloth or blue paint to show water in their pop-up art model.
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Note: The final art model need not be a composite piece in itself. It can also be an amalgamation of various elements that reflect the

uses of river water. 

Step 3:

● Ask each group to present their artwork once they are done and explain the uses of rivers that they have demonstrated in their model.

● Talk to the class about the Namami Gange Programme (National Mission for Clean Ganga).

● Ask learners a few follow-up questions about their model or about rivers, in general. A few sample questions are:

a. What is the national river of India?

b. Have you ever been to a riverside?

c. Which river have you demonstrated in your pop-up art model?

Extension Activity:
Ask learners to watch this video to learn about the various ways to conserve water. 

 Assessment:
Use the Assessment Rubric given to evaluate the learner.

 Conclusion:
The activities teach learners about the rivers in India. The activities are aimed towards teaching learners the importance and

usefulness of rivers.
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Suggested Rubric for Assessing Art Integrated Learning

P
A
R
A
M
E
T
E
R
S

LEVELS Proficient Evolving Beginner Pre-Beginner
RATING 4 3 2 1

Knowledge
Construction
and
Expression

Demonstrates excellent use
of inquiry and higher order
thinking skills, and accurate
representation of arts standards.

Demonstrates good use of
inquiry and higher order thinking
skills and effective
representation of arts
standards.

Demonstrates moderate
use of inquiry and higher
order thinking skills and
occasional representation
of arts standards.

Demonstrates minimal use of
inquiry and higher order thinking
skills and little representation of
arts standards.

Collaboration Participates proactively in
community building through
collaborative work, and always
communicates well within
team(s) and with the facilitator.

Participates actively in
community building through
collaborative work, and mostly
communicates within team(s)
and with the facilitator.

Participates moderately
in community building
through collaborative work,
and occasionally
communicates within
team(s) and with the
facilitator.

Participates rarely in community
building through collaborative work,
and hardly communicates within
team(s) and with the facilitator.

Envisioning Engages proactively in rigorous
arts integration by embracing
change; has multiple perspectives
and takes adequate calculated
risks.

Engages actively in arts
integration by accepting
change; has some perspectives
and takes some calculated
risks.

Engages moderately in
arts integration by accepting
few changes;
has few perspectives and
takes few calculated risks.

Engages rarely in arts integration;
has minimal perspectives and hardly
takes risks.

Art and
Content
Integration

Displays a clear connect between
the arts and learning outcomes.

Displays an acceptable
connect between the arts and
learning outcomes.

Displays a moderate
connect between the arts
and learning outcomes.

Displays a rare connect between
the arts and learning outcomes.

Self-Assessment Demonstrates significantly
increased awareness of
relevance and purpose of the arts
integration process.

Demonstrates increased
awareness of relevance and
purpose of the arts
integration process.

Demonstrates occasional
awareness of relevance and
purpose of the arts
integration process.

Demonstrates rare awareness of
relevance of the arts integration
process.
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NCF 2022 aims at achieving a holistic overall transformation of the teaching-learning process that will ensure an enjoyable, 
inclusive and positive overall learning experience. NCF 2022 asserts that the teacher is at the heart of the practice of 
education and is the torchbearer of the transformation it envisions for the Indian education system. It also re-emphasises the 
overall guiding principles of the NEP 2020, some of which include:  

a) emphasis on conceptual understanding rather than rote learning and learning for examinations,
b) development of 21st-century skills such as problem-solving, creativity, and critical thinking to encourage logical decision-
making and innovation
c) respect for diversity and respect for the local context in curriculum and pedagogy

Here we have outlined some additional pointers that are in alignment with NCF 2022 that we feel will support teachers of 
social studies. 

Social studies is all about locating oneself in the complex maze of society and 
understanding how the world is interrelated. The goal of social studies for learners at the 
primary level is to develop an understanding based on observation and illustration 
rather than abstraction.  Below are some goals of teaching social studies at the primary 
school level: 

to develop the skills of observation, identification and classification
to develop in learners a holistic understanding of the environment with an emphasis on the inter-relationship of
the natural and social environments
to sensitise learners to social issues and develop in them a respect for difference and diversity

While social studies is a fascinating subject, learners often find it difficult to like if they come to think of it as just a lot of rote 
learning. Teaching-learning of social studies can in fact be one of the most enjoyable experiences of school life if done 
through innovative ways. Here are some ideas and ways for making the teaching of social studies more engaging and 
relevant: 
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1) Use ample graphic organisers and visual aids: Social studies is a subject that particularly
requires more graphic organisers and visual aids to make it come alive and help learners
‘see’ what is being taught or discussed. Do not lose any opportunity to represent something
visually, be it a mind map, a geographical map or a timeline to organise information.

2) Relate it to their lives:  Social studies has ‘life around us’ as its basis. If this connection does not come out clearly while
teaching the subject, there is a high possibility of learning happening by rote. Especially for the primary level, ask
learners to share examples from their lives. Ensure you have an inclusive approach and do not allow any biases to
creep into the discussion.

3) Cooperative and peer learning: This is a method that works really well with social studies. At the primary level, it is
important to develop empathy in learners. The easiest way of doing this is by exposing them to the perspectives and
lives of their classmates.

Remember to be sensitive to aspects of gender, religion, caste and class in your classroom. 

We do not see things as they are, we see things as we are. 
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Q 1) Which were the four best performing 
areas/concepts for Term 1 as per your Teacher 
Companion Book?

1) ___________________________________________________

2) ___________________________________________________

3) ___________________________________________________

4) ___________________________________________________

Q 6) List at least five learners who 

you would like to particularly 

support based on inputs from 

the Teacher Companion 

Book.

1) ______________________________

2) ______________________________

3) ______________________________

4) ______________________________

5) ______________________________

Q 2) Which four areas/concepts were highlighted for 
improvement as per your Teacher Companion 
Book?

1) ___________________________________________________

2) ___________________________________________________

3) ___________________________________________________

4) ___________________________________________________

Q 3) Which transactional tips do you find most useful to remediate the 

areas/concepts highlighted for improvement?

Q 5) What other transactional tips do 

you plan on using in Term 2? 

Q 4) How many periods have you 

used to remediate 

areas/concepts highlighted in 

the Teacher Companion 

Book? 

QQQQQQQQQQQQQQQQQQ
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