
English

Name of teacher:_______________________________________________________

Section(s) taught:_______________________________________________________

Curriculum to
Learning Objectives

Vision-to-Action
Plans

Annual Academic
Calendar

Exit
Assessments

Class 5
Part 1



ClassKlap Program has authored about 
1000+ publications which are used by 

more than 1 million students.

ClassKlap Program is India’s only customised content and educational assessment program.

1000+ Published Books Team of IITians & PhDs

Content development and automation are 
led by a team of IITians, data scientists and 

education experts from TISS and TFI.

Workshops

ClassKlap Program has conducted 
teacher training workshops for more 

than 75,000+ teachers.

1 Crore Assessments

ClassKlap Program has conducted more 
than 1,00,00,000+ assessments

across 20+ states in the last 13+ years.

Copyright © 2023 CLASSKLAP PVT. LTD. 
This book is sold subject to the condition that it shall not, by way of trade or otherwise, be lent, resold, hired our or circulated in 

any form, without the publisher’s prior, written consent.
All rights reserved. No part of this publication, including but not limited to, the content, the presentation layout, session plans, 
themes, key type of sums, mind maps and illustrations, may be reproduced, stored in a retrieval system or transmitted, in any 

form or by any means (electronic, mechanical, photocopying, recording or otherwise), without the prior, written permission of 
the copyright owner of this book.

This book is meant for educational and learning purposes. The author(s) of the book has/ have taken all reasonable care to 
ensure that the contents of the book do not violate any copyright or other intellectual property rights of any person in any 
manner whatsoever. In the event the author(s) has/have been unable to track any source and if any copyright has been 

inadvertently infringed, please notify the publisher in writing for any corrective action.
Some of the images used in the books have been taken from the following sources

www.freepik.com, www.vecteezy.com, www.clipartpanda.com Creative Commons Attribution
Published by: CLASSKLAP PVT. LTD.

Plot no. 2/5 S.S.S Nagar, West Marredpally,
Secunderabad, Telangana - 500026, India

This book is part of a package of books and is not meant to be sold separately. For MRP, please refer to the package price.

Because no two students are the same.







A
ct

iv
iti

es
 a

nd
 q

ue
st

io
ns

 to
 p

re
pa

re
 

st
ud

en
ts

 to
 fo

cu
s o

n 
pr

on
un

ci
at

io
n 

an
d

 
he

lp
 te

ac
he

rs
 to

 in
tro

d
uc

e 
th

e 
le

ss
on

 

Lis
te

n 
an

d 
Sa

y 
A

lo
ud

In
te

re
st

in
g 

qu
es

tio
ns

 to
 a

ro
us

e 
cu

rio
sit

y 
ab

ou
t t

he
 le

ss
on

W
ar

m
 U

p 

V
ar

ie
ty

 o
f l

ite
ra

tu
re

 p
ie

ce
s (

pr
os

e/
po

et
ry

/d
ra

m
a)

Q
ue

st
io

ns
 a

fte
r t

he
 lit

er
at

ur
e 

pi
ec

e 
fo

r q
ui

ck
 c

he
ck

 o
f u

nd
er

st
an

d
in

g

Re
ad

in
g 

th
e 

Te
xt

Q
ue

st
io

ns
 to

 c
he

ck
 c

om
pr

eh
en

sio
n 

of
 th

e 
lit

er
at

ur
e 

pi
ec

e 
– 

'Li
te

ra
tu

re
 c

om
pr

eh
en

sio
n'

 a
nd

 
'V

al
ue

-b
as

ed
 q

ue
st

io
ns

' a
re

 o
nl

y 
a 

pa
rt 

of
 d

et
ai

le
d

 
le

ss
on

s

Un
de

rs
ta

nd
in

g 
th

e 
Te

xt

A
ct

iv
iti

es
 fo

r s
tu

d
en

ts
 to

 sp
ea

k 
in

d
iv

id
ua

lly
 o

r i
n 

pa
irs

 o
r g

ro
up

s o
n 

a 
th

em
e-

re
la

te
d

 to
pi

c

Sp
ea

ki
ng

 Ta
sk

 

Te
xt

bo
ok

 Fe
at

ur
es

Page 1



In
cu

lc
at

es
 w

rit
in

g 
sk

ills
 b

y 
in

tro
d

uc
in

g 
fo

rm
al

 w
rit

in
g 

st
yl

es
 b

y 
pr

ov
id

in
g 

sa
m

pl
es

 
an

d
 a

d
eq

ua
te

 p
ra

ct
ic

e

In
cl

ud
es

 sa
m

pl
es

 a
nd

 p
re

-w
or

k 
to

 e
ns

ur
e

pr
op

er
 sc

af
fo

ld
in

g

Di
ct

at
io

n
Fo

rm
al

 W
rit

in
g

Fo
st

er
s c

re
at

iv
e 

w
rit

in
g 

sk
ills

 b
y 

ha
vi

ng
 

st
ud

en
ts

 d
ra

w
 fr

om
 re

al
-li

fe
 e

xp
er

ie
nc

es
 

as
 w

el
l a

s e
nc

ou
ra

ge
s c

re
at

iv
e 

th
in

ki
ng

Di
ct

at
io

n
C

re
at

iv
e 

W
rit

in
g

D
ic

ta
tio

n 
– 

W
or

d
s f

ro
m

 th
e 

le
ss

on
or

 se
nt

en
ce

s w
ith

 c
om

m
on

ly
 c

on
fu

se
d

 
sp

el
lin

gs
 fo

r d
ic

ta
tio

n 
pr

ac
tic

e 

Lis
te

n 
an

d
 a

ns
w

er
 –

 Q
ue

st
io

ns
 b

as
ed

 o
n 

an
 a

ud
io

 p
ie

ce
 fo

r l
ist

en
in

g 
pr

ac
tic

e
(fo

r G
ra

d
es

 4
 a

nd
 5

 o
nl

y)

Di
ct

at
io

n
Di

ct
at

io
n

He
lp

s t
o 

bu
ild

 v
oc

ab
ul

ar
y 

w
ith

 
ex

pl
an

at
io

ns
 a

nd
 p

ra
ct

ic
e 

ex
er

ci
se

s

Di
ct

at
io

n
Vo

ca
bu

la
ry

P
QR

In
tro

d
uc

es
 a

nd
 te

ac
he

s a
n 

as
pe

ct
 o

f
gr

am
m

ar
 w

ith
 e

xp
la

na
tio

ns
 a

nd
pr

ac
tic

e 
ex

er
ci

se
s

Di
ct

at
io

n
G

ra
m

m
ar

Page 2



Page 3



Page 4



Page 5



Page 6



Teaching Strategies

Echo Reading 

What? 

Why? 

Helps learners develop expressive, fluent
reading through rereading and repeating
after the teacher

To help learners listen, identify 
and read printed text—it is most 
suitable for beginner readers, 
especially learners of classes 1-3, 
as the teacher models the reading 

Sample 
Read out one line at a time from the poem ‘To Sleep’
for learners to repeat after you.
Ensure you pause at suitable intervals to ask questions
based on the text.
Repeat sentences which are difficult for learners.
Emphasise words which are hard to pronounce, and go
at a slow pace.
Ask learners to follow the text with their fingers.
Encourage learners to repeat with appropriate
expression.

Teacher 

How to 
use? 

Read aloud one line at a time from the text with appropriate pronunciation, pace and modulation.
Instruct learners to repeat each line after the teacher.
Ask learners to follow the text with their index fingers.
Correct the pronunciation if required.
Ask learners to underline new words and phrases.
Ensure that all learners are able to repeat the text with proper pronunciation and modulation.

Learners Repeat each line after the teacher with appropriate pronunciation,
pace and modulation.
Follow the text, putting the index finger on each word as it is read.
Underline difficult or new words.

Page 7



Reading Aloud 

What? 

Why? 

Builds vocabulary and provides a model of
fluent, expressive reading by reading texts
aloud by teacher/learners

To help learners acquire language 
skills by building word-sound 
awareness and also to help 
learners practise listening 

Sample 
Read aloud the first two paragraphs of ‘The Man Who
Never Lied’ while learners follow the text with their index
fingers.
Then, nominate learners to read by turns.
Ask learners to pause from time to time, and ask questions
from the ‘Class Pulse Check’ section to monitor
comprehension.

Teacher 

How to 
use? 

Read the text aloud.
Model reading by ensuring that the fluency, voice modulation and the
pronunciation is appropriate.
Ask learners individually to read aloud by turns.
Ensure that all learners are following the text that is being read aloud
with their index fingers.
Correct learners’ voice modulation and pronunciation wherever
necessary.
Stop at various points to ask factual questions and questions that
encourage critical thinking, and to monitor comprehension.

Learners Listen to the teacher and follow the text that is being read with
the index finger.
Read the text aloud with appropriate pauses, voice modulation
and expression.
Follow the text that is being read aloud by other learners.
Underline words that are difficult or unfamiliar.
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Silent Reading 

What? 

Why? 

Carry out independent and quiet reading
by learners at a designated time—an
important skill to develop, particularly for
learners of classes 4 and 5

To make reading enjoyable, build 
the habit of reading 
independently, enhance 
comprehension, build vocabulary 
and also to help improve writing 
skills 

Sample 
Ask learners to read the text ‘The Man Who Never Lied’
silently up to paragraph five.
Ask them to underline the difficult words.
Ask learners to summarise the story by describing the
events of the story till the point they have read by taking
turns.
Ask the ‘Class Pulse Check’ questions to monitor
comprehension.

Teacher 

How to 
use? 

Ask learners to read the text silently. Learners may use their fingers to
follow the text as they read.
Instruct till which point learners are to read silently.
Ask learners to underline any words or phrases that they do not
understand.
Ask learners to summarise the text till the point read.
Ask questions to check for understanding.

Learners 
Read the text silently by putting the index finger on each word.
Underline difficult words if any.
Ask questions for words or parts that are not easily
understandable.
Share if the text is interesting.
Answer questions that the teacher asks.
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Activity Method 

What? 

Why? 

Helps learners explore and learn by
designing role plays, participating in
activities, dramas, games, songs and so on

To provide to the learners a 
classroom environment which 
encourages them to participate 
actively, collaborate and learn— 
this facilitates multisensory 
learning of concepts 

Sample 
Divide learners into two groups.
Ask one group to think of arguments for and the other group
against the saying ‘Honesty is the best policy’ to complete
the activity for debating under ‘I Speak’.
Allow time to learners to brainstorm on the topic in their
groups.
Invite the groups to take turns to present their ideas.
In the end, summarise the arguments made by the two
groups. Provide feedback to learners using the Speaking
Rubric provided in this Teacher Companion Book.

Teacher 

How to 
use? 

Plan for the activity based on the learning outcome or skill (LSRW).
Arrange resources, if required, for the activity.
If needed, arrange the furniture in the classroom so that it is convenient to conduct the activity.
State the purpose of the activity by writing it on the blackboard, and share instructions
explaining how to carry out the activity.
Ensure that all learners participate and have a hands-on experience while participating.
Summarise the activity by clearly stating what the learners did, what they observed and what
they learnt from it.
Clarify any misconceptions and provide feedback as required.

Learners 
Organise for the activity as per the instructions.
Understand the rules and the purpose of the activity.
Participate in the activity.
Relate the activity to the concept learnt.
Focus on the feedback shared by the teacher.
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Interactive Discussion 

What? 

Why? 

Engages learners in a discussion with the
help of leading questions

To involve learners in a 
conversation for discussing the 
concept/questions/scenario with 
the class to help learners relate 
the content to their lives, and to 
encourage them to share their 
thoughts and opinions 

Sample 
Read out the ‘Warm Up’ questions and discuss if learners
have seen butterflies in the garden.
Ask learners what their favourite insects are.
Discuss how nature has made insects very attractive with
different colours and patterns.
Encourage as many learners as possible to share their
experiences.

Teacher 

How to 
use? 

Introduce the main theme of the lesson, warm-up questions for the
literature piece, value-based questions and other sections to be discussed
through leading question(s).
Encourage learners to share their thoughts and opinions.
Ensure that as many learners as possible get the opportunity to speak.
Encourage shy or quiet learners to participate without forcing them.
Build on learners’ responses to guide teaching and ask further questions.

Learners 
Participate by sharing opinions and
thoughts on a particular theme by
answering and asking questions.
Listen to and engage with the responses
of fellow learners and the teacher.
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Direct Instruction 

What? 

Why? 

Teacher 

How to 
use? 

Explains a grammar or vocabulary
concept or a writing format using
straightforward and explicit
instructions given by the teacher

To help learners understand the 
logic of a grammar or vocabulary 
concept, or get familiarised with 
templates for formal writing 

Introduce the concept/skill to be taught
and explain its importance.
Begin with a practice exercise in order to
help learners activate their prior
knowledge.
Share the explanation using the book
and then in one’s own words.
Ensure that the explanation is shared
step-by-step.
Ask questions in between to check
learners’ understanding.
Set the pace of the instruction to ensure
that all learners understand.
After the direct instruction, ask learners
to work on an exercise independently to
provide evidence of understanding.

Sample 
For Ex. 3, explain how to go about rewriting each
sentence.
Take the example of the first sentence, and tell learners
to first change the nouns to their plural forms by
following the rules that they have learnt earlier.
E.g.: A child was playing with his toy car.
child – children, car – cars
Then, ask them to change the articles, verbs, pronouns
and so on to match the plural verbs.
E.g.: A – The, was playing – were playing, his – their
Draw their attention to the fact that the preposition
‘with’ and adjective ‘toy’ do not change in form.
Then, instruct learners to complete Ex. 3 as homework.

Learners 
Remain alert and listen to the teacher’s explicit explanation of a concept or skill.
Write down the steps or underline them in the book.
When in doubt, ask questions.
Answer questions or complete an exercise to check if one has understood.
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Brainstorming 

What? 

Why? 

Teacher 

How to 
use? 

Learners 

Engages learners to think actively and
share their observations/thoughts/ideas
on the question or topic usually as a step
towards completing a related task

To help learners generate a free 
flow of ideas by building on 
information and knowledge 
available within a group and/or 
with individual 

Asks learner to brainstorm on a given
topic for writing, a scenario or a question.
Instruct learners on how they are to
brainstorm—independently or in pairs or
groups.
Provide inputs on what kind of graphic
organiser can be used to organise their
ideas and thoughts.
Allow learners time to share their ideas
with each other.
Tell learners that they now need to
choose from their ideas what they will
actually use in the following task.
Ensure that learners see the value of
brainstorming as being a crucial step in
writing or speaking activities.

Sample 
Ask learners to observe the picture under Ex. 1 for the
Writing section.
Lead a class discussion on the picture.
Ask learners to describe what they see—the place, the
people and what they are doing.
Add your own observations as well.
Make a note of the discussion points on the blackboard
in the form of a word splash.
Ask learners to refer to the picture to answer the
questions given.
Tell them to use the word splash and the picture to
write a short paragraph.
Encourage learners to brainstorm with their peers while
writing the paragraph.

Follow instructions for carrying out the brainstorming.
Try to be creative and think of all aspects of the given topic.
Share one’s ideas and inputs with the class as a whole.
Choose ideas to use for the following task based on some logic.
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Practice 

What? 

Why? 

Enables learning and skill-building through
repetition and more exposure to the
concept or lesson

To help in building independent 
mastery of the concept/skill 
taught, reinforce the development 
of skills through repetition, and 
improve problem-solving and 
critical thinking abilities 

Sample 
Read out the passage under the practice exercise on
articles to the class. To monitor comprehension, pause at
the blanks and nominate individual learners to say which
article should come in each blank.
Follow up by revising the rules of using articles by
referring to the information given in the ‘Remember’ box.
Ask learners to complete Ex. 1 and 2 in class.
Assign Ex. 3 as homework.

Teacher 

How to 
use? 

State the learning outcomes/skills that the learners will
practise.
Allocate the exercise or question that is to be
answered by the learner.
Instruct whether learners are to work independently
or in pairs.
Check answers for the class as a whole so that learners
know if they have answered correctly or not.

Learners 
Understand the concept/follow the lesson
while the teacher is instructing.
Apply the concept to answer the
questions or complete the exercise.
Ask questions to clarify doubts.
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Questioning 

What? 

Why? 

Prompts learners to think about what is
being taught and helps teacher to assess
comprehension levels by asking questions
during the teaching-learning process

To adjust the instructions or the 
pace of the teaching-learning 
process to achieve the decided 
learning outcomes and support 
learners to progress towards the 
learning outcomes 

Sample 
Read out the sentences under Ex. 2 to the class.
Nominate individual learners to orally replace the
underlined phrases with the appropriate object
pronouns.
Ask learners to write the answers as homework.
Next conduct a rapid-fire round for Ex. 3.
Read out a sentence and nominate a learner to say if
the underlined word is a subject or an object pronoun.
Read out the next sentence and ask the same learner to
nominate a fellow learner to answer.
Continue until all sentences have been discussed.
Instruct learners to fill in the blanks with the correct
answers as they hear them.

Teacher 

How to 
use? 

Frame different types of questions at different stages of the teaching- 
learning process.
Ask questions at different intervals during the teaching-learning
process.
Pace the teaching-learning process based on the responses.
Change the questioning technique to build curiosity and add variety.
Avoid yes/no type of questions.
Use quizzing or simple questioning as different questioning techniques
to gauge how much the learners have learnt.

Learners 
Pay attention to the instructions and the questions.
Answer only if one knows the answer.
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Peer Learning 

What? 

Why? 

Facilitates interaction between learners
so that they learn from each other

To engage and involve all types of 
learners, to build cooperative 
learning by collaboration and 
working in a team, and to build 
confidence in small groups 

Sample 
Ask learners to pair up and read the question given
under Ex. 2 of ‘Creative Writing’.
Ask the partners to talk about the clubs in school, what
each club does, which clubs they like the most, why, and so
on.
Remind learners to use the hints given in the book for
the topic.
Encourage learners to note how the conversation
proceeds.
Then, ask them to use this information to complete Ex. 2
independently.

Teacher 

How to 
use? 

Frame the specific learning outcome for a concept/skill/task to be
completed for peer learning.
Group learners with complementary strengths as a team or as pairs.
Instruct to the group the expected learning and the time frame in which the
task has to be completed.
Supervise and moderate the activities/discussions in the groups/pairs.
Ensure that learners have learnt from their peers by asking questions or
helping them write in the notebooks or on the board.

Learners Understand the task to be completed and one’s role in peer learning.
Contribute according to one’s individual strength in the group.
Help partners or all the team members to understand and learn.
Present information as instructed in the book/on the board to
demonstrate learning.
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Monitoring Comprehension 

What? 

Why? 

Checks and observes learners’
understanding of a particular text or
concept

To help learners build fluency in 
reading and the ability to think 
while reading, and to ensure that 
the meaning of the text read is 
understood 
To help the teacher identify gaps 
in understanding so that they can 
modify their teaching focus 

Sample 
Read the first two paragraphs of the story.
Ask learners to look at the pictures for the new words
that come in the first two paragraphs.
Ask learners to share the meanings using contextual
clues.
Then, explain the meanings in the context of the lesson to
ensure that learners understand.
Ask the given ‘Class Pulse Check’ questions to check if
the learners have understood the story well.
Ask learners to share what has happened in the story so
far.
Draw a timeline on the board while learners share
events.

Teacher 

How to 
use? 

Read the text with fluency and clarity.
Focus on the new words. Ask learners to look at the pictures for the new words in the textbook and ask
them to guess the meanings of the words with the help of the pictures and the context.
Ask questions to test the learners’ comprehension while the lesson is being taught.
Ensure that each learner gets an opportunity to answer.
Ask learners to summarise the lesson/concept in their own words by taking turns.
Fill in gaps wherever required.

Learners 
Articulate their understanding of the lesson/concept in one’s own words through activities
facilitated by the teacher.
Understand the illustrations/meanings of the text read.
Answer questions to show understanding.
Ask questions to clarify doubts.
Participate in any activity facilitated by the teacher to give evidence of comprehension.
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Summarising 

What? 

Why? 

Teacher 

How to 
use? 

Provides learners the opportunity to revise
the concept/lesson and to present a
summary as evidence of understanding

To help learners revise the most 
important information and 
integrate the central idea of a 
concept/lesson in a meaningful 
way 

Ask learners to present the main points of
a concept/prose piece/poem or a timeline
of a story.
Help to consolidate learning with the help
of an appropriate graphic organiser to
present the information.
Ensure that the key words and phrases
are highlighted.

Sample 
Divide the class into three groups and ask them to
discuss the prompts for writing a story as given under
Ex. 1 of the Creative Writing topic.
Number the groups ‘1’, ‘2’ and ‘3’ and ask them to work
on the first, second and third sets of prompts,
respectively.
Draw a timeline on the board for each set.
Ask learners to describe in short, simple sentences the
part of the story that they have worked on.
Populate the timeline with contributions from the
learners.

Learners Present the main points of a concept/prose piece/poem as directed by the teacher.
Revise the summarised points and underline the key words and phrases.

Note: Descriptions provided for samples of teaching strategies may vary from the content in the 'Transactional Tip' section of the lesson plan. 
Teachers need to plan on the same lines. 
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Graphic Organisers (Blackboard Information Organising Tips)

Mind ap

Father – 
washing 
dishes

Picture of a 
family

Family in 
kitchen

Brother – 
sweeping 

Mother – 
swabbing 

Sister – 
wiping the 

table
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Word Splash

winter    
gloves 

snow Christmas    

shawl

     

woollen clothes   

Timeline

master out of 
anger

Starts to dig 
a tunnel to 
connect the 
village to the 

world
digging the 

tunnel
tunnel is 

completed

Runs away to 
a small village 

mountain and wants to inspire the 
young man to 
help him dig

samurai whom he 
respects deeply 

and has learnt so 
much from 

Page 20



Table

Objects Places Names of days and months

January

house

cup shop March
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The National Curriculum Framework (2022) acknowledges that the home language of the learner (referred to as L1) plays 
a crucial role in the classroom in the Foundational Stage of education. It recommends that teachers familiarise themselves 
with not just the local language of the learners but also the local culture and traditions. NCF 2022 urges teachers and 
learners to use L1 in the classroom for ‘thinking and reasoning, higher-order comprehension, expression and 
communication’. 

The fundamental principle underlying this recommendation is that learners at the Foundational Stage are capable of 
learning multiple languages. A multilingual approach is hence what NCF 2022 suggests. A second language (such as 
English) or L2 can be taught alongside or through L1. However, their home language is the one that should be used as the 
base for ensuring they feel psychologically and socially comfortable and confident in the classroom. Teachers hence, need 
not shy away from using the local language or discourage learners from using it. Instead, it is recommended that teachers 
use L1 in the classroom to assist learners as they gain greater proficiency in L2. 

Below is a sample ClassKlap lesson plan which indicates the various points at which teachers can incorporate L1 into their 
teaching. This is a suggestive plan and we recommend that teachers use their discretion and creativity to use L1 and English 
to ensure that learners grow into confident users of the languages. 

The NCF-2022-aligned ClassKlap Approach to LSRW (Listening-Speaking-Reading-Writing) 
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As NCF 2022 clarifies, children’s reading and writing capabilities are at the emergent stage in the Foundational Stage, i.e. 
from pre-primary to grade 2. This is the stage at which teachers and parents can foster reading- and writing-related 
behaviours that lead to fluent reading and writing so that learners can become independent readers and writers by the 
age of 8 (grade 3). 

The ClassKlap textbooks and workbooks incorporate some key emergent reading and writing strategies that are in 
alignment with the NCF 2022. Following highlighted are some of these strategies along with examples: 
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Reading (R) or 
Writing (W) 

NCF 2022 Strategies for Developing Reading and Writing Present in Sections 

R, W Unfamiliar language teaching through familiar contexts and 
experiences 

English TB: Warm Up 

Maths, EVS TBs: I Think 

R Stories first told by teacher; Use of reading aloud English TCB: Echo Reading 
teaching strategy 

R Meaning making by interpreting images, art, drama, games, etc. English TB: Picture 
Comprehension;  Speaking Task 

R Use of pictures and word labels English TB: New Words 

R Phonics English TB:  Listen and Say Aloud 

W Drawing and colouring English WB: Writing 

W Transition from one-word answers to phrases and then to complete 
sentences 

English TB and WB 

W Use a whole-language approach and focus on skills such as decoding, 
fluency, spelling, writing correctly, etc. 

English TB and WB 
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Grade 5 English 2 Part

Part Lesson Type
Lesson

No./Module
No.

Lesson Name Type of Lesson/
Grammar Topic

Teaching
Days

Exam Syllabus

FA
Coverage

SA
Coverage

PA
Coverage

1 TB - Detailed 1 A Hero with a Difference Detailed Prose 4 FA1 SA1 PA1

1 WB 1 Nouns 5 FA1 SA1 PA1

1 TB - Poem 2 Every Day is a New Day Detailed Poem 4 FA1 SA1 PA1

1 WB 2 Punctuation 5 FA1 SA1 PA1

1 TB - Non-detailed 3 The Selfish Giant Non-detailed Prose 5 FA2 SA1 PA1

1 WB 3 One and Many 5 FA2 SA1 PA1

1 TB - Detailed 4 A Merry Christmas Detailed Prose 4 FA2 SA1 X

1 WB 4 Pronouns 5 FA2 SA1 X

1 TB - Poem 5 The Coromandel Fishers Detailed Poem 4 FA2 SA1 X

1 WB 5 Adjectives 5 X SA1 X

1 TB - Non-detailed 6 A Lesson for Life (Drama) Non-detailed Prose 5 X SA1 X

1 WB 6 Articles 5 X SA1 X

1 TB - Detailed 7 Rip Van Winkle Detailed Prose 4 X SA1 X

2 TB - Poem 8 The Treasure in the Woods Detailed Poem 4 FA3 SA2 PA2

2 WB 7 Verbs 5 FA3 SA2 PA2

2 TB - Non-detailed 9 Oh! The Places You'll Go ... Non-detailed Prose 5 FA3 SA2 PA2

Note: SA1=MYA, SA2=AA
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Grade 5 English 2 Part

Part Lesson Type
Lesson

No./Module
No.

Lesson Name Type of Lesson/
Grammar Topic

Teaching
Days

Exam Syllabus

FA
Coverage

SA
Coverage

PA
Coverage

2 WB 8 Tenses 5 FA3 SA2 PA2

2 TB - Detailed 10 A Trip to Santiniketan Detailed Prose 4 FA4 SA2 PA2

2 WB 9 Adverbs 5 FA4 SA2 PA2

2 TB - Poem 11 The World from a Railway Carriage Detailed Poem 4 FA4 SA2 X

2 WB 10 Prepositions 5 FA4 SA2 X

2 TB - Non-detailed 12 The Wizard of Oz (Drama) Non-detailed Prose 5 FA4 SA2 X

2 WB 11 Conjunctions 5 FA4 SA2 X

2 TB - Detailed 13 The Story of the Golden Crown Detailed Prose 4 X SA2 X

2 WB 12 Sentences 5 X SA2 X

2 TB - Poem 14 So Many Inventors! Detailed Poem 4 X SA2 X

2 TB - Non-detailed 15 David Meets Aunt Betsey Non-detailed Prose 5 X SA2 X

Note: SA1=MYA, SA2=AA
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Assessment Blueprint - English - Beginner - FA_20M

Ques on Source Summary
DIRECT Direct quesƟons from TB/WB
DIRECT PLUS DIRECT quesƟons with minor changes.
MODIFIED DIRECT quesƟons with changes in skill and/or

quesƟon type
MODIFIED PLUS MODIFIED quesƟons with increased difficulty
TWISTED NEP/BOARD quesƟon types based on TB/WB

content

English Class 
Beginner Values

Section Name Section Heading Question Source

20M

No. of Questions Marks

A Reading Comprehension Modified 1 3

B Literature Comprehension DirectPlus 2 3

Modified 2 2

C Vocabulary and Grammar DirectPlus 3 5

Modified 1 2

D Writing DirectPlus 1 5

Note: This exam blueprint is for reference only. Actual exam pattern may vary slightly.

Grand Total 10 20

Page 29



Assessment Blueprint - English - Beginner - PA_40M
English Class 

Beginner Values

Section Section Heading Question Source

40M

No. of Questions Marks

A Reading Comprehension Modified 1 3

B Literature Comprehension DirectPlus 4 6

Modified 2 2

C Vocabulary and Grammar Direct 1 2

DirectPlus 4 8

Modified 4 7

Twisted 1 2

D Writing DirectPlus 3 10

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.

Grand Total 20 40
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Assessment Blueprint - English Beginner_MYA/AA_40M

English Class 

Beginner

Section Section Heading Question Source

Values

40M

No. of Questions Marks

A Reading Comprehension DirectPlus 1 5

B Literature Comprehension DirectPlus 4 7

Modified 1 1

C Vocabulary and Grammar DirectPlus 5 8

Modified 4 8

Twisted 1 1

D Writing DirectPlus 2 10

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.

Grand Total 18 40
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Assessment Blueprint - English Beginner_MYA/AA_50M

English Class 

Beginner

Section Section Heading Question Source

Values

50M

No. of Questions Marks

A Reading Comprehension DirectPlus 1 5

B Literature Comprehension DirectPlus 4 7

Modified 2 2

C Vocabulary and Grammar DirectPlus 5 12

Modified 5 12

Twisted 1 2

D Writing DirectPlus 3 10

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.

Grand Total 21 50
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Assessment Blueprint - English Beginner_MYA/AA_80M

English Class 

Beginner

Section Section Heading Question Source

Values

80M

No. of Questions Marks

A Reading Comprehension DirectPlus 2 10

B Literature Comprehension DirectPlus 5 8

Modified 3 4

C Vocabulary and Grammar Direct 1 2

DirectPlus 6 20

Modified 6 18

Twisted 1 3

D Writing DirectPlus 3 15

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.

Grand Total 27 80
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Assessment Blueprint - English - Proficient - FA_20M
English Class 5

Proficient Values

Section Name Section Heading Question Source

20M

No. of Questions Marks

A Reading Comprehension Modified 1 3

B Literature Comprehension DirectPlus 2 3

Modified 2 2

C Vocabulary and Grammar Modified 1 2

ModifiedPlus 2 4

Twisted 1 1

D Writing DirectPlus 1 5

Note: This exam blueprint is for reference only. Actual exam pattern may vary slightly.

Grand Total 10 20
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Assessment Blueprint - English - Proficient - PA_40M
English Class 

Proficient Values

Section Section Heading Question Source

40M

No. of Questions Marks

A Reading Comprehension Modified 1 3

B Literature Comprehension DirectPlus 4 6

Modified 2 2

C Vocabulary and Grammar DirectPlus 4 8

Modified 3 5

ModifiedPlus 2 4

Twisted 1 2

D Writing DirectPlus 3 10

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.

Grand Total 20 40
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Assessment Blueprint - English Proficient_MYA/AA_40M

English Class 

Proficient

Section Section Heading Question Source

Values

40M

No. of Questions Marks

A Reading Comprehension DirectPlus 1 5

B Literature Comprehension DirectPlus 3 5

Modified 2 3

C Vocabulary and Grammar DirectPlus 3 5

Modified 4 7

ModifiedPlus 2 4

Twisted 1 1

D Writing Modified 2 10

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.

2. In most cases, there is external choice for long answers type questions.

Grand Total 18 40
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Assessment Blueprint - English Proficient_MYA/AA_50M

English Class 

Proficient

Section Section Heading Question Source

Values

50M

No. of Questions Marks

A Reading Comprehension DirectPlus 1 5

B Literature Comprehension DirectPlus 3 5

Modified 3 4

C Vocabulary and Grammar DirectPlus 4 8

Modified 2 5

ModifiedPlus 4 10

Twisted 1 3

D Writing Modified 3 10

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.

2. In most cases, there is external choice for long answers type questions.

Grand Total 21 50
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Assessment Blueprint - English Proficient_MYA/AA_80M

English Class 

Proficient

Section Section Heading Question Source

Values

80M

No. of Questions Marks

A Reading Comprehension DirectPlus 2 10

B Literature Comprehension DirectPlus 6 10

Modified 2 2

C Vocabulary and Grammar DirectPlus 3 8

Modified 7 22

ModifiedPlus 3 10

Twisted 1 3

D Writing Modified 3 15

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.

2. In most cases, there is external choice for long answers type questions.

Grand Total 27 80
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e 
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e 
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 m
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 p
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m
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M
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 c
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 p
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 d
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 d
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r c
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e 

pe
rs

on
 w

rit
in

g 
th

e 
d

ia
ry

 e
nt

ry
.

N
ow

, r
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 c
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 d
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 d
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 b
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 p
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, m
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 m
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 p
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.
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 p
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 p
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.
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r D
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 c
la

ss
 1

2 
st

ud
en

ts
 p

re
se

nt
ed

 a
 p

la
y 

on
 

th
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 p
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 m
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 re
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t r
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 d
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 d
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 b
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 m
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lt 
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e 
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d
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re
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e 
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d
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e 
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 d
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n 
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 a

nd
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e.

 It
 w

as
 a

n 
in

sp
iri

ng
 

pl
ay

, w
hi

ch
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at
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w
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W
ha

t w
as

 th
e 

na
m

e 
of
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e 

st
ra

ng
e 

bi
rd

? 
W

he
re

 d
id

 h
e 

liv
e?

A
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. 

2)
 

W
ha

t w
as

 st
ra

ng
e 
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ou

t t
he

 b
ird

?

A
ns

. 

3)
 

W
hy

 d
id

 th
e 

fir
st

 h
ea

d
 sa

y 
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at
 h

e 
ha

d
 th

e 
fir

st
 ri

gh
t t

o 
ea

t t
he

 fr
ui
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ns
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4)
 

Ho
w

 d
id

 th
e 

se
co

nd
 h

ea
d

 ta
ke

 re
ve

ng
e 

on
 th

e 
fir

st
 h

ea
d

?

A
ns

. 

5)
 

W
ha

t w
as

 th
e 

co
ns

eq
ue

nc
e 

of
 e

at
in

g 
th

e 
po

iso
no

us
 fr

ui
t?

A
ns

. 
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bu
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ry
P
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A
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uf
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r o
r a
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ro
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f l
et

te
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d

d
ed
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e 
en

d
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 w

or
d
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 m

ak
e 

a 
ne

w
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d

. 
So

m
et

im
es

, t
he

re
 is

 a
 c
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d
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e 

su
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 m
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e 
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ed
 o

n 
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 c
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t b
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d

 b
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r c
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m
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 m
ak

e 
ab

st
ra

ct
 n

ou
ns

.

Ex
am

pl
es

:

1)
pr

ot
ec

t

 o
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ny
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.
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x 
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ng
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.
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ot
ec

tio
n

na
rra
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d
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d
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O
th
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 b
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s d
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d
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he
th

er
 J

im
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ad
 a

tte
nd

ed
 se

cr
et

 b
ak

in
g 
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se
s. 

‘D
id

 h
e 

us
e 

sp
ec

ia
l d

ish
es

, s
po

on
s a

nd
 k

ni
ve

s?
’

N
ob

od
y 

kn
ew

 fo
r s

ur
e.

 T
he

re
 w

er
e 

tw
o 

co
lo

ur
fu

l b
ox

es
 o

n 
th

e 
to

p 
sh

el
ve

s o
f J

im
’s

 sh
op
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Ev

er
yo

ne
 tr

ie
d

 to
 g

ue
ss

 w
ha

t w
as
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sid

e 
th

em
. M

an
y 

ye
ar

s l
at

er
, a

fte
r J

im
’s

 d
ea

th
, t
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ur
fu

l b
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e 
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d
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w
o 
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l c
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e 

fo
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ne
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h 
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y 

re
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w
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e 
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w
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 re
m
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d
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d
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im
, 
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d
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w
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e 

ec
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e 
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im
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e 
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s.
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e 
en

d
s o
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r 
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e 
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e 
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d
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am

pl
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: t
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, c
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– 
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 b
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s, 

ki
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e 

d
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p 
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e 
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d
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 Ex

am
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es
: f
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m
ilie
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s, 

d
ia
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 d
ia
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– 
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ie
s

pl
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s o
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or

d
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d

d
 

. F
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m

e 
ex
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e 

ad
d

 
 to

 m
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s o
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.
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 c
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w
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 d
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 d
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A
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e 
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e 
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e 
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 p
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r t
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Th
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fli
gh
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 c
ro

co
d

ile
 b

el
ie

ve
d

 h
im

 a
nd

 to
ok

 h
im

 b
ac

k 
to

 th
e 

tre
e.
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 m
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y 
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 m
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e 

sa
m

e 
fo

re
st

, t
he

re
 liv

ed
 

a 
cr

oc
od

ile
 a

nd
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 c
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e 
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d

 m
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 c
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 c
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y 
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n 
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e 
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e 
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e 
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a 
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e 
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 m
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 c
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on
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l t
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V
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 p
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r o
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m
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fis
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e 
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m
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d
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w
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e 

d
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 ra
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m

, 

ac
ci

d
en

ta
lly

 d
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is 
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 c
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 d
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 c
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 d
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 c
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e 

Sn
ak

e 
an

d
 th
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 b
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 m
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r b
re

at
hs

 fo
r f

ea
r o

f m
ak

in
g 

an
y 

no
ise

. T
he

 sn
ak

e 
sli

th
er

ed
 to

w
ar

d
s t

he
 d
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ra
bb

ed
 th

e 
ca

m
er

a.
 H

e 
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s f
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an
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W
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t w
er
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e 
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tio
n 

on
e 

th
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g 
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o 
fri
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d

s d
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 to
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th
er

.

A
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3)
 

W
ha

t t
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e 
of

 fo
od

 w
er

e 
th

e 
tw

o 
fri

en
d
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ea
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in

g 
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 m
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A
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W
ha

t d
id

 th
e 

tw
o 

fri
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d
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k 
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r t
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ki

ng
 c
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pe
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A
ns
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5)
 

W
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t l
es

so
n 

d
id

 th
e 

tw
o 

fri
en

d
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ea
rn

? 

A
ns

. 

Th
e 

na
m

es
 o

f t
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 tw
o 

fri
en

d
s w

er
e 
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rry

 a
nd

 C
hr

ist
o.

Th
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 w
en

t t
o 
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ho

ol
 to

ge
th

er
, d

id
 th

ei
r h

om
ew

or
k 

to
ge

th
er

 a
nd

 e
ve

n 
pl

ay
ed

 fo
ot

ba
ll 

to
ge

th
er

. T
he

y 
al

so
 lo

ve
d

 to
 c

oo
k 

to
ge

th
er

. (
A

cc
ep

t a
ll v

al
id

 re
sp

on
se

s.)

Th
e 

tw
o 

fri
en

d
s w

er
e 

le
ar

ni
ng

 to
 m

ak
e 

Ita
lia

n 
fo

od
.

Th
e 

tw
o 

fri
en

d
s c

oo
ke

d
 a

 m
ix-

ve
g 

pi
zz

a 
w

ith
 to

m
at

o 
sa
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e 
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r t

he
 c

oo
ki

ng
 

co
m

pe
tit

io
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Th
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 le
ar

ne
d

 th
at
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 m
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t n
ot
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ee

p 
th
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r t
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en

 b
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e 
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e 

co
ur

ag
e 
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n 

A
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r c
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 d
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s 
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o 
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y 
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 b
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u 
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o 
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 b
et
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r 
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s m
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m
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w
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l b
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u 
m

ak
e 

a 
d
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w
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t b
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w
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) 
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 p
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e 
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k 
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s c
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d
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s 
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y 
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g 
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 b
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ow
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r 
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s i
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y 
w

ise
, 

po
un

d
 fo

ol
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st
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 p
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 c
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d
m

itt
ed

 th
ei

r m
ist
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w
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ra
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e 
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m
m
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 p
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 ra
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.
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 c
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f c
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hi
nk

in
g.

 

To
 b

eg
in

 w
ith

, w
e 

sh
ou

ld
 st

op
 c

om
pa

rin
g 

ou
rse

lv
es

 w
ith

 o
th

er
s b

ec
au

se
 th

er
e 

w
ill 

al
w

ay
s b

e 
so

m
eo

ne
 b

et
te

r t
ha

n 
us

. T
he

re
fo

re
, w

e 
m

ay
 fe

el
 in

fe
rio

r t
o 

ot
he

rs 
ev

en
 

w
ith

ou
t a

 re
al

 re
as

on
. W

e 
m

us
t a

lso
 a

vo
id

 c
om

pa
ris

on
 b

ec
au

se
 w

e 
m

ay
 th

en
 w

an
t t

o 
ac

t a
nd

 th
in

k 
lik

e 
th

em
. T

he
 p

ro
bl

em
 w

ith
 th

at
 is

 if
 w

e 
bl

in
dl

y 
co

py
 so

m
eo

ne
, w

e 
w

ill 
ne

ve
r k

no
w

 w
ha

t w
e 

re
al

ly
 w

an
t o

r w
ho

 w
e 

re
al

ly
 a

re
. 

Fo
r a

ll t
he

se
 re

as
on

s, 
an

d 
be

ca
us

e 
w

e 
ar

e 
un

iq
ue

, w
e 

sh
ou

ld
 n

ot
 c

om
pa

re
 o

ur
se

lv
es

 
w

ith
 o

th
er

s, 
bu

t o
nl

y 
w

ith
 o

ur
se

lv
es

. W
e 

sh
ou

ld
 n

ot
 ju

dg
e 

so
 m

uc
h,

 b
ut

 in
st

ea
d 

ac
ce

pt
 

ou
rse

lv
es

 a
s w

e 
re

al
ly

 a
re

. T
he

n,
 u

nd
ou

bt
ed

ly
, w

e 
w

ill 
liv

e 
ha

pp
ie

r.
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es
sa

y.

A
ud

ie
nc

e:
 _

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
_

Is
su

e:
 _

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
_

O
pi

ni
on

 s
ta

te
m

en
t: 

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
_

C
on

cl
us

io
n:

 
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
_

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

_

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

__
__

_

Re
as

on
 1

Re
as

on
 2

Pe
op

le
 w

ho
 th

in
k 

th
at

 sc
ho

ol
 b

re
ak

s s
ho

ul
d

 b
e 

m
ad

e 
lo

ng
er

.

Le
t u

s h
av

e 
th

e 
sa

m
e 

ki
nd

 o
f s

ch
oo

l b
re

ak
s 

bu
t t

he
re

 sh
ou

ld
 n

ot
 b

e 
a 

lo
t o

f h
om

ew
or

k 

gi
ve

n 
d

ur
in

g 
th

e 
ho

lid
ay

s.

M
ak

in
g 

sc
ho

ol
 b

re
ak

s l
on

ge
r w

ill m
ea

n 
ge

tti
ng

 le
ss 

tim
e 

to
 st

ud
y 

an
d 

le
ar

n.

W
hy

 w
e 

m
us

t n
ot

 h
av

e 
lo

ng
er

 sc
ho

ol
 b

re
ak

s.

W
e 

ar
e 

m
or

e 
ac

tiv
e 

w
ith

 o
ur

 
ta

sk
s w

he
n 

w
e 

ar
e 

at
 sc

ho
ol

.

Th
e 

st
ud

en
ts

 c
an

 p
la

n 
an

d 
st

ud
y 

th
ro

ug
ho

ut
 th

e 
ye

ar
. T

he
y 

do
 n

ot
 

th
en

 h
av

e 
to

 st
ud

y 
du

rin
g 

th
e 

ho
lid

ay
s.

W
e 

al
w

ay
s c

om
pl

ai
n 

w
he

n 
w

e 
ha

ve
 to

 g
o 

to
 sc

ho
ol

 a
fte

r a
 lo

ng
 su

m
m

er
 b

re
ak

. D
on

't 
w

e 
w

ish
 it

 

w
as

 a
 lo

ng
er

 h
ol

id
ay

! 

Bu
t o

n 
th

e 
ot

he
r h

an
d,

 th
er

e 
is 

so
 m

uc
h 

w
or

k 
to

 d
o 

at
 sc

ho
ol

. W
e 

ge
t t

o 
le

ar
n 

di
ffe

re
nt

 su
bj

ec
ts

, 

an
d 

pl
ay

 sp
or

ts
 lik

e 
ho

ck
ey

, t
en

ni
s a

nd
 c

ric
ke

t. 
 W

e 
us

e 
ou

r t
im

e 
in

 a
 b

et
te

r w
ay

 a
t s

ch
oo

l, 
un

lik
e 

th
e 

ho
lid

ay
s w

he
n 

w
e 

ar
e 

us
ua

lly
 la

zy
. I

f t
he

 h
ol

id
ay

s b
ec

om
e 

lo
ng

er
 w

e 
w

on
’t 

be
 a

bl
e 

to
 le

ar
n 

al
l t

he
 th

in
gs

 w
hi

ch
 th

e 
te

ac
he

rs 
ha

ve
 p

la
nn

ed
 fo

r u
s. 

 Th
er

e 
w

ill 
be

 a
 sh

or
ta

ge
 o

f t
im

e 
an

d 
th

e 
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C
re

at
iv

e 
W

rit
in

g

St
or

y 
re

vi
ew

D
iff

er
en

t p
eo

pl
e 

lik
e 

d
iff

er
en

t k
in

d
s o

f s
to

rie
s. 

It 
is 

ha
rd

 to
 fi

nd
 o

ut
 w

he
th

er
 a

 st
or

y 
w

ou
ld

 b
e 

in
te

re
st

in
g 

or
 n

ot
, w

ith
ou

t r
ea

d
in

g 
it 

fir
st

. A
 re

vi
ew

 o
f t

he
 st

or
y 

ex
pl

ai
ns

 th
e 

st
ro

ng
 a

nd
 th

e 
w

ea
k 

po
in

ts
 a

bo
ut

 it
. T

hi
s h

el
ps

 th
e 

re
ad

er
s t

o 
d

ec
id

e 
w

he
th

er
 th

ey
 sh

ou
ld

 re
ad

 th
e 

st
or

y.

te
ac

he
rs 

m
ay

 h
av

e 
to

 fi
ni

sh
 th

e 
sy

lla
bu

s i
n 

a 
hu

rry
.

M
or

eo
ve

r d
ur

in
g 

th
e 

br
ea

k 
w

e 
ar

e 
no

t a
bl

e 
to

 m
ee

t a
ll o

ur
 fr

ie
nd

s, 
es

pe
ci

al
ly

 th
e 

on
es

 w
e 

m
ee

t 

on
ly

 a
t s

ch
oo

l. 
W

e 
ha

ve
 to

 w
ai

t u
nt

il t
he

 h
ol

id
ay

s a
re

 o
ve

r t
o 

fin
al

ly
 se

e 
th

em
.  

So
, i

t i
s a

lrig
ht

 th
at

 th
e 

ho
lid

ay
s a

re
 n

ot
 lo

ng
er

. T
he

 o
nl

y 
th

in
g 

w
hi

ch
 th

e 
sc

ho
ol

 sh
ou

ld
 k

ee
p 

in
 

m
in

d 
is 

th
at

 w
e 

sh
ou

ld
 n

ot
 g

et
 to

o 
m

uc
h 

ho
m

ew
or

k 
du

rin
g 

th
e 

ho
lid

ay
s i

n 
th

at
 c

as
e.
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St
ep

s 
to

 w
rit

e 
a 

st
or

y 
re

vi
ew

In
tro

du
ct

io
n

th
e 

au
th

or

ad
ve

nt
ur

e,
 fa

nt
as

y,
 h

or
ro

r)

A
na

ly
sis

fa
vo

ur
ite

 a
nd

 le
as

t 
fa

vo
ur

ite
 p

ar
ts

 o
f t

he
 

st
or

y?

an
d 

ea
sy

 to
 u

nd
er

sta
nd

?

 
C

on
cl

us
io

n

d
id

 y
ou

 fe
el

 a
bo

ut
 it

?

lik
e 

th
is 

st
or

y?

A
 s

um
m

ar
y 

of
 th

e 
st

or
y

 
W

ha
t w

as
 th

e 
st

or
y 

ab
ou

t?
W

ho
 w

er
e 

th
e 

m
ai

n 
ch

ar
ac

te
rs

?
D

id
 th

e 
m

ai
n 

ch
ar

ac
te

rs
 

ru
n 

in
to

 a
ny

 p
ro

bl
em

 o
r 

ad
ve

nt
ur

e?

Le
t u

s r
ea

d
 a

 sa
m

pl
e 

st
or

y 
re

vi
ew

 o
f a

 st
or

y 
fro

m
 y

ou
r t

ex
tb

oo
k.

 Y
ou

 c
an

 re
ad

 th
e 

co
m

pl
et

e 

‘T
he

 S
el

fi
sh

 G
ia

n
t’

 i
s 

a 
sh

or
t 

st
or

y
 f

ro
m

 t
he

 b
oo

k
 ‘T

he
 H

ap
py

 P
ri

n
ce

 a
n

d
 O

th
er

 T
al

es
’ 

by
 O

sc
ar

 W
il

d
e.

 A
 G

ia
n

t 
ha

d
 a

 l
ov

el
y

, l
ar

g
e 

g
ar

d
en

 w
it

h 
g

re
en

 g
ra

ss
, p

ea
ch

 t
re

es
 a

n
d

 

ch
ee

rf
u

l 
bi

rd
s.

 S
om

et
im

es
 w

he
n

 t
he

 G
ia

n
t 

w
as

 n
ot

 a
t 

ho
m

e,
 c

hi
ld

re
n

 u
se

d
 t

o 
co

m
e 

an
d

 p
la

y
 h

ap
pi

ly
 i

n
 t

he
 g

ar
d

en
. T

he
 G

ia
n

t 
d

id
 n

ot
 l

ik
e 

th
is

. H
e 

sc
ol

d
ed

 t
he

 c
hi

ld
re

n
 

an
g

ri
ly

 a
n

d
 p

u
t 

u
p 

a 
n

ot
ic

e 
sa

y
in

g
 t

ha
t 

n
o 

on
e 

w
as

 a
ll

ow
ed

 t
o 

en
te

r 
hi

s 
g

ar
d

en
.

O
n

ce
, t

he
 c

hi
ld

re
n

 s
to

pp
ed

 c
om

in
g

 t
o 

th
e 

g
ar

d
en

 t
o 

pl
ay

, n
at

u
re

 b
ec

am
e 

sa
d

. T
he

 

pl
an

ts
 d

id
n

’t
 b

lo
om

 a
n

d
 t

he
 b

ir
d

s 
w

ou
ld

n
’t

 s
in

g
. E

ve
n

 w
he

n
 i

t 
w

as
 s

pr
in

g
 o

u
ts

id
e,

 i
t 

w
as

 s
ti

ll
 w

in
te

r 
in

 t
he

 G
ia

n
t’

s 
g

ar
d

en
.

O
n

e 
d

ay
, t

he
 c

hi
ld

re
n

 c
re

pt
 b

ac
k

 i
n

to
 t

he
 g

ar
d

en
 t

hr
ou

g
h 

a 
ho

le
 i

n
 t

he
 w

al
l.

 T
he

 

g
ar

d
en

 w
as

 s
o 

ha
pp

y
 t

o 
se

e 
th

em
 b

ac
k

 t
ha

t 
th

e 
tr

ee
s 

be
g

an
 b

lo
om

in
g

 a
g

ai
n

. T
he

 G
ia

n
t 

w
as

 s
u

rp
ri

se
d

 t
o 

se
e 

hi
s 

g
ar

d
en

 b
ec

om
e 

be
au

ti
fu

l 
on

ce
 m

or
e.

 H
e 

re
al

is
ed

 h
ow

 s
el

fi
sh

 h
e 

ha
d

 b
ee

n
. F

ro
m

 t
he

n
 o

n
, t

he
 G

ia
n

t 
an

d
 t

he
 c

hi
ld

re
n

 p
la

y
ed

 i
n

 t
he

 g
ar

d
en

 t
og

et
he

r 
an

d
 

ev
er

y
on

e 
w

as
 h

ap
py

 a
g

ai
n

.
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M
y

 m
os

t 
fa

vo
u

ri
te

 p
ar

t 
of

 t
he

 s
to

ry
 w

as
 t

he
 d

es
cr

ip
ti

on
 o

f 
th

e 
g

ar
d

en
 a

n
d

 a
ll

 t
he

 

be
au

ti
fu

l 
th

in
g

s 
in

 i
t.

 M
y

 l
ea

st
 f

av
ou

ri
te

 p
ar

t 
w

as
 w

he
n

 t
he

 c
hi

ld
re

n
 w

er
e 

sa
d

. T
he

 

en
d

in
g

 o
f 

th
is

 s
to

ry
 m

ad
e 

m
e 

ve
ry

 h
ap

py
 a

s 
th

e 
g

ar
d

en
 w

as
 b

ea
u

ti
fu

l 
ag

ai
n

 a
n

d
 

ev
er

y
on

e 
w

as
 h

ap
py

 i
n

 i
t.

 I 
w

is
h 

I w
as

 o
n

e 
of

 t
he

 c
hi

ld
re

n
 p

la
y

in
g

 i
n

 t
he

 G
ia

n
t’

s 

g
ar

d
en

.

Ex
er

ci
se

 5
: W

rit
e 

a 
st

or
y 

re
vi

ew
 o

f a
 s

to
ry

 th
at

 y
ou

 h
av

e 
re

ce
nt

ly
 re

ad
. F

ill
 in

 th
e 

re
vi

ew
 

sh
ee

t b
ef

or
e 

w
rit

in
g 

yo
ur

 s
to

ry
 re

vi
ew

.

Tit
le

:  
 

 
 

 
A

ut
ho

r: 

Ho
w

 m
uc

h 
d

id
 y

ou
 lik

e 
th

e 
st

or
y?

 

W
ho

 w
er

e 
th

e 
ch

ar
ac

te
rs

? 
Di

d 
yo

u 
lik

e 
th

em
?

W
ha

t h
ap

pe
ne

d 
in

 th
e 

st
or

y?
 W

as
 it

 fu
n 

to
 

re
ad

?
W

ha
t d

id
 y

ou
 le

ar
n 

fro
m

 th
e 

st
or

y?

W
he

re
 d

id
 th

e 
st

or
y 

ta
ke

 p
la

ce
?

BF
G

 (B
ig

 F
rie

nd
ly

 G
ia

nt
)

So
ph

ie
 a

nd
 th

e 
Bi

g 
Fr

ie
nd

ly
 G

ia
nt

Ye
s, 

I l
ik

ed
 th

em
 a

 lo
t.

In
 th

is 
st

or
y,

 S
op

hi
e 

ha
s m

an
y 

ad
ve

nt
ur

es
 

al
on

g 
w

ith
 th

e 
gi

an
t. 

Th
e 

bo
ok

 w
as

 v
er

y 
in

te
re

st
in

g 
an

d
 I 

en
jo

ye
d

 re
ad

in
g 

it.

Th
e 

st
or

y 
ta

ke
s p

la
ce

 in
 d

iff
er

en
t p

la
ce

s 
su

ch
 a

s S
op

hi
e’

s h
om

e,
 th

e 
G

ia
nt

 L
an

d
, 

th
e 

G
ia

nt
’s

 h
om

e 
as

 w
el

l a
s B

uc
ki

ng
ha

m
 

Pa
la

ce
.

I l
ea

rn
t t

ha
t w

e 
sh

ou
ld

 b
e 

ki
nd

 to
 p

eo
pl

e 
an

d
 a

lw
ay

s h
av

e 
ha

pp
y 

d
re

am
s.

Ro
al

d
 D

ah
l
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Th
e 

BF
G

 is
 a

 st
or

y 
ab

ou
t a

 g
irl

 n
am

ed
 S

op
hi

e,
 w

ho
 is

 e
ig

ht
-y

ea
rs

 o
ld

, a
nd

 th
e 

Bi
g 

Fr
ie

nd
ly

 

G
ia

nt
, w

ho
 is

 c
al

le
d

 th
e 

BF
G

. 

Ev
en

 if
 th

e 
st

or
y 

is 
ab

ou
t a

 g
ia

nt
, i

t i
s n

ot
 sc

ar
y 

at
 a

ll, 
be

ca
us

e 
th

e 
BF

G
 is

 a
ct

ua
lly

 a
 k

in
d

 

gi
an

t w
ho

 g
iv

es
 h

ap
py

 d
re

am
s t

o 
ch

ild
re

n.
 H

e 
m

ee
ts

 S
op

hi
e 

w
he

n 
sh

e 
is 

un
ab

le
 to

 sl
ee

p 

on
e 

ni
gh

t. 
So

ph
ie

 sp
ea

ks
 in

 E
ng

lis
h,

 b
ut

 th
e 

BF
G

 sp
ea

ks
 in

 a
 d

iff
er

en
t l

an
gu

ag
e 

ca
lle

d
 

go
bb

le
fu

nk
, w

hi
ch

 h
as

 a
 lo

t o
f s

tra
ng

e 
w

or
d

s. 
Th

e 
st

ra
ng

e 
w

or
d

s m
ak

e 
th

e 
st

or
y 

re
al

ly
 fu

nn
y.

  

Th
e 

st
or

y 
st

ar
ts

 o
ff 

at
 S

op
hi

e'
s h

om
e 

an
d

 th
en

 ta
ke

s p
la

ce
 in

 G
ia

nt
 L

an
d

 a
nd

 B
uc

ki
ng

ha
m

 

Pa
la

ce
. I

t a
lso

 h
as

 n
in

e 
ot

he
r g

ia
nt

s, 
w

ho
 a

re
 v

er
y 

d
iff

er
en

t f
ro

m
 th

e 
BF

G
. T

he
y 

ar
e 

al
w

ay
s 

lo
ok

in
g 

fo
r p

eo
pl

e 
to

 e
at

, a
nd

 so
 S

op
hi

e 
an

d
 th

e 
BF

G
 ta

ke
 th

e 
Q

ue
en

's 
he

lp
 to

 c
at

ch
 th

e 

ot
he

r g
ia

nt
s. 

Th
e 

Q
ue

en
 se

nd
s h

er
 a

rm
y,

 a
nd

 th
e 

ni
ne

 g
ia

nt
s a

re
 fi

na
lly

 c
au

gh
t. 

To
 re

w
ar

d
 

th
em

, t
he

 Q
ue

en
 g

ot
 sp

ec
ia

l h
om

es
 b

ui
lt 

fo
r t

he
 B

FG
 a

nd
 S

op
hi

e,
 a

nd
 a

 sp
ec

ia
l r

oo
m

 fo
r t

he
 

BF
G

 to
 st

or
e 

hi
s d

re
am

s.

M
y 

fa
vo

ur
ite

 p
ar

t o
f t

he
 st

or
y 

w
as

 th
at

 S
op

hi
e 

an
d

 th
e 

BF
G

 b
ec

om
e 

gr
ea

t f
rie

nd
s e

ve
n 

th
ou

gh
 th

ey
 a

re
 so

 d
iff

er
en

t, 
an

d
 th

ey
 a

re
 a

lw
ay

s t
he

re
 to

 h
el

p 
ea

ch
 o

th
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Art   Integrated   Lesson   Plans  

Grade:     Grade   5,   FA   1  

Subject:     English   

Lesson:     A   Hero   with   a   Difference  

Learning   Outcome(s): 
● Explores   facts   about   India
● Expresses   opinion   on   ‘Unity   in   Diversity’
● Writes   a   song   based   on   the   tune   of   a   well-known   national   integration   song

Integrated   Art   Form(s): 
● Music   composition   and   singing

Materials   Required:  
Ice-Breaker:   NA  

Core   Activity:   
1) Notebook
2) Pencils

Resources   (External   References):  
Ice-Breaker:  

● Video   on   facts   about   India

Core   Activity:  
● Video   of   the   song   ‘Just   Like   You’

Page 345



Art   Integrated   Lesson   Plans  

Time   Needed:  
Ice-Breaker:   20   min   
Core   Activity:   60   min  

Ice-Breaker:  
Summary:    Share   interesting   facts   about   India   and   help   learners   understand   the   cultural   diversity   in   the   country.  

Procedure:     
● Brainstorm   with   learners   about   aspects   that   make   India   unique.   Note   learners’   responses   on   the   blackboard.   You   could   give   the

following   examples   to   initiate   the   discussion:   the   culture   and   traditions   in   different   states   of   India;   the   variety   of   animals   and   birds
found   in   India.

● Show   the    video   on   facts   about   India    to   review   some   details   about   India’s   landscape   and   culture.   Pause   the   video   wherever   required   to
give   learners   time   to   absorb   the   information   being   shared.

● Encourage   learners   to   clarify   any   queries.

Core   Activity:  
Summary:    Discuss   the   concept   of   diversity   and   what   it   looks   like   in   India.   Simultaneously,   assist   learners   in   creating    a   song   based   on   their  
individual   likes,   dislikes,   strengths   and   weaknesses.   

Procedure:  
Step   1:     

● Write   the   phrase   ‘Unity   in   Diversity’   on   the   blackboard   and   ask   learners   to   share   their   understanding   of   the   phrase.   Note   learners’
responses   on   the   board.

● Explain   to   learners   that   people   living   in   India    experience   a   feeling   of   oneness,   in   spite   of   immense   diversity   within   the   country.   Recall
the   different   points   of   diversity   that   are   present   in   India.

● Show   the    video   of   the   song   ‘Just   Like   You’    sung   by   professional   singers   and   further   explain   the   concept.
● Encourage   learners   to   share   their   thoughts   on   the   video.   Ask   them   how   unity   in   diversity   is   represented   in   this   video.
● Play   the   video   again   and   ask   learners   to   sing   along   for   them   to   get   a   better   understanding   of   the   tune.

Step   2:  
● Inform   learners   that   they   will   create   a   new   set   of   lyrics   in   groups   and   sing   it   to   the   tune   of   the   song   they   just   practised.   Further   explain
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that   they   could   create   lyrics   based   on   each   individual   in   the   group.   Show   the   following   example   to   support   learners.  
Example:   
I   am   Aparna   
I   love   puri   and   chana   
But   I   am   just   like   you.   

I   am   Akhil   
I   love   the   month   April  
But   I   am   just   like   you.  

● Divide   learners   into   groups   of   6.   Support   learners   if   they   get   stuck   with   rhyming   words   for   the   lyrics.
● Provide   them   time   to   practise   their   lyrics   on   the   rhythm   of   the   song    ‘Just   Like   You’ .

Step   3:  
● Once   the   groups   are   ready,   invite   them   to   come   forward   and     present   their   song   to   the   class.
● Conclude   the   class   by    emphasising   the   fact   that   all   of   us   are   unique   and   have   our   individual   strengths.   But   when   we   all   come   together,

we   can   make   a   difference.

Extension   Activity:  
Ask   learners   to   learn   the   lyrics   of   the   song   ‘   Just   Like   You’   and   present   it   to   their   parents.  

Assessment:  

Use   the   Assessment   Rubric   given   to   evaluate   the   learner.  

Conclusion:  
This   activity   helps   learners   analyse   their   likes   as   well   as   strengths,   and   write   a   song   alongside   learning   about   our   unique   country.  
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Suggested   Rubric   for   Assessing   Art   Integrated   Learning  

P  
A  
R  
A  
M  
E  
T  
E  
R  
S  

LEVELS  Proficient  Evolving  Beginner  Pre-Beginner  
RATING  4  3  2  1  

Knowledge   
Construction   
and   Expression  

Demonstrates    excellent    use    of   
inquiry   and   higher   order   thinking   
skills,   and    accurate   
representation    of   arts   standards.  

Demonstrates     good    use   of   
inquiry   and   higher   order   thinking   
skills   and    effective   
representation    of   arts   standards.  

Demonstrates   
moderate    use   of   inquiry   
and   higher   order   thinking  
skills   and    occasional   
representation    of   arts   
standards.   

Demonstrates     minimal    use   of   inquiry   
and   higher   order   thinking   skills   and   
little     representation    of   arts   standards.  

Collaboration  Participates     proactively    in   
community   building   through   
collaborative   work,   and    always  
communicates    well   within   
team(s)   and   with   the   facilitator.  

Participates     actively    in   
community   building   through   
collaborative   work,   and    mostly   
communicates    within   team(s)  
and   with   the   facilitator.   

Participates   
moderately    in   
community   building   
through   collaborative   
work,   and    occasionally  
communicates    within   
team(s)   and   with   the   
facilitator.   

Participates   rarely    in   community   
building   through   collaborative   work,   and  
hardly   communicates    within   team(s)   
and   with   the   facilitator.   

Envisioning  Engages   proactively    in   rigorous  
arts   integration   by   embracing   
change;   has   multiple   perspectives   
and   takes    adequate   calculated   
risks .   

Engages   actively    in   arts   
integration   by   accepting   change;  
has   some   perspectives   and   takes   
some   calculated   risks .   

Engages     moderately   
in   arts   integration   by   
accepting   few   changes;   
has   few   perspectives   and  
takes    few   calculated   
risks .   

Engages     rarely    in   arts   integration;   has   
minimal   perspectives   and    hardly   takes  
risks .   

Art   and   Content  
Integration   

Displays   a    clear   connect    between  
the   arts   and   learning   outcomes.   

Displays   an    acceptable   connect  
between   the   arts   and   learning   
outcomes.   

Displays   a    moderate  
connect    between   the   
arts   and   learning   
outcomes.   

Displays   a    rare   connect    between   the  
arts   and   learning   outcomes.   

Self-Assessment  Demonstrates    significantly   
increased   awareness    of   
relevance   and   purpose   of   the   arts  
integration   process.   

Demonstrates    increased   
awareness    of   relevance   and   
purpose   of   the   arts   integration  
process.   

Demonstrates   
occasional   awareness  
of   relevance   and   purpose   
of   the   arts   integration   
process.   

Demonstrates    rare     awareness    of   
relevance   of   the   arts   integration   process.  
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Grade:     5,   FA   2   

Subject:     English   

Lesson:     Adjectives   

Learning   Outcome(s): 
● Lists   the   comparative   and   superlative   forms   of   adjectives   through   a   game   of   Bingo

● Arranges   adjectives   by   their   degrees   of   comparison   through   construction   of   a   Bell   Tota   hanging

● Compares   the   positive,   comparative   and   superlative   forms   of   adjectives

Integrated   Art   Form(s): 
● Bell   Tota   Craft

Materials   Required:  
Ice-Breaker:  

1) Notebook

2) Pencil

3) List   of   common   adjectives

Core   Activity:  

1) Coloured   sheets

2) Scissors

3) Beads
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4) Wool   for   hanging

5) Glue/Cellotape

6) Pencil

Resources   (External   References):  
Ice-Breaker:   NA  

Core   Activity:  

● Samples   of   Bell   Tota

● Tutorial   video   on   Bell   Tota

Time   Needed:  
Ice-Breaker:   20   min   

Core   Activity:   60   min  

Ice-Breaker:  
Summary:    Conduct   a   game   to   review   adjectives   and   their   degrees   of   comparison   along   with   identifying   the   rules   for   comparison.  

Procedure:  

Step   1:   

● Recap   learners’   understanding   of   adjectives   and   nouns.   Ask   them   to   give   examples   of   adjectives   and   note   them   on   the   blackboard.

● Briefly   review   degrees   of   adjectives   by   forming   comparative   and   superlative   forms   of   the   adjectives   listed   on   the   blackboard.

● Play   a   game   of   Bingo   to   review   comparative   and   superlative   forms   of   common   adjectives.

● Begin   with   writing   ten   adjectives   on   the   blackboard.   For   example:   delicious,   sweet,   fast,   good,   etc.
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● Ask   learners   to   draw   a   3X   3   square   template   in   their   notebooks.   Next,   ask   them   to   choose   the   adjectives   written   on   the   blackboard   and

fill   in   the   squares   with   either   the   comparative   or   superlative   forms   of   these   adjectives.   Inform   learners   that   these   words   should   be

written   in   a   random   order.

Step   2:  

● Call   out   the   comparative   and   superlative   degrees   of   the   adjectives   written   on   the   blackboard,   one   at   a   time.   Each   time   the   learner

hears   a   word   that   is   on   their   template,   they   cross   out   the   word   with   a   pencil.   When   learners   cross   out   to   make   a   complete   row

(horizontal,   vertical,   or   diagonal),   they   yell   “Bingo!”   and   they   are   declared   the   winners   of   that   round.

● Review   the   rules   of   forming   the   different   degrees   of   adjectives.

Core   Activity:  
Summary:    Conduct   an   activity   in   which   learners   create   Bell   Tota   hangings   using   the   positive,   comparative   and   superlative   forms   of  
different   adjectives.   

Procedure   :  

Step   1:   

● Show   them    samples   of   Bell   Tota    and   ask   them   if   they   have   seen   such   hangings   around   them.

● Explain   that   Bell   Tota   is   an   Indian   folk   craft   which   is   a   string   of   multi-coloured   fabric   animals   (usually   elephants   or   birds)   with   a   bell

at   the   end   of   the   string.   They   are   usually   hung   near   a   door,   and   it   is   believed   that   they   bring   good   luck.

● Inform   learners   that   they   will   create   a   Bell   Tota   hanging   using   adjectives   and   their   comparative   and   superlative   forms.

Step   2:  

● Play   the    tutorial   video   on   Bell   Tota    to   explain   the   procedure   of   making   the   bird   string   hanging   using   coloured   sheets.

● Divide   learners   into   groups   of   5-6.   Inform   learners   that   they   will   make   a   similar   bird   string   hanging   within   their   groups.

● Tell   learners   to   trace   and   cut   out   circles   from   the   coloured   sheets   to   make   the   birds.   Next,   make   the   beak,   eyes   and   feathers   as

demonstrated   in   the   video.   Clarify   that   each   learner   will   make   a   hanging   string   of   three   birds.

● Ask   learners   to   punch   a   tiny   hole   and   string   wool   through   the   hole.   String   in   the   beads   and   birds,   sandwiching   the   birds   between   the
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beads   as   shown   in   the   video.   Tell   them   to   tie   a   knot   at   the   end   of   the   string   before   inserting   the   beads.  

● Assist   groups   with   the   activity,   wherever   required.

Step   3:  

● Once   the   hangings   are   ready,   assign   an   object/animal   to   each   group.

● Ask   learners   to   create   a   list   of   adjectives   to   describe   the   assigned   object/animal.   Approve   their   lists   of   adjectives   and   ensure   that   no

two   groups   have   the   same   adjectives.

● Once   their   lists   are   approved,   each   learner   will   pick   one   adjective   from   the   list   and   write   the   positive,   comparative   and   superlative

forms   on   the   birds   in   their   string   hangings.   Ask   them   to   write   their   adjectives   on   the   white   portion   of   the   birds   using   a   bold   marker.

● Ask   learners   to   write   the   positive   form   of   their   chosen   adjective   on   the   first   bird,   the   comparative   form   on   the   second   bird   and   the

superlative   form   on   the   third   bird,   such   that   the   adjectives   are   in   the   order   of   their   degrees   of   comparison.

● Next,   ask   each   group   to   display   their   Bell   Tota   hangings   and   describe   the   assigned   object/animal   using   the   positive,   comparative   and

superlative   adjective   forms   that   the   learners   in   their   group   have   noted   on   their   hangings.

Extension   Activity:  
Learners   can   watch   this   informative    video   on   degrees   of   comparison    for   better   understanding.  

Assessment:  

Use   the   Assessment   Rubric   given   to   evaluate   the   learner.  

Conclusion:  
This   activity   helps   learners   describe   an   object   or   an   animal   using   the   degrees   of   comparison   of   adjectives.   The   activity   helps   learners   explore  
this   concept   through   the   traditional   folk   craft   of   Bell   Tota   that   has   been   popularly   used   in   Indian   homes   for   generations.   
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Suggested   Rubric   for   Assessing   Art   Integrated   Learning  

P  
A  
R  
A  
M  
E  
T  
E  
R  
S  

LEVELS  Proficient  Evolving  Beginner  Pre-Beginner  
RATING  4  3  2  1  

Knowledge   
Construction   
and   Expression  

Demonstrates    excellent    use    of   
inquiry   and   higher   order   thinking   
skills,   and    accurate   
representation    of   arts   standards.  

Demonstrates     good    use   of   
inquiry   and   higher   order   thinking   
skills   and    effective   
representation    of   arts   standards.  

Demonstrates   
moderate    use   of   inquiry   
and   higher   order   thinking  
skills   and    occasional   
representation    of   arts   
standards.   

Demonstrates     minimal    use   of   inquiry   
and   higher   order   thinking   skills   and   
little     representation    of   arts   standards.  

Collaboration  Participates     proactively    in   
community   building   through   
collaborative   work,   and    always  
communicates    well   within   
team(s)   and   with   the   facilitator.  

Participates     actively    in   
community   building   through   
collaborative   work,   and    mostly   
communicates    within   team(s)  
and   with   the   facilitator.   

Participates   
moderately    in   
community   building   
through   collaborative   
work,   and    occasionally  
communicates    within   
team(s)   and   with   the   
facilitator.   

Participates   rarely    in   community   
building   through   collaborative   work,   and  
hardly   communicates    within   team(s)   
and   with   the   facilitator.   

Envisioning  Engages   proactively    in   rigorous  
arts   integration   by   embracing   
change;   has   multiple   perspectives   
and   takes    adequate   calculated   
risks .   

Engages   actively    in   arts   
integration   by   accepting   change;  
has   some   perspectives   and   takes   
some   calculated   risks .   

Engages     moderately   
in   arts   integration   by   
accepting   few   changes;   
has   few   perspectives   and  
takes    few   calculated   
risks .   

Engages     rarely    in   arts   integration;   has   
minimal   perspectives   and    hardly   takes  
risks .   

Art   and   Content  
Integration   

Displays   a    clear   connect    between  
the   arts   and   learning   outcomes.   

Displays   an    acceptable   connect  
between   the   arts   and   learning   
outcomes.   

Displays   a    moderate  
connect    between   the   
arts   and   learning   
outcomes.   

Displays   a    rare   connect    between   the  
arts   and   learning   outcomes.   

Self-Assessment  Demonstrates    significantly   
increased   awareness    of   
relevance   and   purpose   of   the   arts  
integration   process.   

Demonstrates    increased   
awareness    of   relevance   and   
purpose   of   the   arts   integration  
process.   

Demonstrates   
occasional   awareness  
of   relevance   and   purpose   
of   the   arts   integration   
process.   

Demonstrates    rare     awareness    of   
relevance   of   the   arts   integration   process.  

Page 353



Art   Integrated   Lesson   Plans  

Grade:     5,   FA   2   

Subject:     English   

Lesson:     One   and   Many     

Learning   Outcome(s):  
● Identifies   and   classifies   countable   and   uncountable   nouns

● Distinguishes   between   countable   and   uncountable   nouns   using   Sanjhi   Art.

Integrated   Art   Form(s):  
● Sanjhi   Paper   Art

Materials   Required:  
Ice-Breaker:   NA  

Core   Activity:  

1) Drawing   sheet

2) Poster   colours   /   Watercolours

3) Brushes

4) Palette

5) Scissors

6) Coloured   scrap   paper

7) Sketch   pens
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8) Ruler

9) Glue

Resources   (External   References):  
Ice-Breaker:  

● Countable   and   Uncountable   Nouns

Core   Activity:  

● Stencil   Art

● Sanjhi   Art

Time   Needed:  
Ice-Breaker:   10   min   

Core   Activity:   70   min  

Ice-Breaker:  
Summary:    Lead   a   discussion   on   the   concept   of   countable   and   uncountable   nouns   through   an   informative   video.   Through   this   section,   help  
learners   list   down   examples   of   countable   and   uncountable   nouns.   

Procedure:  

Step   1:   

● Begin   with   a   quick   review   on   nouns.   Discuss   what   a   noun   is.   Ask   learners   to   share   several   examples   of   nouns.

● Review   the   different   ways   we   classify   nouns   such   as   collective,   proper   and   common   nouns.

● Discuss   countable   and   uncountable   nouns   by   showing   the    video   on   countable   and   uncountable   nouns .
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Step   2:  

● Ask   learners   to   list   the   different   countable   and   uncountable   nouns   from   the   video   they   watched.   List   learners’   responses   on   the

board.

● Instruct   learners   to   share   a   few   more   examples   of   countable   and   uncountable   nouns   and   add   them   to   the   list   on   the   board.

Core   Activity:  
Summary:    Facilitate   a   presentation   of   countable   and   uncountable   nouns   using   the   Sanjhi   paper   cutting   art   form.  

Procedure:  

Step   1:   

● Inform   learners   that   they   will   make   flashcards   of   varied   countable   and   uncountable   nouns   using   the   Sanjhi   art   of   paper   cutting.

● Explain   that   Sanjhi   Art    is   the   traditional   art   of   stenciling   from   Mathura    which   is   a   truly   unique   craft   form   that   features   exquisite

designs   and   intricate   picture   motifs,   cut   into   paper.

● Watch   the    video   on   the   Sanjhi    art   form   to   explore   the   art   in   detail.

Step   2:  

● Divide   the   class   into   pairs.   Ask   each   pair   to   brainstorm   and   identify   one   countable   and   uncountable   noun.

● Inform   learners   to   discuss   these   words   to   check   whether   they   have   been   identified   correctly   as   countable   and   uncountable   nouns.

● Share   feedback,   if   necessary.   Ensure   that   a   unique   set   of   countable   and   uncountable   nouns   have   been   listed   by   learners.

Step   3:  

● Once   the   list   of   words   has   been   confirmed,   explain   the   core   activity   in   detail.

● Ask   learners   to   measure   8x12   cm   on   a   drawing   sheet   using   a   ruler   and   cut   those   out   to   make   flashcards.

● Show   them   how   to   trace   a   drawing   using   a   stencil   through   the    video   on   stencil   art    for   clarity.

● Next,   ask   them   to   draw   the   chosen   countable   and   uncountable   nouns   in   their   respective   pairs.

● Tell   learners   to   mark   the   area   that   needs   to   be   cut   and   cut   it   out   carefully.
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● Stick   each   flash   card   on   a   coloured   or   a   black   sheet   which   serves   as   the   background.   This   will   help   enhance   the   visibility   of   the   design

on   the   flashcard.

Step   4:  

● Once   learners   have   completed   their   flashcards,   they   can   be   asked   to   pin   them   on   the   bulletin   board.

● Before   they   pin   their   flashcards,   ask   learners   to   read   out   their   words   while   the   rest   of   the   class   categorises   them   as   countable   and

uncountable   nouns.

● Repeat   this   for   every   pair.

● Once   all   the   words   have   been   displayed   on   the   board,   you   can   read   them   out   and   quiz   learners   on   the   topic.

Extension   Activity:  
Ask   learners   to   read   the   book    ‘Hector   The   Hermit   Crab’ ,   and   make   a   list   of   countable   and   uncountable   nouns   from   the   text   in   their  
notebook.     

Assessment:  
Use   the   Assessment   Rubric   given   to   evaluate   the   learner.  

Conclusion:  
The   activities   help   learners   exhibit   their   understanding   of   countable   and   uncountable   nouns   using   the   Sanji   art   of   paper   cutting.  
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Suggested   Rubric   for   Assessing   Art   Integrated   Learning  

P  
A  
R  
A  
M  
E  
T  
E  
R  
S  

LEVELS  Proficient  Evolving  Beginner  Pre-Beginner  
RATING  4  3  2  1  

Knowledge   
Construction   
and   Expression  

Demonstrates    excellent    use    of   
inquiry   and   higher   order   thinking   
skills,   and    accurate   
representation    of   arts   standards.  

Demonstrates     good    use   of   
inquiry   and   higher   order   thinking   
skills   and    effective   
representation    of   arts   standards.  

Demonstrates   
moderate    use   of   inquiry   
and   higher   order   thinking  
skills   and    occasional   
representation    of   arts   
standards.   

Demonstrates     minimal    use   of   inquiry   
and   higher   order   thinking   skills   and   
little     representation    of   arts   standards.  

Collaboration  Participates     proactively    in   
community   building   through   
collaborative   work,   and    always  
communicates    well   within   
team(s)   and   with   the   facilitator.  

Participates     actively    in   
community   building   through   
collaborative   work,   and    mostly   
communicates    within   team(s)  
and   with   the   facilitator.   

Participates   
moderately    in   
community   building   
through   collaborative   
work,   and    occasionally  
communicates    within   
team(s)   and   with   the   
facilitator.   

Participates   rarely    in   community   
building   through   collaborative   work,   and  
hardly   communicates    within   team(s)   
and   with   the   facilitator.   

Envisioning  Engages   proactively    in   rigorous  
arts   integration   by   embracing   
change;   has   multiple   perspectives   
and   takes    adequate   calculated   
risks .   

Engages   actively    in   arts   
integration   by   accepting   change;  
has   some   perspectives   and   takes   
some   calculated   risks .   

Engages     moderately   
in   arts   integration   by   
accepting   few   changes;   
has   few   perspectives   and  
takes    few   calculated   
risks .   

Engages     rarely    in   arts   integration;   has   
minimal   perspectives   and    hardly   takes  
risks .   

Art   and   Content  
Integration   

Displays   a    clear   connect    between  
the   arts   and   learning   outcomes.   

Displays   an    acceptable   connect  
between   the   arts   and   learning   
outcomes.   

Displays   a    moderate  
connect    between   the   
arts   and   learning   
outcomes.   

Displays   a    rare   connect    between   the  
arts   and   learning   outcomes.   

Self-Assessment  Demonstrates    significantly   
increased   awareness    of   
relevance   and   purpose   of   the   arts  
integration   process.   

Demonstrates    increased   
awareness    of   relevance   and   
purpose   of   the   arts   integration  
process.   

Demonstrates   
occasional   awareness  
of   relevance   and   purpose   
of   the   arts   integration   
process.   

Demonstrates    rare     awareness    of   
relevance   of   the   arts   integration   process.  
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Art Integrated Lesson Plans

Grade: Grade 5, SA 1

Subject: English

Lesson: Rip Van Winkle

Learning Outcome(s):
● Presents ideas to design the future, eco-friendly city

Integrated Art Form(s):
● Modelling

Materials Required:
Ice-Breaker: NA

Core Activity:
1) Old newspaper
2) Cardboard
3) Shampoo bottles
4) Caps
5) Empty cereal boxes
6) Scissors
7) Glue
8) Pencil
9) Sketch pens
10)Paint
11) Paint brush
12) Any dry waste material
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Resources (External References):
Ice-Breaker:

● Video on how Indian cities have changed over time
● Urbanisation and the environment

Core Activity:
● Tutorial video on making a model of a sustainable city
● Eco-cities of the future

Time Needed:
Ice-Breaker: 20 min
Core Activity: 60 min
(to be done over 2 teaching periods)

Ice-Breaker:
Summary: Assist learners in understanding the impact of urbanisation through a video and discussion.

Procedure:
Step 1:

● Play the video on how Indian cities have changed over time. Ask learners to note the terms or things that catch their eye in the video
or they don’t understand. Discuss with learners the changes in the cities they noticed in the video. For example: change in layout, less
open spaces, crowded with traffic and people etc.

● Discuss with learners that rapid urbanisation is the cause of the changes seen in the cities. Explain that urbanisation is the increase in
the population living in towns and cities, which leads to more construction work towards malls, business parks, and housing societies.
It is all these construction projects that also create slums in cities because the poor can’t buy property and have to work for the rich in
order to survive.

● Sensitise learners towards the negative effects of urbanisation such as damage to the environment, poor sanitation, poverty, lack of
resources, etc through the video on urbanisation and the environment.

Core Activity:
Summary: Lead a discussion to help learners explore eco-friendly ideas. Assist learners with presenting their ideas through designing a
model of a future eco-city.
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Art Integrated Lesson Plans

Procedure (Day 1):
Step 1:

● Inform learners that they will be building a model of a future eco-city in groups, with the aim of minimising the negative impacts of
urbanisation.

● Play the tutorial video as an example. Pause at different points and discuss the ideas used in the video to make the model sustainable,
such as solar power, wind energy, waste management, etc.

● Bring to learners’ attention the different materials that have been used to depict various objects in the model in the video.
● Brainstorm ideas for making future cities sustainable with learners and note them on the blackboard.

Step 2:
● Play the video on eco-cities of the future. Pause at various points and discuss predictions about what future cities will look like. Note

the points discussed on the blackboard.
● Divide learners into groups of 6. Explain that they will be planning their future city in the present period and in the next period, they

will be building a model using waste material such as cardboard, newspaper, shampoo bottles, caps, etc. Tell them that based on their
discussion, they will bring in materials for building the model in the next class.

● Inform learners that certain parts of the model can be pre-constructed at home, which they can assemble together as a group in the
next period.

● Provide time for learners to discuss their ideas. Support groups wherever required. Inform learners that their models need not be too
elaborate but that the ideas are more important. Ask them to be prepared to explain and talk about their planned cities as well.

Procedure (Day 2):
● Review some concepts of sustainable cities as discussed in the previous class.
● Instruct learners to get into their groups and allot time for them to create their models.
● Nominate groups to present their models and speak about their design once they are ready.
● Ask other learners to share the following points about the designs other groups have worked on:

a. Three things they liked.
b. Two more things that the group could have included in their plan.
c. One thing that they’d like to explore further to understand more about.

● Conclude the session by talking about the importance of conserving energy and creating more sustainable designs for a better future.
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Art Integrated Lesson Plans

Extension Activity:
Ask learners to listen to the story ‘Greta and the Giants’ to understand the need for sustainability.

Assessment:
Use the Assessment Rubric given to evaluate the learner.

Conclusion:
This activity helps learners plan, design and explain their ideas about future cities of India after understanding changes that have been
taking place.

Suggested Rubric for Assessing Art Integrated Learning

P
A
R
A
M
E
T
E
R
S

LEVELS Proficient Evolving Beginner Pre-Beginner

RATING 4 3 2 1

Knowledge
Construction
and Expression

Demonstrates excellent use of
inquiry and higher order thinking
skills, and accurate
representation of arts standards.

Demonstrates good use of
inquiry and higher order thinking
skills and effective
representation of arts standards.

Demonstrates
moderate use of inquiry
and higher order thinking
skills and occasional
representation of arts
standards.

Demonstrates minimal use of inquiry
and higher order thinking skills and
little representation of arts standards.

Collaboration Participates proactively in
community building through
collaborative work, and always
communicates well within
team(s) and with the facilitator.

Participates actively in
community building through
collaborative work, and mostly
communicates within team(s)
and with the facilitator.

Participates
moderately in
community building
through collaborative
work, and occasionally
communicates within
team(s) and with the
facilitator.

Participates rarely in community
building through collaborative work, and
hardly communicates within team(s)
and with the facilitator.

Envisioning Engages proactively in rigorous
arts integration by embracing
change; has multiple perspectives
and takes adequate calculated
risks.

Engages actively in arts
integration by accepting change;
has some perspectives and takes
some calculated risks.

Engages moderately
in arts integration by
accepting few changes;
has few perspectives and
takes few calculated

Engages rarely in arts integration; has
minimal perspectives and hardly takes
risks.
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risks.

Art and Content
Integration

Displays a clear connect between
the arts and learning outcomes.

Displays an acceptable connect
between the arts and learning
outcomes.

Displays a moderate
connect between the
arts and learning
outcomes.

Displays a rare connect between the
arts and learning outcomes.

Self-Assessment Demonstrates significantly
increased awareness of
relevance and purpose of the arts
integration process.

Demonstrates increased
awareness of relevance and
purpose of the arts integration
process.

Demonstrates
occasional awareness
of relevance and purpose
of the arts integration
process.

Demonstrates rare awareness of
relevance of the arts integration process.
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NCF 2022 aims at achieving a holistic overall transformation of the teaching-learning process that will ensure an enjoyable, 
inclusive and positive overall learning experience. The NCF asserts that the teacher is at the heart of the practice of 
education and is the torchbearer of the transformation it envisions for the Indian education system. It also re-emphasises the 
overall guiding principles of the NEP 2020, some of which include:  

a) achieving Foundational Literacy and Numeracy by all students by Grade 3,
b) emphasis on conceptual understanding rather than rote learning and learning for examinations,
c) development of 21st-century skills such as problem-solving, creativity and critical thinking to encourage logical decision-
making and innovation
d) respect for diversity and respect for the local context in curriculum and pedagogy

Here we have outlined some additional pointers that are in alignment with NCF 2022 that we feel will support teachers of 
English. 

As a teacher of English in India, you have the challenging task of teaching English to non-native speakers of the language. 
English, most likely is not the mother tongue of your students or your mother tongue. India is one of the most linguistically 
diverse countries and nearly all of us are bilingual or multilingual. This means that if students know more than one language, 
they can as easily also learn English. Let’s ask ourselves: what is the purpose of a language? Simply put, to communicate. 
Why is it challenging to teach or learn English in school then? Below we try to provide some useful pointers for English 
teachers. 

few pointers for English teachers: 

Avoid treating English like a subject: If English is treated as a ‘subject’ and not a language, then learning does
not happen as easily. While it is important to spend some time on grammar exercises, providing learners the
opportunity to use the language in meaningful ways by bringing in their own experiences is what can make your
English classrooms more effective.
Focus on the skills involved in language learning: LSRW or Listening-Speaking-Reading-Writing are the four basic
skills involved in learning or using any language. Note that the order is important: Listening, Speaking, Reading
and then Writing. This imitates the natural process of learning any language. In English classrooms, there should
be equal if not more focus on listening and speaking, besides reading and writing. (Look at the diagram at the
end of this document to understand the micro-skills involved in each of these main skills.)
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Create a stress-free environment for learning English: Language learning is a natural process for human beings
and can happen very joyfully and quickly if the environment is relaxed. Avoid being judgmental of students or
providing harsh feedback. Your goal as an English teacher would be that students learn to love the language
and want to use it, with confidence.
Welcome errors in language learning: Errors are a crucial part of language learning. Allow for errors, especially in
grammar, since they are mostly developmental in nature. Errors are vital to the way the brain processes a new
language. Errors are bound to happen, especially when you are dealing with learners at the Foundational or
Elementary stages. What is important is that as the teacher, you pay attention to the kinds of errors your students
are making and help them clarify those specific misconceptions.
Personalise the experience of learning English: Language is best learnt when we start thinking of our experiences
in it. Help students develop a closeness to the language by making them use it to talk extensively about their own
experiences and culture. This has proven to be the most effective way for young students to pick up a language.
Create a print-rich classroom: Ensure your classroom has authentic materials such as newspaper/magazine
clippings, brochures, pamphlets and posters for students to be exposed to visually. You can even create word-
walls or word-corners. Also display students’ own written work to reinforce that they are producers of language
as well. Print-rich classrooms are very effective in getting students to imbibe the language.
Use the D.E.A.R strategy: Have a D.E.A.R or Drop Everything And Read hour in school for everyone including
teachers and staff to encourage the love of books and the English language.
Use mnemonic or memory devices for spellings: English is a non-phonetic language, which means that English is
not spoken the way it is written. This makes it difficult to predict spellings of words. Memory, hence, plays an
important role in learning English spellings. Teach students some tricks to remember spellings easily. For example,
‘stationary’ and ‘stationery’. Ask students to remember that ‘envelope’, a stationery item, begins with an ‘E’.
Hence, ‘stationery’ with ‘e’ is the one which means paper and other writing material. (A lot of such ideas are
available on the internet.)

So, which of these are you definitely going to employ next year?

_______________________________________________________________________________________________________________________ 

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________
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 What other great ideas do you have for teaching English? 

_______________________________________________________________________________________________________________________

_______________________________________________________________________________________________________________________

_______________________________________________________________________________________________________________________

_______________________________________________________________________________________________________________________ 

Let’s do things differently, to get different results! 
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Q 1) Which were the four best performing 
areas/concepts for Term 1 as per your Teacher 
Companion Book?

1) ___________________________________________________

2) ___________________________________________________

3) ___________________________________________________

4) ___________________________________________________

Q 6) List at least five learners who 

you would like to particularly 

support based on inputs from 

the Teacher Companion 

Book.

1) ______________________________

2) ______________________________

3) ______________________________

4) ______________________________

5) ______________________________

Q 2) Which four areas/concepts were highlighted for 
improvement as per your Teacher Companion 
Book?

1) ___________________________________________________

2) ___________________________________________________

3) ___________________________________________________

4) ___________________________________________________

Q 3) Which transactional tips do you find most useful to remediate the 

areas/concepts highlighted for improvement?

Q 5) What other transactional tips do 

you plan on using in Term 2? 

Q 4) How many periods have you 

used to remediate 

areas/concepts highlighted in 

the Teacher Companion 

Book? 

QQQQQQQQQQQQQQQQQQ
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