Teacher Companion Book  cess«-

Eupheus

EVS - Il (Social Studies)

Name of teacher:

Section(s) taught:

...........................................................................................................................................................................

Class 5

Part |

Annual Academic Curriculum to Vision-to-Action Exit
Calendar Learning Objectives Plans Assessments



cesskap Because no two students are the same.

Eupheus

Classklap Program is India’s only customised content and educational assessment program.

1000+ Published Books Team of lITians & PhDs

ClassKlap Program has authored about Content development and automation are
1000+ publications which are used by led by a team of lITians, data scientists and
more than 1 million students. education experts from TISS and TFI.

1 Crore Assessments

ClassKlap Program has conducted ClassKlap Program has conducted more
teacher training workshops for more than 1,00,00,000+ assessments

+ i + .
than 75,000+ teachers. across 20+ states in the last 13+ years

Copyright © 2023 CLASSKLAP PVT. LTD.

This book is sold subject to the condition that it shall not, by way of trade or otherwise, be lent, resold, hired our or circulated in
any form, without the publisher’s prior, written consent.

All rights reserved. No part of this publication, including but not limited to, the content, the presentation layout, session plans,
themes, key type of sums, mind maps and illustrations, may be reproduced, stored in a retrieval system or transmitted, in any
form or by any means (electronic, mechanical, photocopying, recording or otherwise), without the prior, written permission of
the copyright owner of this book.

This book is meant for educational and learning purposes. The author(s) of the book has/ have taken all reasonable care to
ensure that the contents of the book do not violate any copyright or other intellectual property rights of any person in any
manner whatsoever. In the event the author(s) has/have been unable to track any source and if any copyright has been

inadvertently infringed, please notify the publisher in writing for any corrective action.
Some of the images used in the books have been taken from the following sources
www.freepik.com, www.vecteezy.com, www.clipartpanda.com Creative Commons Attribution

Published by: CLASSKLAP PVT. LTD.
Plot no. 2/5 S.S.S Nagar, West Marredpally,
Secunderabad, Telangana - 500026, India

This book is part of a package of books and is not meant to be sold separately. For MRP, please refer to the package price.




Section No./Name Sub-section Sub-section Name
1 Textbook Features 3
2 Workbook Features 4
@ | — Remembering and Understanding (To 3 Pedagogical Plan — Explainer 5
&, be read and understood before the first
Q.0 Q teaching day and to be revisited during the
PSV1) 4 Teaching Strategies 9

Graphic Organisers (Blackboard Information

> Organising Tips) 18
6 Bloom's Taxonomy in Class 28
7 Annual Academic Calendar and Planning Tool 29
— @ o
E:I_ - l_':l Il — Application (To be pIan.ned and worked 8 Assessment Patterns 31
rr@ out before the academic year starts)

9 Teaching Aids List (For Planning) 41




Il — H.O.T.S.: Creating a Rockstar Class
(Together, with our inputs and your unique
approach and implementation style, let us

create a rockstar classroom)

Day-wise Lesson Plan: A- Curriculum to Learning

10a Objectives
10b Day-wise Lesson Plan: B- Vision to Action Plan
10c Day-wise Lesson Plan: Content Page

46
10d Day-wise Lesson Plan: C- Exit Assessment
10e Teacher Reference for Textbook
10f Teacher Reference for Workbook
11 Art Integrated Learning - Activities 143
12 How to Create an Effective Learning Environment 165
13 End-of-Term Reflection 167




U

V4

T W
1da2u092 ay3l yum
108UU0D aji|-[eal JIanag e ysligelss 01 ¥ &
SjUSpPMS 10} BIALL pue s1oe) BuieuloseS SN
NS
— A\
s1oe4 Buizewy W 3 )
—
soueuads uoneoldde paosuenpe
01 1ures| 1dadu0d ayl pualxa 0} syuapnis sabeinoou]
7 ('S'L'O’H) slIMs Bunjuiy] 1epio 18ybIH n_w
(
NS
A =~ _ 1ures| aney siuapnis reym Adde

[
I
|
|

oidol ayp

JO aAn92alqo ayl analyde pue pueisiapun
0] s||ys/abpajmouy ausinbalaid

931 uo pjing 01 s3da2U0D Mau S8ONPOoNU|

Bullaquaway

—

Rl

\
— =

—

/A
\

syuspnis Buowre AJsolnd sasnoe
pue oidoigns/1daduood syl seonpoau|

MUyl ¥

0] Alunuoddo ue Buinib Aq suonenys
aJil-real 01 1dadu02 ay) s108uu0)D

uoneslddy 34

=z

1noybnouyy pabebus are sjuspms
1ey} ainsua 0] SJUBWSd SapN|oU|
1da2u02 ays Jo siseq ayl

wioj eyl [rerap ul spoadse aya surejdx3

\\

Buipueisiapun =

—a

sannoalqo Bulures)
2yl yum Buore uossa| ayl ul palanod
2Qq 01 $3dadu09 JO 11| BY3 sureluod

\!

1Nogy ulealsn 197

NS

/
7
4

Z

$34n3034 400d3X3|




7
N\

Il

paures| s1daduod ay) Jo sisAjeue
pue uoneo|dde paaoiduwi 10j s||Xs iom dew
Buluadireys pue saniiqe bupuiyl reneds Buidojaaaq

22o110eld dey »*

/!

\

\\

— —_— —_— [— — — —
—_— — — =
—_— — —

s|Is Bupjuiyl Jepio J1aybiy Jo eua1IO 3yl 188w eyl suonsanb buibus|eys
pue pasueApe aiow 0] 1daduod ayy Jo uonedldde syl Buipuaixg

(‘S"L'O’H) siMS Bupjuiyy 1epiO 18ybiH oy

DS
—
—
—

I
|
|
|
|
I
l
|

soueuads
aJi|-real 0} parejal suonsanb 01 1daouod
ay1 Jo Buipueisiapun ay) bulA|ddy

uoneslddy 34
— —
1dasuods — =
ay1 Jo .Aym, pue ,moy, ayl yum buibebu3
Buipuelsiapun =
/

\ 1daouod ays Jo
N\ 2laym, pue ,usaym, ‘. Jeym, ‘,oym, ayl ol
~ — Z  perejal uonewloul eanud bunos|ooay

Il
|
\

Bullaquaway

/
7
4

N\

m&&su—sﬁu J__OOAJLO;




Indicates
the class

Pedagogical Explainer

Knowledge that learners are expected to have in
order to understand the concept better. This is [

Indicates the
lesson name

acquired from the previous lessons or classes. T
R —

A — Curric

ulum to Learning Objectives: Introduction to History

?rior Knowledge

Hs such as yesterday, now, tomorrow
lept of passing time

Class L. No. Lesson Name Key Concept
1.1.a * ‘past’, ‘history’, ‘timeline’ and ‘sources of history’
. 1.1b * theimportance of learning history
2 % g iy 1.1c * people who study history and how they use the sources of history
1.1.d * making a timeline of events
3 2 Monuments and 21a * monuments and museums
Museums 21b + differences between monuments and museums
4.1a * early human beings
4.1b * changes in early human beings
4.1.c * how agriculture and tools changed the lives of early human beings
4.1d * comparing modern and ancient clothing
o & TheStoryof tha Fast 42a + civilization and ancient civilization
4.2b * why ancient civilizations grew
4.2.c * how climate is related to civilization
4.2.d + features of ancient civilizations
T u—— 1.1la * explorations, discoveries and inventions
o : anl:l Inventio’ns L1e * BGancAD
1.1d * afew everyday things that have been invented by children

Page 5

/Indicates how the \
concept taught is
related to concepts
covered in the
previous, current

Qnd next class(es) /

LIST OF ABBREVIATIONS USED

L. No. - Lesson number

KC No. - Key concept number

Comp. No. - Indicates the Competency
numbers as per NCF 2022

TB - Textbook

WB - Workbook

THK - Think

REM - Remembering

UND - Understanding

APP - Application

H.O.T.S. - Higher Order Thinking Skills
AF — Amazing Facts

CW/HW - Classwork & Homework
PTM - Parent Teacher Meeting

PRS - Personal Revision Sheet

FA - Formative Assessment

SA - Summative Assessment

MYA - Mid-year Assessment

AA - Annual Assessment

PA - Periodic Assessment



Teaching day for the lesson Indicates the textbook/workbook
and the actual date on page numbers and the section(s)
which the plan is taught covered on that day

The class level outcomes or
enabling objectives for the day

Vs

B — Vision{to-Action Plan: 1: What Is History?
Cqncept 1.J: What Is History?

TB Page

Day and Daily Learning Teaching

¥

Teaching strategies
for the day

The list of teaching

No. and KC No. 4 Resources Practice Teacher's Notes resources to be
Planned Date Gt Outcome(s) Strategies
procured/arranged
cw HW
before the class
* Familiarise with the <
characters of Rashi, * Interactive .
1 1:2 Meher and Morad Discussion M-Pg_l__mw / \
(THK, el K Identify the concept of| * Real-life - (Qs) @s
REM) Y P The suggested
history Connect
* Define a timeline <+ CW/HW fOI"
* Describe a timeline * Pictures the day
* List the sources of of .
2 3 1.1a history *  Guided various | WB: Pg. 1 L8
(REM, : (@1,2,4) s
UND) 1.1d | * Enumerate the Learning sources | (Q.6,7) S f
reasons why different of P pa ce 1or
people study history history § teacherls notes 1

Written Work

p

Section Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q.12 a.13 Q.14 Q15 Q16 Q17 Q.18 Q.19 Q.20 L_‘:::::i Qsll

A

C
Names Teacher's Notes

Handhold Learners

Challenge Learners
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L

Checklist for
textbook/workbook
implementation

/Space for the

teacher to write
how to
handhold/challenge
learners




Indicates the current day

out of the total days

allotted for the lesson

Indicates the
textbook/workbook
page number(s)

All the important words
covered in the last class
or on that day

( Annual Day: ||
1/27 ‘

p—
Day: Actual Date: ‘ Page(s):
1/5 L ) 2-3

Rashi and her friends are planning a holiday. They are looking at fravel magazines

N\

Important Words v Duration: 1 min

+ Today: represent, maps, globes, two-dimensional

front of you.

Rashi: Maps? Why maps?

CE Remembering

and globes.

MAPS

Mr Jain: Hi Rashil What are you doing?

Rashi: Hi Papal We are looking through frave! magazines and
rying to decide where we should go on our next holiday.

Mr Jain: That is great. But | do not see any maps or a globe in

(A) the internet and newspapers

]
'
1
'
'
!
'
]
|
'
1
1
1
]
'
]
'
'
1
1
1
'
'
1
1
1
'
'
1
'
]
1
1
1
'
'
1
1
'
'
globe can show you where your holiday spot is on the Earth. '
1
1
1
1
1
1
'
i
(C) maps and her school textbooks !
'

1

'

'

1

1

1

'

]

1

1

]

'

1

v

1

1

]

i

1

1

'

'

'

'

1

1

]

when Rashi's father walks into the rcom.
'\L‘E‘

b=
A globe

Mr Jain: Well. maps are a great way to know about a place. They help you answer
questions like, 'How far away is the place?' or 'Where do | go from here?' They even
help you find places like railway stations. hotels and other landmarks. Whereas, a

Rashi: Ohi You are righti | shall get the globe from the hallright away!

Q. What does Rashi's father want her to use to plan her holiday?

(B) maps and ¢ globe

(D) a globe and a magazine

Suggested ways \
to teach the

concept
effectively using
the teaching
strategies
provided in the
Teaching
Strategies section

\ of this book j

Transactional Tip(s) Duration: 17 min

PN
Peer Learning — Group: ‘i
+ Read the definitions of maps and globes on

TB: Pgs. 2, 3 and discuss why they are used.

* Ask learners to read ‘Maps’ (TB: Pgs. 2, 3).

+ Divide the class into three groups. Assign one of the
following to each group: ‘Political Map’, ‘Physical Map’
and ‘Thematic Map’.

+ Askthe groups to look at the maps given on TB: Pg. 3
and discuss the features and uses of the map assigned

to them.

+ Ask each group to come up and speak about the
features and uses of the map they are assigned.

+ Ask learners to list the differences between political,
physical and thematic maps.

* Ask learners to solve the allotted WB questions in clasg

The huge size of the Earth makes it diffic it for us to study it as a whole. To make this ecsy, we
represent the Earth in different ways. Twq of the most important tools for doing this are maps

\when needed J

mndicates the \

pages of the
book where
the teacher
can spend
more time
than suggested

mndicates the \

pages of the
book that the
teacher can
speed up

A map is a twe-dimensional drawing of § place on o flal surface as it appears from a
position above. It shows where things arg in that ploce. Maps can be of various types and
sizes based on what the maps show. Di

ent colours are also used to highlight the ditferent

Class Pulse Check Duration: 2 min IZ]

1) Is a map a two-dimensional or a three-dimensional object?
dl

<«

2) We can locate mountains with the help of a physical/
political map.

Page 7

kwhen needed j

Quick questions
to check
learners'
understanding




Questions to test the key concept(s) on suggested
days or for revising the concepts taught

correctly

Space for the teacher to
write approximately how
many learners answered

7 C - Exit Assessment
Suggested questions to \est the key concept(s) Key concept(s) Ny nbetjoflicammers who
B8 q 2 Y P v B unswered correctly
i ?

Are newspapers a source of history? Day 2 - ‘past’, *history’, ‘timeline’ and

1 (Ans. Yes) P . ’
sources of history

How can you know about Indian kings and queens of the . . .
. skt (Aiis, B Ehiidying histary) Day 3 - the importance of learning history

Neerja_ excavates an_d studies the objects found underground. Dlai4-fioplaiwilio atisdy Restony: s i atiay
3 What is her occupation? th f hist

(Ans. Archaeologist) SRS EIERATIEES STNATON:
. Remembering past events is made easier with the help of Day 5 - making a timeline of events

(Ans. timelines)

Post-lesson Reflection Handhold Learners Challenge Learners

Yes|:| NOD com\‘:tited YesD N D

Enthusiastic participation @D @D @D
eUed el

eUoel el

8B
completed

classroom

Concept clarity in the

Concept clarity through
the workbook

Names

<&
<«

Gpace to track TI?N

and WB
completion; also
to reflect on the
learners’
understanding of

a concept /

Space for the
teacher to write
the names of
learners who
need handholding
or learners who
need to be
challenged

Exam Revision
Strategy

Reteach D Revise D

~

Helps the teacher
identify if the

Practise D

App Report | Number

Signature

Page 8

concept is to be
retaught, revised
or practised for
exams




Teaching Strategies

Interactive Discussion

Teacher

Learners

v’ Engages learners in a discussion and enables

them to share their inputs

Ask questions to check previous knowledge.

Introduce a new concept by asking
questions/sharing an example/describing a
scenario.

Initiate a discussion among learners either in
groups, pairs or individually.

Capture learners’ responses on the blackboard
using appropriate graphic organisers (refer to
sub-section 5 of this book).

Conclude the discussion by arriving at the
expected learning outcome.

Respond to the questions.
Have doubts clarified.

Page 9

Sample

Group the class into pairs.

Let each pair read the information given in the speech
bubble in the textbook.

After they have finished reading, ask the following
questions.

= What do Rashi and Meher do together?

=  What does Morad show Meher?

Ask learners questions on how they interact with their
friends.

Ask them to compare their interactions to that of Rashi
and Meher by asking leading questions such as the
following.

= Do they talk about similar topics or different
topics?

= Are they also curious to know similar information
about their friends like Meher and Rashi?

= What can they say about Rashi and Meher from
their interaction?
(Example: They are polite; they are curious
and so on.)



Activity Method

v' Helps learners to explore and learn by
designing role plays, dramas, games,
songs and so on Sample

Activity: Make a collage on the topic ‘A source of my family history’.

e Plan for the activity at least two days in advance.

Day 1: Choose an example of a collage (many pictures pasted in
different ways with an appropriate heading). For example, ‘The
Very Hungry Caterpillar’ by Eric Carle.

e Show them how each picture is related to the caterpillar and
how the information is presented visually.

e Tell the learners that they will make a collage on the topic ‘A

Plan for the activity based on the source of my family history’.
learning outcome.

Arrange resources if required. .
Arrange the classroom so that it is * Ask learners to choose any one source of history for the collage

convenient to conduct the activity. and get information on the following.

e Ask learners to read the information from TB: Pgs. 7 and 11.

State the purpose of the activity by =  Who has provided the information about their family?
writing it on the blackboard. -
Ensure all learners participate and have
hands-on experience while conducting

Teacher the activity. = Get photographs if possible of the person and the
Summarise the activity by clearly stating information.

what the learners did, what they e Example: Grandmother told me about my parents and their
observed and the learning from it. aunts and uncles.

What information have they provided?

= How did this help them learn more about their family?

e Ask each learner to get a chart paper and sketch pens.

Organise for the activity as per the Day 2: Show learners how to present visually the information they
instructions. have brought on sources.

Understand the rules and the purpose of e Let each learner do the activity of making a collage.
Learners the activity.

Participate in the activity and note down
the observations/results. * Conclude by saying that in the study of history, it is important

Relate the activity to the concept to be to document the information for further references.

e Ask afew learners to present the collage.

learnt.
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Flipped Classroom

v’ Engages learners in a self-learning activity
inside/outside the classroom which they can Sample

prepare and present
e Ask learners to read information on older forms of

communication and newer forms of communication.

e Give them the various sources from which they can get
this information (textbook content, internet).

e After reading, let the learners choose two older forms
of communication and two newer forms of
communication.

e Let them list the uses of each of them.

e Ask the learners to present the information about the
sources of communication.

Choose a topic on which the learners can read

. . e List down all the sources on the blackboard.
or watch a video at home or in the classroom.

e Talk about the differences and similarities of each of

Ask them to read/watch the video and
these sources.

repare to present their learnings.
S > . ¢ Conclude by talking about the positive and negative

effects of communication.

Let the learners present.
Teacher Ask questions of higher order thinking skills.

Guide and help the learners answer the
guestions.

Read/Watch the video and prepare to
present.

Learners Ask questions to clarify doubts.
Present the topic to the class.
Understand and answer the higher order

questions based on the topic.
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Guided Learning

v’ Enables the teacher to be a facilitator and to
guide the learners; a crucial strategy for lower Sample
age groups
e Start by reading about timelines, given in the textbook
e After reading, draw two columns on the board — the
name of the period and information about the period.
e Read about the ancient period and fill in the columns on
the board.

e Next, ask a few learners to read about the medieval
period. Ask leading questions and fill the information on
the blackboard.

e Now, ask each learner to read about the modern period
silently and fill the information in their books.

Plan the learning for the entire class or in

groups.

Play the lead role in the class.

Introduce the skill/concept or the problem to

be solved.

Ensure the learners follow the instructions and

repeat the action.

Be aware of learners who need more support
Teacher and focus on them.

To conclude, call over a few learners to the

blackboard and make them repeat the

skill/concept learnt.

Listen to the instructions and follow the
teacher.
Repeat the action as instructed by the teacher.

Learners :
Answer questions.

Page 12



Outdoor Learning

Teacher

Learners

v’ Uses outdoor resources such as parks,

community services such as a post office or a
hospital and excursions to relate concepts to
real-life applications

Plan a relevant outdoor activity for a concept.
Brief learners specifically on the learning
expected. Be very specific about the points to
observe.

Instruct them to take a notebook to note down
their observations.

Give learners pointers to observe in the
outdoor environment.

Help learners observe, state and write down
their observations specific to the learning.
Reinforce and summarise the learning
immediately after the outdoor activity. Ensure
minimal time lapse.

Follow the guidelines set by the teacher for the
outdoor activity.

Ask questions to clarify and know more about
the points observed.

Note down the observations.

Relate the concept to the observations.

Page 13

Sample

Plan: Visit an automobile museum

Purpose: To make a note of the vehicles on display and

how vehicles have evolved

¢ Plan for this outdoor activity in advance.

¢ Brief the learners about the purpose of the outdoor
activity.

e Ensure that all the learners carry a notebook and pen.

e Ask each learner to observe the vehicles, write the
name of the vehicle, and note down its features.

e The next day, discuss each type of vehicle observed,
categorise the modes of transport observed, discuss
how the vehicles have changed over the years.

¢ Relate this to the information they have learnt in the
lesson ‘Ideas for a Better Life’ (the stages of evolution

in modes and systems of transportation and
communication).



Peer Learning (Group/Pair)

Teacher

Learners

v Helps learners to interact with each other and learn

from each other

Plan for peer learning as per the learning outcome
(consider: concept/problem to be solved/tasks to be
completed).

Group learners as a team or a pair with
complementary strengths.

Instruct the group with the expected learning and
the time frame in which it has to be completed.
Supervise and moderate the discussions in the
groups.

Ensure that learners have learnt from their peers by
asking questions, helping them write, or solving the
problems in the notebooks or on the blackboard.

Understand the question to be solved and one’s role
in peer learning.

Contribute according to one’s individual strength in
the group.

Help all the members to understand and learn.
Present information as asked in the notebook/on

the blackboard to demonstrate learning.

Page 14

Sample

Ask learners to think of any school event
conducted during the previous year.

Form groups of five members. Let each group
have a chart.

Ask each group to pick one event.

Make a star diagram on the board with the
headings what, who, when, where and how long.

Ask learners to discuss in the group about these
five questions for the event they have chosen.

Let them present these as a star diagram (refer to
the Graphic Organiser in sub-section 5 of this
book) on the chart paper.

Let each group present the information to the
class.

Discuss with learners how the star diagram tells
the story of the past event.

Ask them how they would conduct the same
event this year. Would they like to make
improvements or plan better?

Conclude by saying that knowing about the past
help us to make our lives better. Hence, studying
history is important.



Teacher

Learners

Questioning

v’ Asks questions during the teaching-learning process

to prompt learners to think about what is being
taught and also assess the learning levels,
encourages learners to frame questions to test their
understanding of a concept

Frame different types of questions at different stages

of the teaching-learning process.

Ask questions at different intervals during the

teaching-learning process.
Based on the responses, pace the teaching-learning
process.

Change the questioning technique to build curiosity
and add variety. Ask learners to frame questions for a

given section.

Avoid yes/no type of questions.

Use quiz as a questioning technique at the end of the
chapter to know how much the learners have learnt.

Be attentive to the instructions and the questions.
Answer only if one knows the answer.
Participate in the quiz.

Page 15

Sample 1

Read ‘I Think’ aloud.
Ask:
=  What s an heirloom?
= How is an heirloom helpful?
=  What does an heirloom tell us about the
family's history?
Let each learner mark the sentences in the text
which answers these questions.

Sample 2

Divide learners into groups of six. They can read
‘A baby in the family’ and ‘A wedding in the
family’ together. Ask them to make three
questions from the two sections.

Ask each group to share their questions; other
groups may answer the same.



Real-life Connect

v" Connects learning in the classroom to
real-life tasks, or simulated tasks

Ask questions related to their real life, such as

examples/experiences related to the concept.

Connect the answers to the concept to be learnt.

Plan for experiments/demonstrations/activities

according to the learning outcomes.

Give an opportunity to the learners to interact
Teacher and present information.

Ask application/higher order thinking skills based

questions.

Observe and listen to the teacher.
Answer questions based on one’s real-life

Learners experiences.
Clarify doubts if any.
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Sample

Learning outcome: Examine the components in an address

Ask each learner to write their house address on a sheet
of paper.

Now ask each of them if they have written the Flat
Numbe/House number, Street Name, Locality name
(Colony/Society), City name, Post office, State name.

Ask learners to compare their addresses and see which
component of the address is unique to each of them and
which is the same for all.

Conclude by saying that locating places becomes easier
since our country is divided into states, villages, towns
and cities.



Summarising

v’ Presents the most important ideas in the
chapter/concept often in the form of a graphic Sample

organiser using keywords or key phrases
e Help learners to summarise their learnings of ‘Changes in

Society’ using a table.

¢ Draw a table on the blackboard. Write “‘What has
changed’ in one column and ‘How it has changed’ in

another column.

e Ask individual learners to share points for each of the
questions in the table.

e Write down the responses on the blackboard.

e After all the points are covered, ask one of the learners
to read the information.

e Let the learners write this information.

v Make a list of the main points for a concept.

v’ Ensure the keywords and phrases are
Teacher highlighted.

v’ Use an appropriate graphic organiser to present
the information.

v Underline the keywords and phrases.
Learners v’ Revise the summarised points.

Note: Descriptions provided for samples of teaching strategies may vary from the content in the 'Transactional Tip' section of the lesson plan.
Teachers need to plan on the same lines.
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Graphic Organisers (Blackboard Information Organising Tips)

> Graphic organisers mostly use words or phrases and drawings at times. They help learners see and think about
information in a more systematic and connected way.

> Different organisers serve different functions. Describing processes, comparing, sequencing, arranging, showing
relationships are some of the functions that graphic organisers have.

> Using these helps learners to process, store and recall information and discover new relationships.
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Source: https://in.pinterest.com/pin/107101297358882191/
T b

pomb

/ » Useful to build connections between
O concepts

> Helps in understanding information and
discovering new relationships

&d



Word splash

droplets form

commonly
. gdlaciers circulates _ _ )
during comes places changes / > Makes learning terminology easier for learners
| ground clouds Arctic
COBearth seas, formAntarctic > Helps make connections

come falls nvers oceans

found ”VGFS find d:jferlem > Keywords discussed can be written on the
from Nof cold Sky 'ma oyos board and learners can be asked to make the
see ice connections

Sprlngs Greos VCIpour vanous

turns cycle orms
BuUt goes rain SNow available
sources saltwater
region droplets
ponds

lakes

KWL chart

/ Builds outcome orientation and N ’
@ help learners/teachers to organise

information before, during and

after a lesson/activity

| know | want to know I have learned
Air is everywhere. Why do we need air? |« We need air to
breath.

* Air helps in burning.
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TIP chart

/ Helps learners to remember and understand
o complex terms with the help of pictures and
information

A lever is a bar, rod or
Lever platform that can move
about a fixed point.

Wheel and axle make
axle

work easier by reducing wheel
Wheel and axle friction. A wheel helps ‘
things to move. The axle

helps the wheel turn.

1E]] [

o/ » Useful to note down
information after discussions

and clearly bring out points

Smallest
about different things from Mercury Zero 15t

different perspectives planet

> Helps build modular thinking Venus - - -
ability in learners

Earth
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Venn diagram

have hair

give birth to young ones

have lungs to breathe

FISH

WHALES between groups of things

@/ > Useful for remembering logical relationships
>

Can be used to indicate what is common and
what is different between two things or groups
of things

have scales

live in water

have fins lay eggs

can swim

have gills to breathe

Source: http://www.learnnc.org/lp/pages/2646

Bubble diagram

Can be used to visualise the

components of a concept store
along with their relative room
sizes, quantity and
connections between them bedroom
dining room
drawing
room

bedroom
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<0/’ Can be used to describe the key points of a story or event using the 5Ws

A document that contains a set of rules for
the government and the citizens

BR Ambedkar and a

The people of India team of 300 leaders

Three years 26 January, 1950
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Timeline

<O/’ Useful to recall events in chronological order with dates

Timeline of evolution of transportation

3500 BC 2000 BC 1783 AD 1787 AD 1790 AD 1801 AD 1862 AD 1903 AD
Invention of Domesticated Invention of Invention of the Invention of Invention of the Invention of the Invention of
the wheel and animals such as the hot air steamboat the bicycle steam automobile the modern
the boat horses and balloon locomotive aeroplane

donkeys begin to
carry burden

Process chart

4 / Useful to represent
Blood enters the o and remember

Blood travels It collects more and kidneys. Kidneys filter . .
through the body. more waste. the blood which passes information that
through them. follows a particular
\ sequence

When passing urine, the The urinary bladder (Kidneys send all the

urine from the bladder is stores this urine. When waste to the bladder

thrown out through the the bladder is almost through the ureters in

urethra. half full, we feel like Qhe form of urine.

passing urine.
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Cycle chart

Condensation

-~

Evaporation
" from Oceans,
Lakes & Streams

Transpifetion
from Plants

/ > Useful to represent and
o remember information that
follows a particular

sequence

> Both open-ended simple
process or closed cycles can
be used

Sample blackboard illustrations:
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/ Helps in classifying
<o, or categorising

information

Spider diagram

/ > Useful to represent and remember
o complex topics
> Useful to build connections within a
concept or between concepts

Page 26



Layered triangle/Pyramid

» Can be used to start with a broad topic and move to a more focussed or complex topic
@ > Can be used to start with a basic topic and move to a more evolved/complex topic

Structure of State Administration

Village
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BLOOM'S
TAXONOMY

Bloom's Taxonomy in Class

Applying:

Higher Order Thinking Skills (H.O.T.S.) Creating: Can the
learmers create a new product or perspective? They would
need to assemble, design, formulate and invent.

Higher Order Thinking Skills (H.O.T.S.) Evaluating: Can
the learners justify a position? They would need to select,
evaluate, critique and argue.

Higher Order Thinking Skills (H.O.T.S.) Analysing: Can

the learners distinguish among different elements? They

would need to compare, contrast and examine.

Can the learners use information in a new way?

They would need to choose, employ, illustrate and

innovate.

Understanding: Can the learners explain ideas or
concepts? They would need to identify, classify, discuss,
translate and paraphrase.

Remembering: Can the learners retain and recall
information? They would need to define, categorise, memorise,

recall and reproduce.
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Grade 5 SST 2 Part

SENRSIELITS

Teaching

Lesson Name

Days FA SA PA
Coverage Coverage Coverage

1 1 Maps and Globes 5 FA1 SA1 PA1
1 2 Latitudes and Longitudes 5 FAl SAl PAl
1 3 The Climatic Zones of the Earth 6 FA2 SAl PA1
1 4 Early Human Beings 6 FA2 SAl X
1 5 Ancient Civilizations 5 X SA1 X
2 6 Some Powerful Dynasties of India 4 FA3 SA2 PA2
2 7 The Mughal Empire 5 FA3 SA2 PA2
2 8 India's Democratic Government 7 FA4 SA2 PA2
2 9 Local Administration 5 FA4 SA2 X
2 10 People with Physical Disabilities 7 X SA2 X

Note: SA1=MYA, SA2=AA
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Annual Planning Tool for Teachers (to be filled as per Term/Semester)

luna

July

Aupgust

Sapieriber Qﬂ;i}@’

Octaber

Movember

December

January

February

March
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Assessment Blueprint - EVS-II - Beginner - FA_20M

Question Source

Summary

DIRECT

Direct questions from TB/WB

DIRECT PLUS DIRECT questions with minor
changes.
MODIFIED DIRECT questions with changes in

skill and/or question type

MODIFIED PLUS

MODIFIED questions with
increased difficulty

TWISTED NEP/BOARD question types based
on TB/WB content
EVS-Il - Class 5
Beginner Values
20M
Section Section Heading Question Source [Nl HOIIE ifelpl
A Multiple Choice Questions DirectPlus 2 2
Modified 3 3
B Very Short Answer Questions | Direct
DirectPlus 2 2
Modified 3 3
C Short Answer Questions Direct 2 4
DirectPlus
Modified
D Long Answer Questions Direct 2
Grand Total 15 20

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.

2. In most cases, there is external choice for long answers type questions.
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Assessment Blueprint - EVS-II - Beginner - PA_40M
EVS-Il - Class 5

Beginner Values

Section Section Heading Question Source  [NeFeI O ilo]pk WERS
A Multiple Choice Questions Direct 1 1
DirectPlus 2 2
Modified 5 5
B Very Short Answer Questions Direct 4 4
Modified 5 5
C Short Answer Questions Direct 1 2
DirectPlus 2 4
Modified 1 2
D Graphic Organiser Modified 1 3
E Long Answer Questions DirectPlus 4 8
F Map/Picture Based Questions DirectPlus 1 4
Grand Total 27 40

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.
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Assessment Blueprint - EVS-II - Beginner - MYA/AA_40M

EVS-II - Class 5
Beginner
Section Section Heading Question Source [\eFle)H@II[=Ei[0]4)5 WES

A Multiple Choice Questions Direct 1 1
DirectPlus 1 1
Modified 2 2
B Very Short Answer Questions | Direct 4 4
DirectPlus 2 2
Modified 7 8
C Short Answer Questions Direct 1 2
Modified 2 4
D Graphic Organiser Modified 1 3
E Long Answer Questions DirectPlus 2 4
F Map/Picture Based Questions |Direct 2 9
Grand Total 25 40

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.
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Assessment Blueprint - EVS-II - Beginner - MYA/AA_50M

EVS-II - Class 5
Beginner
Section Section Heading Question Source [\eFle)H@II[=Ei[0]4)5 WES

A Multiple Choice Questions DirectPlus 2 2
Modified 2 2
B Very Short Answer Questions | Direct 3 3
DirectPlus 6 6
Modified 9 10
C Short Answer Questions Direct 1 2
DirectPlus 2 4
Modified 1 2
D Graphic Organiser Modified 2 6
E Long Answer Questions DirectPlus 2 4
F Map/Picture Based Questions |Direct 2 9
Grand Total 32 50

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.

2. In most cases, there is external choice for long answers type questions.
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Assessment Blueprint - EVS-II - Beginner - MYA/AA_80M

EVS-II - Class 5
Beginner
Section Section Heading Question Source [\eFle)H@II[=Ei[0]4)5 WES
A Multiple Choice Questions Direct 3 3
DirectPlus 2 2
Modified 3 3
B Very Short Answer Questions | Direct 5 6
DirectPlus 6 6
Modified 16 17
C Short Answer Questions Direct 3 6
DirectPlus 1 2
Modified 3 6
D Graphical Organisers Modified 3 9
E Long Answer Questions DirectPlus 4 8
F Map/Picture Based Questions |Direct 3 12
Grand Total 52 80

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.
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Assessment Blueprint - EVS-II - Proficient - FA_20M

EVS-II - Class 5
Proficient Values
20M
Section Section Heading Question Source No. of Questions WES
A Multiple Choice Questions Direct 2 2
Twisted 2 2
B Very Short Answer Questions DirectPlus 2 2
Modified 2 2
C Short Answer Questions Direct 1 2
Modified 1 2
Twisted 2 4
D Long Answer Questions Modified 2 4
Grand Total 14 20

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.

2. In most cases, there is external choice for long answers type questions.
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Assessment Blueprint - EVS-II - Proficient - PA_40M
EVS-Il - Class 5

Proficient Values

Section Section Heading Question Source  [NeFeI OIS ilo]pk Marks
A Multiple Choice Questions Modified 3 3
ModifiedPlus 3 3
Twisted 2 2
B Very Short Answer Questions Direct 1 1
Modified 4 4
C Short Answer Questions DirectPlus 2 4
ModifiedPlus 1 2
Twisted 2 6
D Graphic Organiser Modified 1 3
E Long Answer Questions DirectPlus 2 4
Modified 2 4
F Map/Picture Based Questions DirectPlus 1 4
Grand Total 24 40

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.
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Assessment Blueprint - EVS-II - Proficient - MYA/AA_40M
EVS-Il - Class 5

Proficient

Section

Section Heading

Question Source [\eFle)HOI[=Ei[0]4)5

WETS

A Multiple Choice Questions Direct 1 1
ModifiedPlus 1 1

Twisted 2 2

B Very Short Answer Questions | Direct 2 2
Modified 5 6

ModifiedPlus 2 2

C Short Answer Questions DirectPlus 1 2
Modified 1 2

Twisted 2 6

D Graphic Organiser Modified 1 3
E Long Answer Questions Modified 2 4
F Map/Picture Based Questions |Direct 1 4
DirectPlus 1 5

Grand Total 22 40

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.
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Assessment Blueprint - EVS-II - Proficient - MYA/AA_50M

EVS-II - Class 5
Proficient
Section Section Heading Question Source [\eFle)HOI[=Ei[0]4)5 WES
A Multiple Choice Questions Modified 1 1
ModifiedPlus 1 1
Twisted 2 2
B Very Short Answer Questions | Direct 3 3
DirectPlus 3 3
Modified 7 8
ModifiedPlus 1 1
C Short Answer Questions DirectPlus 1 2
ModifiedPlus 2 4
Twisted 2 6
D Graphic Organiser Modified 2 6
E Long Answer Questions Modified 2 4
F Map/Picture Based Questions |Direct 2 9
Grand Total 29 50

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.
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Assessment Blueprint - EVS-II - Proficient - MYA/AA_80M
EVS-Il - Class 5

Proficient

Section

Section Heading

Question Source  [NeFe] @I io]gks

WES

A

Multiple Choice Questions

Direct

DirectPlus

Modified

ModifiedPlus

Twisted

Very Short Answer Questions

Direct

DirectPlus

Modified

ModifiedPlus

Short Answer Questions

Direct

DirectPlus

Modified

ModifiedPlus

Twisted

D

Graphic Organiser

Modified

E

Long Answer Questions

Modified

|l | (NN A~]IDA]P

F

Map/Picture Based Questions

Direct

WA W NP ]IFP|IDN]IDN]|P>

[N
N

Grand Total

49

(0]
o

1. This exam blueprint is for reference only. Actual exam pattern may vary slightly.
2. In most cases, there is external choice for long answers type questions.
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Type of Teaching Aid

Teaching Aids List (For Planning)

Name of the Teaching Aid

Lesson Used in

Klv(o[Resource

India Political Map

India Physical Map

World Map

1) Maps and Globes

World Map

India Physical Map

India Political Map

3) The Climatic Zones of the
Earth

Human Evolution chart

4) Early Human Beings

Ancient Civilizations chart

5) Ancient Civilizations

Learners to bring

Blank sheet of paper

1) Maps and Globes

2) Latitudes and Longitudes

Blank political map of India

Atlas

3) The Climatic Zones of the
Earth

Blank sheets of paper

4) Early Human Beings

Teacher to arrange

Globe

1) Maps and Globes

Globe

A smartphone with a world clock application

2) Latitudes and Longitudes
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Teaching Aids List (For Planning)

Type of Teaching Aid Name of the Teaching Aid Lesson Used in

Newspaper clippings of daily weather, climate and seasons

Globe

3) The Climatic Zones of the

Torch Earth

Blank chits in a bowl

Teacher to arrange Pictures of people living in polar regions

Pictures of different kinds of food items 4) Early Human Beings

Blank sheets of paper

Pencils, erasers, sharpeners and pens 5) Ancient Civilizations

Pictures of the Indus Valley Civilization
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Teaching Aids List (For Planning)

Type of Teaching Aid Name of the Teaching Aid Lesson Used in
Kingdoms Chart 6) Some Powerful Dynasties of India
Online Resource Government in India Chart 8) India’s Democratic Government
Dutiful Citizen Chart 10) People with Physical Disabilities
Blank sheets of paper 6) Some Powerful Dynasties of India

Chart paper and sketch pens

7) The Mughal Empire
Blank sheet of paper

Chart paper and sketch pens 8) India’s Democratic Government

Learners to bring Chart papers and sketch pens

9) Local Administration
Blank sheet of paper

Blank sheets of paper

Scarf 10) People with Physical Disabilities

Chart paper and sketch pens
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Teaching Aids List (For Planning)

Type of Teaching Aid

Teacher to arrange

Name of the Teaching Aid

Slips of paper

Ballot box

Lesson Used in

8) India’s Democratic
Government

Newspaper articles about how citizens participate in the work of their
local government

9) Local Administration

Blank sheets of paper

10) People with Physical
Disabilities

Storyweaver
resource

Raza Meets the King

7) The Mughal Empire
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LESSON PLANS
AND
TEACHER

REFERENCE
MATERIAL
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A — Curriculum to Learning Objectives: Study of Maps
* Definition of maps
GG GEIIEGEEE «  Making a map
* Shape of the Earth
Class L. No. Lesson Name Learning Objectives
2.a * the shape of the Earth and its movements
2.b * why the Earth is an oblate sphere
3 2
The Shape of the Earth 2.c * how we can prove the shape of the Earth
2d * other planets in the solar system
3.a * maps and what we can see on a map
. . 3.b * how a map is made and its uses
3 3 Using and Making Maps 3.c * how and where maps are used
3d * making a map
2.a * the positions of continents and oceans
4 5 Continents and Oceans 2.b * continental drift
on Earth 2.c * latitudes and longitudes
2.d * finding a sea route from one place to another
3.a * major landforms and water bodies
What Does the Earth 3.b * how landforms and water bodies are shown on a map
4 3 ) i . .
Look Like? 3.c * some interesting physical features on Earth
3d * using the colours on a map to point out the landforms on it
l.a e features of maps and globes
1.b e di i i
5 1 e ETe dlffe'rences between maps and globes and important lines on a globe
1.c * making a globe
1.d * getting familiar with globes
2.a * latitudes and longitudes
. . 2.b * features of latitudes and longitudes; grids and coordinates
> 2 Latitudes and Longitudes 2.c * time difference and standard time
2d * using longitudes to calculate time
3.a * weather, seasons and climate
The Climatic Zones of 3.b * factors that affect the climate, climatic zones
5 3 . .
the Earth 3.c * climate of India
3d * climatic zones and countries
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B — Vision-to-Action Plan: 1 Maps and Globes

Period and T8 Page No. L. Obj. . Teaching .
and Key Learning Outcome(s) . Resources Practice Areas to Focus
Planned Date Strategies
Competency
Familiarise with the
characters of Rashi, Interactive
1 1-3 13 'I\D/lei?:er ?gT:b'Zl'Oar:j Discussion WB: Pg. 1 WB: Pgs. 1, 4
(THK, REM) ‘map’ Peer Learning (Q1,2,4) (Q7,16)
Classify the different ~ Group
types of maps
IMAX
India
Political WB: Pgs. 2,3
Map (Q12,15)
2 3-4 1a Examine the features Real-life IMAX WB: Pg. 1
(REM) of maps and globes Connect India (Q3,6) Bring a blank
. sheet of
Physical
Map paper.
Globe
Blank
Distinguish between a sheet of
map and a globe Questioning paper ) )
3 (S'NSD) 1.b Identify the important| * Flipped IMAX 2’(\;35' ngsé)l' 2 YéBi 1Pg1‘°'£'l)2' 3
points and lines on a Classroom World T ’
globe Map
Globe

Page 47



Period and T8 Page No.

Planned Date

L. Obj. Teaching

. Resources Practice Areas to Focus
Strategies

and Key Learning Outcome(s)

Competency

¢ Analyse the
differences between | * Interactive

4 6-7 1.b the Equator and the Discussion . Globe WB: Pg. 2 WB: Pg. 4
(UND, APP) l.c Prime Meridian * Peer Learning (Q10,13) (Q17,18)
* Describe the process — Pair

of making a globe

WB: Pg. 5
l.a * Examining a globe (@19)
5 7 1b *  Summarise the - WB: Pg. 5
(H.O.T.S., AF) l.c features and uses of Summarising Globe WB: Map (Q20)
1d maps and globes Practice, Pg.
26 (Q1)
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Annual Day: Day: Actual Date: Page(s)
1/27 1/5 1,2,3
é Hi, | am Rashi Jain. | live with =

my parents. | have many

aunts, uncles and cousins
whom |love to visit. My best
friend [s Meher rani. We live
in the same housing society
and have many adventures
together.

Hi, I am Meher Irani. | llve with my
parents and elder brother, Morad.
Rashi and | do net go fo the same

school. Yet, we share what we
learn with each other. We love
spending time with Meorad. He
shows Rashi and me many
Interesting things.

Maps and
Globes

Let Us Learn About

Page 49

( Important Words

N\ J
P
Transactional Tip(s) Duration: 6 min @
Interactive Discussion: =
e Ask learners to read the speech bubbles in pairs. Ask
them the following questions.
* Do Rashi and Meher go to the same school?
* What do Rashi and Meher do together?
* What does Morad show Meher?

(. J
( i n V]
Class Pulse Check Duration: 1 min [ VY_
1) Name the three characters who will join us on this

exciting journey.




Annual Day: Day: Actual Date: Page(s)
1/27 1/5 2

Rashi and her friends are planning a holiday. They are locking af travel magazines
when Rashi's father walks into the room.

Mr Jain: Hi Rashi! What are you doing?

Rashi: Hi Papa! We are looking through travel magazines and
frying to decide where we should go on our next holiday.

Mr Jain: That s great. But | do not see any maps or a globe in
front of you.

Rashi: Maps? Why maps?2 A globe

Mr Jain: Well, maps are a greaf way to know about a place. They help you answer
questions ke, *How far away is the place?' or ‘Where do | go from here?' They even
help you find places like railway stations, hotels and ofher landmarks. Whereas, a
globe can show you where your holiday spof is on the Earth.

Rashi: Oh! You are right! | shall get the globe from the hall ight awayl
Q. What does Rashi's father want her to use to plan her holiday?
(A) the intemet and newspapers (B} maps and a globe

(C) maps and her school textbooks (D) a globe and a magcazine

» Remembering

The huge size of the Earth makes it difficult for us to study it as a whole. To make this easy, we
represent the Earth in different ways. Two of the most important tool for doing this are maps
and globes.

MAPS

A map is a two-dimensional drawing of a place on a flat surface as it appears from a
posifion above. It shows where things are in that place. Maps can be of various types and
sizes based on what the maps show. Different colours are also used to highlight the different

ceesssses

( A
Important Words Duration: 1 min
¢ Today: represent, maps, globes, two-dimensional

g J
P
Transactional Tip(s) Duration: 9 min @
Interactive Discussion: =
e Encourage learners to ask questions they might have
regarding these characters.
e Read ‘Think’ and discuss the ‘Think’ question (TB: Pg.
2).
e Ask learners if they have ever come across a situation
where maps and globes would be useful.
¢ Read the definitions of maps and globes on TB: Pgs. 2, 3
and discuss why they are used.
e Ask learners to read ‘Maps’ (TB: Pgs. 2, 3).

\. J
( i n Y]
Class Pulse Check Duration: 2 min | Y_

1) What does Rashi’s father want her to use to plan her
holiday? (Think, TB: Pg. 2)
2) Is a map a two-dimensional or a three-dimensional
\___object? )




Annual Day: Day: Actual Date: Page(s) [ Important Words
1/27 1/5 3 -

features of maps. Nowadays, maps can also be used on phones. Some important types of
maps and what they show are given.

Types of Maps

J
Transactional Tip(s) Duration: 10 min @
Peer Learning - Group: =

e Divide the class into three groups. Assign one of the
: : following to each group: ‘Political Map’, ‘Physical Map’
: : and ‘Thematic Map’.

: : e Ask the groups to look at the maps given on TB: Pg. 3
: : and discuss the features and uses of the map assigned
: : to them.

: Physical map Thematic map : e Ask each group to come up and speak about the
T B e P : features and uses of the map they are assigned.

: bodlies particular theme : e Ask learners to list the differences between political,
: - the heighfs of different - Example: major crops, : physical and thematic maps.

: s rainfallin diferent parts of : e Ask learners to solve the allotted WB questions in class.
E - natural regions the country and so on .

Features of maps

Title Key Scale Direction T Grid :

to explain to explain To show how lines that

what the the symbols much area divide the :

map is and colours is covered map info

: about used by the map equal parts :

: GLOBES

E The word 'globe' comes from the Latin word 'globus’, meaning -

: 'sphere’ or 'something that is round'. A globe is a three-dimensional :

: model of the Earth. It is shaped like the Earth and shows us how the HEAN /
: Earth looks. The rod on which a globe spins is called its axis. It passes : - 4
: through the pcles and the centre of the globe. : Class Pulse Check Duration: 1 min

A globe showing ifs axis ¢ | 1) We can locate mountains with the help of a physical/

: political map.

Maps and Globes
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e N
Annual Day: Day: Actual Date: Page(s) Important Words
2/27 2/5 4,3 e Last class: represent, maps, globes, two-dimensional
¢ Today: —

How does a globe help us to study the Earth?
§ = Since it is shaped like the Earth, a globe makes it easier to understand the shapes of :
E continents and water bodies. . - J
: . " ) e
: * Since it is made to scale, the positions of places and the distances between them are also : Transactional TIp(S) Duration: 12 min
: accurately shown. : .
: : | Real-life Connect: =
. Features of globes .
: 1) We can tum the globe on its axis to see any part of the Choose learners to read ‘Features of globes’ (TB: Pg. 4).
: Earth we want. : After reading about each feature, point it out on the
: 2) The axis of a globe is not vertical. It is tilted at an angle : g|0be-
: of 23.5°. This shows the tilt of the Earth with respect fo the : e Ask learners to solve the allotted WB questions in
E path that it takes to go around the Sun. : class.
3) The globe shows some important points and lines. As the
: shape of a globe is similar to that of the Earth, we can :
understand the positions of these lines and points much Tt in the Earth’s axis :
: better on a globe than on a map. :
: Understanding
DIFFERENCES BETWEEN MAPS AND GLOBES
. Map Globe
E * We can see the whole Earth at a time on |+ A globe shows only one part of the Earth
: a world map. at a time. :
: It is the drawing of a place on Earthona | = It is a small model of the Earth which :
E flat surface as seen from above. shows us what the Earth looks like. :
§ It can provide detailed information. * It does not provide detailed information :
E as it shows the whole Earth. .
§ It cannot be used to study the rotation * It can rotate on an axis, and so, can be :
E and revolution of the Earth. used to study the rotation and revolution : \ J
of the Earth. o V
E It is easy to camry around. « Itis difficult fo camy around. . Class Pulse Check Duration: 1 min -
: ¢ | 1) How does a map look different from a globe?
: ;

ceesssses




Annual Day: Day: Actual Date: Page(s) [ Important Words Duration: 1 min |

2/27 2/5 3 e Last class: geographer
¢ Today: three-dimensional, axis

features of maps. Nowadays, maps can also be used on phones. Some important types of
maps and what they show are given.

Types of Maps

J
Transactional Tip(s) Duration: 15 min @
Real-life Connect : L

e Use the Classklap India Political Map and Classklap India

: : Physical Map to revise the features of maps.

: : * Ask learners about models of trains, cars, and doll

: : houses that they may have seen.

: : ¢ Ask them to think about the differences between the

: ; s : models and the real objects.

: Physical map Thematic map : * Read the first two paragraphs of ‘Globes’ (TB: Pgs. 3, 4).

: (lersafer s s wstiEr i e : Show a globe to the learners. Allow them to touch and

: bodies particular theme : turn it to get a feel of what it is.

E - the heights of different - Example: major crops, :

: places rainfall in different parts of :

: - natural regions the country and so on :

Features of maps

Title Key Scale Direction T Grid :

to explain to explain To show how lines that

what the the symbols much area divide the :

map is and colours s covered map info

: about used by the map equal parts :

: GLOBES

E The word 'globe' comes from the Latin word 'globus’, meaning -

E 'sphere’ or 'something that is round'. A globe is a three-dimensional :

: model of the Earth. It is shaped like the Earth and shows us how the HEAN /
: Earth looks. The rod on which a globe spins is called its axis. It passes : - 4
: through the poles and the centre of the globe. : Class Pulse Check Duration: 1 min

A globe showing ifs axis ¢ | 1) What s the use of scale on a map?

Maps and Globes

§ N\ J
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Annual Day: Day: Actual Date: Page(s)
3/27 3/5 5.4

IMPORTANT POINTS AND LINES ON A GLOBE

Look at the picture of the globe. Some important points and lines are marked on it.
Sl Aris )

-
Seap

Morlh Pole

| Tropic of Cancer

| Fauataor

| Tropic of Capricom

| Prirne Merdian

Morlh

| South Pole

Feist

south

A globe showing important poinis and lines

1) The North and South Poles: They are the two ends of the Earth’s axis. They are found at the
top and bottom of a globe.

2) The Equator: It is an imaginary line drawn around the middle of a globe to divide it into two
equal parts or hemispheres. To the north of the Equator, is the northern hemisphere. Below
the Equator, to the south, is the southern hemisphere.

3] The Tropics of Cancer and Capricorn: These are two imaginary lines drawn around the
globe on either side of the Equator. The Tropic of Cancer is in the northern hemisphere,
and the Tropic of Capricomn is in the southem hemisphere.

4) The Prime Meridian: I is o vertical imaginary line from the North Pole to the South Pole.
There is another imaginary line on the other side of the Prime Meridian known as the
180° meridian. These two lines divide a globe info the eastern and western hemispheres.

Maps and Globes
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( Important Words Duration: 1 min |

¢ Last class: three-dimensional, axis
¢ Today: hemispheres, northern hemisphere, southern
hemisphere, eastern hemisphere, western hemisphere

N\ J
P
Transactional Tip(s) Duration: 14 min @

Flipped Classroom: =

e Ask learners to read ‘Important Points and Lines on a
Globe’ (TB: Pg. 5).

* Choose four learners and assign one of the following to
each of them: the Equator, Tropic of Cancer, Tropic of
Capricorn and poles.

e Ask each learner to explain their topic to the rest of the
class and point it out on the globe.

e Ask learners to solve the allotted WB questions in class.

(. J
- o
Class Pulse Check Duration: 1 min [ VY_

1) Where is the Equator drawn on a globe?




Annual Day: Day: Actual Date: Page(s)
3/27 3/5 4

How does a globe help us to study the Earth?

= Since it is shaped like the Earth, a globe makes it easier to understand the shapes of
continents and water bodies.

* Since it is made to scale, the positions of places and the distances between them are also
accurately shown.

Features of globes
1) We can turn the globe on its axis to see any part of the

Earth we want.

2) The axis of a globe is not vertical. It is filted at an angle
of 23.5°. This shows the filt of the Earth with respect to the
path that it takes to go around the Sun.

3) The globe shows some important poinfs and lines. As the
shape of a globe is similar fo that of the Earth, we can
understand the positions of these lines and points much
better on a globe than on a map.

: » Understanding

DIFFERENCES BETWEEN MAPS AND GLOBES

Tilf in the Earth's axis

Map Globe

* We can see the whole Earth at a time on
a world map.

A globe shows only one part of the Earth
at a time.

* |t is the drawing of a place on Earth on a
flat surface as seen from above.

It is a small model of the Earth which
shows us what the Earth looks like.

* |t can provide detailed information.

It does not provide detailed information
as it shows the whole Earth.

* |t cannot be used to study the rotation
and revolution of the Earth.

It can rotate on an axis, and so, can be
used to study the rotation and revolution
of the Earth.

* |tis easy to camy around.

It is difficult fo camy around.

ceesssses

( A
Important Words Duration: 1 min
e Last class: three-dimensional, axis
¢ Today: —
- J
P
Transactional Tip(s) Duration: 12 min @
Questioning: =
e Choose learners to read ‘Differences Between Maps
and Globes’ (TB: Pg. 4).
¢ Divide the class into groups of three or four.
e Ask each group to frame questions on the differences
between maps and globes on a blank sheet.
¢ Allow each group to present a question and have the
other learners answer. Encourage them to use the
Classklap World Map or a globe to support their
answer.

\. J
( i n Y]
Class Pulse Check Duration: 1 min [ VY_

1) Which representation of the Earth shows the tilt in its
axis?
\\§ J




Annual Day:

Actual Date:
4/27

The Prime Meridian and the 180° meridian
divide the Earth into the eastern and the
weslern hemispheres.

The Equator divides the Earth into the
northern and the southern hemispheres.

» Application

MAKING A GLOBE

A globe can be made from a special map of the Earth like this one. The map is cut as shown

in the picture. It is then folded around a sphere.

%

F ¥ ¥ ¥V ¥ 0
Shape of a map for the globe

After the map is folded around the sphere, the ends are pasted on the top and boffom of the

globe as shown below.

Map is folded around a sphere

( Important Words

e Last class: hemispheres, northern hemisphere, southern
hemisphere, eastern hemisphere, western hemisphere
¢ Today: —

-

Duration: 1 min )

Interactive Discussion:

e Ask learners to observe the pictures of the Equator and
the Prime Meridian (TB: Pg. 6).

¢ Discuss the similarities and differences between the
two lines.

e Choose learners to come up and point out the lines on
the globe.

Peer Learning - Pair :

e Ask learners to read ‘Making A Globe’ (TB: Pgs. 6, 7) in
pairs.

e Ask them to discuss how globes are made,
emphasising the need for specially-made maps for the
purpose.

e Ask them to discuss the following with their partners.
* Can you remove the paper covering the globe and

convert it into a map?
* Can an outline map of the world be placed over a
sphere to make a globe?

e Ask learners to solve the allotted WB questions in
class.

.

J
Transactional Tip(s) Duration: 27 min @

-

fCIass Pulse Check Duration: 2 min

1) True/False: The Equator runs through the North Pole.
2) What kind of a map do we need to make a globe?




. . K p _ —
Annual Day: Day: Actual Date: Page(s) Important Words Duration: 1 min
5/27 5/5 7 * Today: geographer
LTSI T T IP PRI .
E A globe can only be made fo show the entire Earth. We cannot use a map of a country, city .
: or neighbourhood to make a globe. Do you know why? :
z _ E L )
: ) Higher Order Thinking Skills (H.O.T.S. P . . . .
: Q L inking;3kllsi ) : | Transactional Tip(s) Duration: 26 min @
‘ 1) Look at a globe and point out the following. - SummaHSIng: =
Ll Ll e Using a globe, help learners solve ‘H.0.T.S.(TB: Pg. 7).
: * acontinent in the southem hemisphere : e Select learners to read ‘Amazing Facts’ (TB: Pg. 7).
: = acontinent which is in all four hemispheres : e Ask learners to summarise the importance of maps and
: T ——— globes that they have s'tud|ed in the lesson.
: : e Help them to summarise features of maps and globes
5 T G
: el sl : e Ask them to discuss the following questions with a
: . . : partner.
: The German geographer, Martin Behaim, made a gloke more than 500 : = What have you learnt about the features and uses of

years ago that still exists. He was able fo create the globe after fravelling

?
around the world. maps and globes:

* How does the study of the important points and

lines on a globe help in your daily life?

e Ask learners to solve the allotted WB questions in class.
‘ 1] represent - show °

§ 2) two-dimensional — an object that has length and breadth .

§ 3) three-dimensional -  an object that has length, breadth and depth

. 4) geographer — someone who is an expert at and continues to study :

: geography :

-

.

i [ Class Pulse Check Duration: 3 min !
: | 1) How many continents does the globe show?

; _ 2) Would a thematic map tell you about state capitals?

Maps and Globes AN Give reasons.




L

g C — Exit Assessment

Number of learners who
answered correctly

Suggested questions to test the learning objective(s) Learning objective(s)

A scale/key can be used to know the area covered by a map.

(Ans. scale) Period 1 - features of maps and globes

Asha is travelling to Paris. Should she carry a globe or a map
2 of Paris?
(Ans. Map of Paris)

Period 3 - differences between maps and globes
and important lines on a globe

Name an important imaginary line found between the Equator
3 and the South Pole.
(Ans. Tropic of Capricorn)

Period 3 - differences between maps and globes
and important lines on a globe

True/False: We can use the map of our city to make a globe.

(Ans. False) Period 4 - making a globe

If we look at the globe, which ocean is closest to Japan?

(Ans. Pacific Ocean) Period 5 - getting familiar with globes

Post-lesson Reflection Handhold Learners Challenge Learners

B WB

Yes No Yes No
completed completed
______________________ _— Names

Enthusiastic participation @ @ @
Concept clarity in the @ @ @
classroom

Concept clarity through @ @ @ App Report | Number Signature
the workbook

Exam Revision
Strategy

Reteach Revise Practise

Page 58



saqo|9 pue sde 4l

o100 Sl DIPU| DJIOYM JUSUILUOD BY} o
salaydsiuay JNOY [|D Ul SI YDIYM JUSUILUOD D
aloydsiway UIBYiN0oSs Sy} Ul jUSUILUOD D
Jojpnby syl e

(2 "Bd ‘gl) ‘Buimojjo) sy1 1no wiod pue aqojb e1e o071 (T

('S"L'O’H) SIS Bupjuiyl Japlo 18ybiH &

‘PlIOM 3JO0YyM
a1 Jo dew e paau pjnom am aqo|b e a)ew 0] *Jasl ul aiayds a19|dwod
©e 10U sl ]| "alayds s,yue3 ayl Jo ued e sl pooyinoqybiau 1o A0 ‘Anunod v 'suy

(2 'Bd ‘gl) ¢Aym mouy noA o
'2qo|b e ayew 01 pooyinoqybiau lo A1o ‘Anunod e jo dew e asnjouued ap\ (T

uoneolddy ol

Page 59

ago|b e pue sdew (g) ‘suy
auizebew e pue aqoibe (Q)
$H00QqIXal jooyos Jay pue sdew (D)
2qo|b e pue sdew (g)
siadedsmau pue 1awaiul ayr  (v)

(z "Bd ‘ql) ¢Aepijoy Jay ue(d 01 ssn 01 iy uem Jsyre] s,iysey ssop reym (T

sago|9) pue sde\ T uossaT




saqo|o pue sde gl

o
©
[
‘Buipuelsispun Jsises 10} a1ay 90|60 e Jo peslsul dew e pasn aney S\ 119ydea| 0] 910N
o
e
NVHD0 N¥THLINOS = 0003 0D0E [

aJaydsiway

ulayinos ayl ul pa1eoo| o SraIoVa
JusupuUOD B elensny | e ) R ol s
! Bl v : \ : Jojonb3
3 4 oy
sasaydsiway Inoy e ul si ) O ?ﬁu  anisve |yl
UoIyM 1USUNUOD B BeolY i ; - a\v g,
DIdIOVd i &S H g 4
DIINVILY, 1.0..—-&”.‘1

paredo|sieipul | e - ALHON
3JayM 1USUNUOD BY) ‘BIsY fﬁ.ww

@ NYEJO0 ODILDUV

‘suy




‘dew Jo adA) e s dew [eaisAyd v ‘anoqe uonisod

D WoJ} sioaddo |1 SO 82DLNS DY O UO 820|d D JO BUIMDIP [DUOISUSWIP-OM} D Sl dow y SUVY

‘dew jJo adAl auo Aue swe) '.dew, auyaag (2

uonsand Jamsuy 1oys

oG'EC Suv

Jpann aqoib e Jo sixe ayl st 9|bue reym iy (9

snqoj|o Suv

¢ Ppanlusp ,2qolb, plom ayl sl plom une] yaiym wol4 (g

PIOA\ BUQ Ul JaMmsuy

"pPasn sIN0j0D pue sjoquwiAs ayl surejdxa dew e Jo Ao ayr, W

yues 3y Jo yeyy o1 Jejiwis s dqolb e jo adeys ayr (¢

syjue|g au ul i

109lgo [euoisuawip-aaiyl (Q) 109[qo [euoisuawip-omy (D)
109lgo reuoisuswip-auo  (g) 109lqo reuoisuswip-ou (v)
a 1 ¢9qolb e s1109(qo ue jo pud reym (g
dew onewayl (Q) dew yo1ays (D)
dew reoisAyd (g) dew reonjod (v)
a ] & pajeo salpoq Jjayem pue swiojpue| jo dew esiyreywn (T

suonsand asloy)d ajdinnin

Buaquwaway

saqo|9 pue sde|\

Page 61



ueipLSN awlid

lorenb3

laoue) Jo oidol]

suy

"‘MOojaq UaAIb uaaq sey 1eyl 2qo|b ayl uo paxyiew saul inoj ayl |age] (T

'2qo|b e Jo wonoq pue dol

39Ul 1e punoj are Aay] ‘sixe s,yue3 ayl JO Spud 0OM] 3y} ale $8|0d Ylnos pue yuoN ayl Suv

'$3|0d YIN0oS 8yl pue YyuUoN 8yl uo alou e sl (2T
suonsang Jlamsuy 1oys

"‘uRIpPLIBIN BWlld
\emﬁ Aq saiaydsiwiay uisylnos pue uiayliou ayl olul papiaip siaqoib ayl (TT

‘salaydsiway uia1sam
pue uiaisea o1ul 8go|b e sapiAlp 1eyl 32410 e Jo ued swioy@relpuay swilgd)/ jorenbiayl (0T

"yue3 ay) JO UONN|OAS] pue uonelol syl Apnis 01 pasn aq ued %\ dewvy (6

‘A1red 0 JInoYIp \@m_ dewv (8

PIOA 1081100 3] 912410

Buipuelsiapun

Page 62



s8qo|9 pue sde\ :gM

adoosse1 (Q) ssedwoo (D)
dew (g) aqob (v)
‘aimoid usaalb ayy Ajnusap| (ST

suonsand asioy) ajdnnn

uoneolddy

‘PUNOID ALIDD O} [|NDIIP SI 1

‘yues sjoym
3yl SMOUS 1l se ‘uonewliolul
pajre1ap apinoid 10U ss0p 1|

‘awin e 1e yues
a1 Jo 1red auo Ajuo smoys aqo|b v

9| 00| yre3 ayl reym sn SMoys
Teyl yue3 ayl Jo [9pouw rews e s |

9q0[O

(G

(Q

(e

‘uonewlojul pajelsp apinoid ueosy (o

‘punote Aed o1 Asea sy (p

‘dew ppom e uo awn
e e yued sjoym ayl aas ued ap (g

‘anoqe
WOJJ USSS SO 9204INS DY) P U0
yue3j uo aoe|d e jo Bumelp e sy (e

den

‘Suy

's9qo|b pue sdew uaamiag sadualaylp iInoj Aue auipno  (¥T

uonsang Jlamsuy BuoT

Page 63



‘PUNOID

AupD 0] Aspo alo sdoul 9snooaq dow D s8N JS||SADIL D ‘@2D|d Mau D BUIlISIA SIym SUVv

"JOMSUD INOA IO} UOSDBI

BUO BAI9) 5900I6 D IO dDW D — BSN IB||BADI} D SBOP {PYM ‘©00|d Mau D BUIISIA SIIUM (81

"yuo3 8yl Jo [gpow [oousyds

D sl 890|6 L 85NP28J ‘|l JUssaidal 0] PasN 8Q JOU P|NOM S8gO|B “ID|f SOM ylog oyl J| SUv

SAYM ¢oseo reyy

Ul pasn g JouU P|NOM YLD 8yl JO uolipjuasaidal YdIym 1oy st yuog oyl oyl suibow| (/1

suonsang Jamsuy 1oys

sneayeld (Q) sabues urequnow (D)
slonu (q) sano (V)
- 1; NV3IDO0 NVIANI
Auw {05 04 jou dow ﬂv.__.‘uﬁ,._ _-_m ”
3 S il
i ﬁwﬁ.ﬂ\m.. ..":uou.mq.m\...,
-, nﬁ & (-]

o

VW IVDISAHd

] ¢cdew uanib ayl uo umoys 10u are Buimojiol ayl jo yaiym (91

Page 64



s8qo|9 pue sde\ :gM

‘A9 Byl Ul UBAIB S|IOQWIAS 8y} 85 "21N0J SIY}L UO pulj [|IM
noA eyl syrewpue| juenodwi syl [oge| pue e 'Jooyds INOA 01 swoy JNOA woll 91N0
2yl moys ‘dew peol umo InoA axew pue aidwexa ue se uaalb dew peol ayl e jool (0g

uonsang Jamsuy buo’

(‘'s’L'O’H) slpis BupjuiyL 18pio J8ybiH &

‘swiiojpue| snoleA Jnoge uoiewiojul pajrelsp 186 01 pasn aq osje ued sdey

"awll} Asulnol ay) 810JNDJIDD PUD 81N0J BY} INO puUly Of PasN 8Q UpD sdow ‘BuljjoADI) SlIywm SuUv

3JI| AepAiana InoA ul noA o1 |njasn ate sdew yoiym ul skem omy Aue alipy - (g

‘dew onewsay) e asn pjnoys [npgy pue ‘dew eonijod e asn pjnoys ewaay Suv

¢,9sN wayy Jo yoea pjnoys dew Jo adAQr yoiyw (e

‘dew ay1 uo Anunoo ay Jo Alsuap uonendod 01 pajejal uoneWIOjUl BY]l MOYS O]
paiuem Inpqy ‘dew ayl uo eipu| Jo sanio ueuoduwl JIaylo pue selided 91ed0| 0] pajuem
rwoaay 'sdew uo Juswubisse ue uo Bupom alom ‘|NPQgy pue ewaay ‘spual)yom] (6T

uonsang Jlamsuy BuoT

Page 65



oe) 0] peOI| ceeseseses
yrewpue, l
asnoy Aw .
|ooyos Aw l
AIA

:o|dwres

asuodsal s, Jaulea’

aye) 0] peol

Yrewpue|

asnoy Aw

[ooyos Awl

AN

ey | 104§ [pIBUSD

1| doys tedng

‘suy

Page 66



rexdsoH

[ood Buiwwimg

punoibAe|d

9sNoH

|ooyos

e
=i

ol

AIA

y,
"1 uo sdoys pue eludsoy

‘looyos ay1 se yons syewpue|uenodul e e ‘pooyinoqybiau inoA jo dew e meiq

aonoeld dey

(

suy

T

N~

(o]
(]
[eTs}
©

a



Class

A — Curriculum to Learning Objectives: Study of Maps

* Lines on a globe

L. No. Lesson Name

* Features of maps and globes
GG M GEIIEGEEM «  Difference between maps and globes

Learning Objectives

2.a the shape of the Earth and its movements
2.b why the Earth is an oblate sphere
3 2 The Sh f the Earth
e Shape of the Eart 2.c how we can prove the shape of the Earth
2d other planets in the solar system
3.a maps and what we can see on a map
. . 3.b how a map is made and its uses
3 3 Using and Making Maps 3.c how and where maps are used
3d making a map
2.a the positions of continents and oceans
Continents and Oceans 2.b continental drift
4 2 . .
on Earth 2.c latitudes and longitudes
2.d finding a sea route from one place to another
3.a major landforms and water bodies
4 3 What Does the Earth 3.b how landforms and water bodies are shown on a map
Look Like? 3.c some interesting physical features on Earth
3d using the colours on a map to point out the landforms on it
l.a features of maps and globes
1.b i i i
5 1 Maps and Globes dlffe.rences between maps and globes and important lines on a globe
l.c making a globe
1.d getting familiar with globes
2.a latitudes and longitudes
2 b . . . .
5 ) Ll e LemEiuies fgaturgs of latitudes and Ionglt.udes, grids and coordinates
2.c time difference and standard time
2d using longitudes to calculate time
3.a weather, seasons and climate
The Climatic Zones of 3.b factors that affect the climate, climatic zones
5 3 . .
the Earth 3.c climate of India
3d climatic zones and countries
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B — Vision-to-Action Plan: 2 Latitudes and Longitudes

TB Page No.

Period and L. Ob . Teachin .
and Key Learning Outcome(s) .g Resources Practice Areas to Focus
Planned Date Strategies
Competency
cw HW
WB: Pgs. 7,8
Define ‘latitudes’ and Interactive (Q7,8,9)
1 8-9 74 ‘longitudes’ Discussion . Globe WB: Pg. 7
(THK, REM) ' Identify the important Guided (Q1,2,6) | Bringablank
latitudes Learning sheet of
paper.
WB: Pg. 8
(Q10)
Identify the important WB: Map
. . Practice, Pg.
longitudes Activity 26 (Q.2)
2 10 24 Differentiate between Method * Blanksheet | WB:Pg.7
(REM) ’ the Prime Meridian Peer Learning of paper (Q3,4,5) Read
and the International — Pair s
Date Line Features of
Latitudes and
Longitudes’
(TB: Pgs.
10, 11).
Discuss the features
of latitudes and .
longitudes, and grids Flipped
3 10-12 2 b andgcoordi’natesg Classroom .« Globe WB: Pg.8 | WB:Pg.8
(UND) ' : Guided (Q11,12) | (13, 14)
Determine the .
. Learning
climate of a place
based on its latitude
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TB Page No.

Period and L. Obj. . Teachin .
and Key ) Learning Outcome(s) .g Resources Practice Areas to Focus
Planned Date . Strategies
Competency
. ; . . * Smartphone
4 12-13 Infer the importance Real-life with aworld| WB:Pg.9 | WB: Pg. 10
2.c of time difference and Connect
(APP) ) o clock (Q17,18) | (Q19)
standard time * Questioning .
application
WB: Pg. 10
2.a . . * Peer (Q20)
5 13-14 2.b E?'Cr;ﬁzlrfl:tf:e;‘r’n”:er’t Learning— | _ WB: Pg. 9
(H.O0.TS., AF)|  2.c ., itfdes Group (Q15,16) | WB: Map
2.d glong * Summarising Practice, Pg.
27 (Q 4)
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Annual Day: Day: Actual Date: Page(s) [ Important Words )
6/27 1/5 8,9 -
: Latitudes
. d g J
‘ an P . . : -
: . : | Transactional Tip(s) Duration: 10 min
: Lon g itudes : | Interactive Discussion: =
e Choose learners to read ‘Think’ and solve the ‘Think’
: guestion (TB: Pg. 8).
: e Ask learners to recall the important points and lines on
: the globe.
: e Write them down on the board.
: : e Ask, ‘How can you find someone who is stranded in a
: : desert or lost at sea or stuck high up in a mountain?’
. Rashi: | have decided that | want fo visit Australia.
- Mr Jain: That is inferesting. Can you show me where it is on this globe?2
E Rashi: | cannot see it. .
§ Mr Jain: You can use the lafifudes and longitudes on the 7 '
. glebe to find places. Do you know where Ausfralia is? :
. Ausiralia on a globe .
E Rashi: It is in the southern hemisphere. And it is fo the east of the .
: Prime Meridian. :
. Q. What does Rashi's father ask her to use to find the location of a place on :
: the globe? :
é {A) only latitudes (B} Iotitudes and longitudes :
: {C) only longitudes (D} the internet : \ J
: : | Class Pulse Check Duration: 1 min |VY_
¢ | 1) What does Rashi’s father ask her to use to find the
: : location of a place on the globe? (Think, TB: Pg. 8)
\\§ J




Annual Day: Day: Actual Date: Page(s)
6/27 1/5 9

Remembering

Ticgue ot
2N o RN
s

*Neplcof
235§ C-‘}ﬁnm_

Sputhern
Orea

66.5° 5

O
Prime Meridian

Important lalitudes and longiludes on a map of the world

:
The North Pole and the South Pole marked on the globe show the

: northermost and the southemmost points of the Earth. The Earth is A

E divided into small sections. The lines which make these sections are .

: called latitudes and longitudes. Horizontal lines drawn parallel fo L
' the Equator are latitudes. Vertical lines that join the North and v

E South Poles are longitudes. Latitudes and longitudes are measured

using degrees and the direction in which they fall. Example: 20°N “ horizontal
Horizonfal and vertical lines

is read as '20 degrees, north’.
LATITUDES

Latitudes are imaginary horizontal lines which run from east fo west
around the Earth. They are also known as parallels. This is because
these lines do not meet each other at any point.

The Equator: It is the longest latitude. It marks 0° on the globe. The
Equator is an important latitude.

Other than the Equator, there are four major latitudes. They are
as follows.

1) Tropic of Cancer (23.5° N): It is also called the Northern Tropic.
2) Tropic of Capricorn (23.5° §): It is also called the Southem Tropic.

Latitudes and Longitudes

Page 72

( Important Words

-

¢ Today: latitudes, longitudes, parallels

Duration: 1 min )

-

Transactional Tip(s)
Guided Learning:

Define latitudes and longitudes. Refer to the map on

TB: Pg. 9.

On a globe, point out the important latitudes and
longitudes. Demonstrate how these lines run all around

the globe.

Read ‘Latitudes’ (TB: Pgs. 9, 10) and draw the five major

latitudes on the board.

Using examples, explain to learners that there are
several latitudes present between the major latitudes.
Reinforce that these latitudes are measured in degrees.
Ask learners to solve the allotted WB questions in class.

_J
Duration: 16 min @

(. J
~ o
Class Pulse Check Duration: 2 min | Y_

1) Name the imaginary lines which form sections on the
Earth.
2) Name any three major latitudes.
g J




Annual Day:

Day: Actual Date:
7/27 2/5 10

3) Arctic Circle (66.5° N): It is the northernmost major latitude that sumrounds the North Pole.
4) Antarctic Circle (66.5°S): It is the southemmost mcjor latitude that sumounds the South Pole.

LONGITUDES

Longitudes are imaginary lines that run from the north
to the south. They meet at the poles. They are 360 in
number, 0° fo 180° in the east and 0° fo the 180° in the

west. These are known as meridians or lines of longitudes. Prime

Meridicn
1} 0° meridian: It is called the Greenwich Meridian as

it passes through a place called Greenwich in the
United Kingdom. It is also known as the Prime Meridian.

Longitudes

2} 180° meridian: Cn a globe, you will find this longitude
opposite fo the 0° meridian. At roughly 180° longifude lies another imaginary line called
the International Date Line. It is used fo calculate the dates around the world.

The 0°and 180° meridians divide the Earth into the eastern and western hemispheres.

180° meridian

Understanding

FEATURES OF LATITUDES AND LONGITUDES
Latitudes
*  Are drawn horizontally on a map.

*  Form complete circles, except at the two poles, which are points.

*  Are pardllel lines. They are always equidistant.

* Decrease in diameter from the Equator towards the poles.

( Important Words Duration: 1 min |

¢ Last class: latitudes, longitudes, parallels
¢ Today: meridians, Greenwich Meridian, Prime Meridian,
International Date Line

-

_J
Transactional Tip(s) Duration: 28 min @
Activity Method: =

e Ask learners to read ‘Longitudes’ (TB: Pg. 10).

¢ Divide learners into pairs. Ask each pair to draw the
Earth and then draw two important lines of longitude
on a blank sheet. Have one learner draw and the other
learner label.

¢ You can go around the classroom to see that learners
have drawn and labelled correctly.

Peer Learning - Pair :

e Ask learners to look at the pictures of the 180°
meridian and the International Date Line on TB: Pg. 10.
e Ask learners to discuss with their partners:
= Why is the International Date Line curved in some
places?
e Ask learners to solve the allotted WB questions in
class.

. J

rCIass Pulse Check Duration: 1 min
1) Which longitude lies opposite to the 0° meridian?
2) What is the difference between the 180° meridian and
the International Date Line?




Annual Day: Day: Actual Date: Page(s)
8/27 3/5 11
§ Longitudes .

B = Are drawn vertically on a map.

*  Meet at the poles.

*  Are closest o each other at the poles and farthest apart at

: the Equctor. :
: Longiltud, :
: Grids and coordinates onglluaes H
§ Parallels of latitude and meridians of longitude cross one another at various points on the '
: Earth. This forms an imaginary grid on the Earth's surface which can be seen on a map or :
: globe. Every place on Earth is located on a latitude and a longitude. Coordinates of a place .
. tell us which latitude and longitude meet there. They can be used to locate any place on the .

Earth. Look at the given map to see how latitudes and longitudes form a grid on the Earth.

: Lalifudes and longitudes on a world map .
THE RELATIONSHIP BETWEEN LATITUDES AND SUNLIGHT
: The filt of the Earth along with its revolution has various effects. The most important effect is :

that all the latitudes do not get the same amount of sunlight.

Latitudes and Longitudes

Vs

Important Words Duration: 1 min |

¢ Last class: meridians, Greenwich Meridian, Prime
Meridian, International Date Line
¢ Today: equidistant

- J
P
Transactional Tip(s) Duration: 26 min @
Guided Learning: =

e Draw a grid to illustrate how we can use latitudes and
longitudes to determine the position of a place.

e Read aloud ‘The Relationship between Latitudes and
Sunlight’ (TB: Pgs. 11, 12).

e Explain to learners that latitudes closer to the Equator
receive more sunlight than the ones closer to the poles.
Refer to the picture on TB: Pg. 12.

e Describe how the latitude of a place determines
climate.

e Ask learners to solve the allotted WB questions in class.

Flipped Classroom:

e Divide the class into two groups — ‘latitudes’ and
‘longitudes’.

e Ask them to discuss the features of their assigned
topic.

e Choose learners from each group to explain the
features they have discussed to the rest of the class.
They may use a globe. Encourage other learners to ask
questions.

\. J
( i n V]
Class Pulse Check Duration: 3 min [ VY_

1) Which imaginary lines meet at the poles?
2) Which latitude(s) get the most sunlight?
3) Why are the tropics warmer than the polar circles?
\\§ J
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9/27 4/5 12,13

ry little sunlight.

The Tropics receive more sunlight than the
Polar Circles.

The Equator receives the most sunlight.

Ditferent amounis of sunlight received af different latitudes

The latitudes between which the Sun appears directly overhead are the Tropic of Cancer
(23.5° N} in the north and the Tropic of Capricorn (23.5° 5} in the south.

Application

LONGITUDES AND TIME

Mr Jain lives in Pune. He wants to call up his cousin who lives in the United Kingdom. Before he
calls, he checks his watch to calculate what time it is in London. He does not do this before
calling his sister in Jaipur. Why does he need fo do this?

Just as the position of the Sun on a particular latitude determines the climate of the place,
the position of the Sun on a particular lengitude determines the time. When the Sun is directly
overhead a meridian of longitude, the time at all places along it is 12 noon. This is the local
time of the places on that longitude. Every place on Earth has a local time. The longitude

of a place can be used fo determine its time. Places that lie along a parficular meridian

of longitude have the same local time. Let us read about how the local time of a place is
affected by longitude.

Time difference: Every country in the world uses a specific longitude to calculate the time for
the people living there. The time for different countries is measured relative to the Greenwich
Mean Time. It is commonly called GMT.

Standard time: The time is different at different meridians. An expansive country like India has
many meridians. So, places on different meridians would have different local times. To avoid
confusion, we have a standard time. A standard time is decided on the basis of a cenirally

( Important Words Duration: 1 min |

¢ Last class: equidistant
¢ Today: local time, expansive, standard time

-

_J

p

Transactional Tip(s) Duration: 14 min @
Real-life Connect : =

Ask learners to read ‘Application’ (TB: Pgs. 12, 13).
Explain how longitudes can be used to tell the time of a
place.

e Explain the concepts of time difference and standard
time with reference to Standard times around the
world (TB: Pg. 13).

e Reinforce understanding by writing on the board the
current time at: Tokyo, Rome, New York, Sydney, Hanoi,
Buenos Aires. You may use a smartphone with a world
clock application.

. J

rCIass Pulse Check Duration: 1 min

1) Will there be a time difference between India and
China?
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E located meridian of a region. In India, this centrally located meridian is the 82.5° E longitude.
. The standard time for the whole country follows the local time of this meridian. This is known :
E as the Indian Standard Time. ¢ L )
E ARCTIC OCEAN 6 E (
: L e ep : | Transactional Tip(s) Duration: 12 min
: | Questioning: =
: i e : e Ask learners:
: ury : = Why does a person need to check the time before
: gl NORTH Tl monrar _ : calling someone in another country?
. OCEAN PACTRID M . Py .
: ' : = Does every country have its own specific longitude
: e : to calculate standard time?
: s 2T e : * On what basis is the standard time of a region
: G R : decided?
: racrrre o : » Can a country have more than one standard time?
: : 2 : * What is the importance of the International Date
: : Line?
: e e s s : * Ask learners to solve the allotted WB questions in class.
§ Standard fimes around the world 5
: International Date Line :
E The International Date Line is an imaginary line that joins the North Pole and the South Pole. .
. It roughly follows the 180° meridian. Unlike the 180° meridian, it does not pass through any
: country. The fime difference between places on either of this line is exactly 24 hours. This :
E means that if a fraveller crosses this line from the west to the east, they will gain a day. On the
: other hand, if they cross it from the east to the west, they will lose a day. .
: ﬁ Higher Order Thinking Skills (H.O.T.5.)
: 1) When the Sun is directly above a meridian, it is 12 p.m. (noon} af that meridian. It takes .
5 the Sun 4 min to move from 0° fo 1° meridian, 1° to 2° meridian and so on. '
: *  So,whenitis 12 p.m. af 0° meridian, it will be 12:04 p.m. at 1° E. We add minutes o the : ~ Jl
. fime for meridians fo the east of 0°. o | | heck D - 2 mi V
: : uration: Z min
E *  Similarly we subtract minutes for meridians to the west of 0°. 5o, it willbe 11:56 a.m. at 1°W. . Class Pu sg C ec . . —
: : | 1) Why isitimportant to keep in mind that all parts of the
: : Earth do not experience the same time over the same
Latitudes and Longitudes period?
N J
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10/27 5/5 14,13 e Last class: local time, expansive, standard time
¢ Today: —

LTSI T TP P RO .
E Using a time zone map, fill in the table. .
: The time at: Greenwich Time (0°) The time at: . )
M . .
: 2°Wis 11:52 a.m. 12p.m. 2°Eis 1208 p.m. I
: [ 8 _ [2x4-8 : | Transactional Tip(s) Duration: 14 min
: So, 12:00 p.m. - 8 minutes = 11:52 So, 12:00 p.m. + 8 minutes = 12:08 ..
: am] p.m.] : Summarising: =
: 5°Wis 1pm. 5°Eis : .
: T = e : e Ask learners to read ‘Amazing Facts’.
: - om . : e Ask learners to find the longitude of their city using an
: 100° W is 3am. 100° Eis : atlas.
: S e Summarise the features of latitude and longitude using
% )  Amazing Facts a spider diagrz-:\m. ‘
: : * Ask them to discuss with a partner:
- Alfrica is the only continent that lies on both sides of the Equator , - Wha.t have?they learnt about latitudes and
and the Prime Meridian. It is also the only continent in the world : IongltUdes ' . . .
: that lies in all four hemispheres. : * How can knowing about latitudes and longitudes
: : help in their daily lives?
: : e Ask learners to solve the allotted WB questions in
: : class.
§ 1) equidistant —  at the same distance from one another
. 2] expansive — covering a large area or a wide space
: : | Class Pulse Check Duration: 1 min |VY_
¢ | 1) True/False: We use latitudes to calculate the time for
: : different places.
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10/27 5/5 13 -
E located meridian of a region. In India, this centrally located meridian is the 82.5° E longitude.
. The standard time for the whole country follows the local time of this meridian. This is known :
E as the Indian Standard Time. ¢ L )
E ARCTIC OCEAN 6 E (
: L e ep : | Transactional Tip(s) Duration: 12 min
: | Peer Learning - Group: =
: e ey : e Explain how movement of the sunrays over the
: ury : longitudes determines the time over a place.
: gl NORTH Tl monrar _ : ¢ Divide learners into groups of three.
: B Genan : e Ask each group to read and solve the ‘H.OT.S. section
: e : (TB: Pgs. 13, 14).
: s 2T e : * Write down the correct answers on the board.
e e ;::m -
: A Wia
: ¥ :
§ i1 A K or SOUTHERN 0CEAN - ey 5
. L Mies Vi :
E Standard fimes around the world 5
: International Date Line :
E The International Date Line is an imaginary line that joins the North Pole and the South Pole. .
. It roughly follows the 180° meridian. Unlike the 180° meridian, it does not pass through any
: country. The fime difference between places on either of this line is exactly 24 hours. This :
E means that if a fraveller crosses this line from the west to the east, they will gain a day. On the
: other hand, if they cross it from the east to the west, they will lose a day. .
: ﬁ Higher Order Thinking Skills (H.O.T.5.)
: 1) When the Sun is directly above a meridian, it is 12 p.m. (noon} af that meridian. It takes .
5 the Sun 4 min to move from 0° fo 1° meridian, 1° to 2° meridian and so on. '
: *  So,whenitis 12 p.m. af 0° meridian, it will be 12:04 p.m. at 1° E. We add minutes o the : ~ Jl
. fime for meridians fo the east of 0°. o | | heck D - 2 mi V
: . uration: Z min
E *  Similarly we subtract minutes for meridians to the west of 0°. 5o, it willbe 11:56 a.m. at 1°W. . Class Pulse C .ec ) —
: ¢ | 1) How much time does it take the Sun to move from 10°
: : Eto1°E?
Latitudes and Longitudes
N J
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L

g C — Exit Assessment

Number of learners who
answered correctly

Suggested questions to test the learning objective(s) Learning objective(s)

Which latitude is called the Equator?

(Ans. 0°) Period 1 - latitudes and longitudes

The distance between latitudes always remains ,
2 whereas the distance between longitudes is
(Ans. equal, unequal)

Period 3 - features of latitudes and longitudes;
grids and coordinates

Johnny lives in Canada and Neha lives in New Zealand. Who is

3 ahead of GMT? Period 4 - time difference and standard time
(Ans. Neha)
If the time at 0° is 12 p.m., what will be the time at 15° E? . . . .

4 Period 5 - using longitudes to calculate time

(Ans. 1 p.m.)

Post-lesson Reflection Handhold Learners Challenge Learners

B WB

Yes No Yes No
completed completed
______________________ _— Names

Enthusiastic participation @ @ @
Concept clarity in the @ @ @
classroom

Concept clarity through @ @ @ App Report | Number Signature
the workbook

Exam Revision
Strategy

Reteach Revise Practise
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A — Curriculum to Learning Objectives: Physical Geography of the World
. * Sunny/windy/rainy days
Prior Knowledge v/ .y/ y. 4 .
* Summer, winter, rainy, spring and autumn seasons
Class L. No. Lesson Name Learning Objectives
2.a * the shape of the Earth and its movements
2.b * why the Earth is an oblate sphere
3 2 The Shape of the Earth 2.c * how we can prove the shape of the Earth
2d * other planets in the solar system
3.a * maps and what we can see on a map
. . 3.b * how a map is made and its uses
3 3 Using and Making Maps 3.c * how and where maps are used
3d * making a map
2.a * the positions of continents and oceans
4 5 Continents and Oceans 2.b * continental drift
on Earth 2.c * latitudes and longitudes
2.d * finding a sea route from one place to another
3.a * major landforms and water bodies
What Does the Earth 3.b * how landforms and water bodies are shown on a map
4 3 . ) . .
Look Like? 3.c * some interesting physical features on Earth
3d * using the colours on a map to point out the landforms on it
l.a * features of maps and globes
1.b * di i i
5 1 Maps and Globes dlffe.rences between maps and globes and important lines on a globe
l.c * making a globe
1.d * getting familiar with globes
2.a * latitudes and longitudes
5 5 Latitudes and Longitudes 2.b . fgaturc.es of latitudes and Ionglt.udes; grids and coordinates
2.c * time difference and standard time
2d * using longitudes to calculate time
3.a * weather, seasons and climate
5 3 The Climatic Zones of 3.b * factors that affect the climate, climatic zones
the Earth 3.c ¢ climate of India
3d * climatic zones and countries
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Period and
Planned Date

B — Vision-to-Action Plan: 3 The Climatic Zones of the Earth

TB Page No.
and Key
Competency

L. Ob

Learning Outcome(s)

Teaching
Strategies

Resources

Practice

Areas to Focus

Newspaper
clippings of
Real-life daily
1 15-16 34 Define weather, Connect weather, WB: Pg.11 | WB:Pg.11
(THK, REM) ' season and climate Interactive climateand| (Q1,2,3) (Q4,6,7)
Discussion seasons
Globe
Torch
WB: Pg. 13
(Q17)
Analyse how distance . Globe _
2 17 3b from the Equator feua:(rjr?i(:]g Torch \1/\18'1?5' Read ‘Factors
(UND) ' affects the climate of Lo World ! affecting the
Questioning (Q5, 11) .
a place Map climate of a
place’
(TB: Pg. 17).
Infer how climate is Peer Learning India
3 17-18 3.b affected by various ~ Pair Physical WB: Pg. 12 | WB: Pg. 14
(UND) Flipped (Q8, 10) (Q18,19)
factors Map
Classroom
Discuss the three WB: Pgs. 12, 13
climatic zones of the Interactive World (Q13, 14, 15)
4 18-19 3 Earth Discussion Map WB: Pg. 12
(UND) Compare the three . Blank chits | (Q9, 12) Bring a blank
. . Questioning . L
climatic zones of the in a bowl political map of
Earth India.
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TB Page No.
and Key
Competency

Period and
Planned Date

L. Ob

Learning Outcome(s)

Teaching
Strategies

Resources

Practice

Areas to
Focus

e India
- Identify different In'terac'five PoIiti_caI Map
> 20 3.c climatic regions of Discussion " India - Bring an atlas
(APP) India Activity Physical Map )
Method * Blank political
map of India
WB: Pg.
34 . C\';Iasid " 13 (Q 16)
Peer Learning| * or ap
6 20-21 3.b * Relate countries to — Pair * Pictures of WB: Map WB: Pg. 15
(H.O.T.S., AF) 3.c o . S . (@Q20)
34 climatic zones Summarising people living in Practice,
polar regions Pg. 27
(Q3)
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Annual Day: Day: Actual Date:
11/27 1/6 15,16

The Climatic
Zones of
the Earth

Meher: Morad, what are you doing with all these maps and magazines?

: Morad: | am making a list of all the amazing places

: that | want to visit. 8
: Meher: Which are the places you wanf to visit?

E Morad: | wanf fo travel fo Greenland, the

: Democratic Republic of Congo and ummm...

Athens! But right now, | want fo go to New Zealand.

: Ar'leher: New Ze.o!.ond will be much colder than Pune, Milford Sou o, e Zaaland
: righte After all, it is December.

: Q. Do you think it will be cold in New Zealand during December?

(A) yes (B) no

: (C) maybe (D) do not know

Page 90

e N
Important Words
N\ J
P
Transactional Tip(s) Duration: 11 min @
Real-life Connect : =
Take learners on a quick stroll around the school.
Ask them to share their observations on temperature,
cloud condition, etc.
e Ask them to recall the weather conditions prevalent
over the last few days.
e Ask, ‘What kind of weather do you enjoy?’
e Return to the classroom and ask learners to read ‘Think’
(TB: Pg. 15).

(. J
~ o
Class Pulse Check Duration: 1 min [ VY_

1) Do you think it will be cold in New Zealand during
December? (Think, TB: Pg. 15)
N\ J




. L] . ( . . \
Annual Day: Day: Actual Date: Page(s) Important Words Duration: 1 min
1 1/27 1/6 16 e Today: humidity, weather, cyclical, seasons, monsoon,
feeeeeeteentteetttntttnattnattnattnatenttentteesttntecenttnattettonateettettttntoentttttctntctntcentotntetntennes spring, autumn, climate
. AT
E I L= E \_ J
E During the winter, it gets cold. It might be very cold one day and a little less cold another day. ( . . . .
5 Similarly, it might be less windy one day and very windy the next day. This change in the ' Transactional TIp(S) Duration: 15 min
§ day-tfo-day conditions of temperature, humidity and wind atf a place is called weather. : Interactive Discussion: =
: SEASONS : . .
: ./ Harch : ¢ Show learners the daily weather forecast section of the
: The weather is cold between December way PR 8 cebuay : local newspaper. Also show them newspaper clippings
. H - — F T . H
: and "eb“’s""hz‘ the ”O”h:m *;em“phere- - ‘ iy : related to weather, climate and seasons.
: s e s ) : e Ask learners whether or not these three mean the
: the temperature starts to increase in the <) Sun :
northern hemisphere, and we feel hot. e ! . Same. . .
: i - ) g oty S " December : e Based on their answers, define the three terms and
. . o - . . .
: i e Al O En | ember : explain the differences between them.
: over a period of a year, are called & . , ,
: S T el R TR : e Ask learners to read ‘What causes seasons?’ (TB: Pg.
: ) ' . Revolution causes seasons . 16)
. seasons — summer, monsoon and winter. : .
: Some parts of the country experience spring and autumn. : * Using a globe and a torch, demonstrate how the
: i comesseamnil : revolution of the Earth causes seasons.
: ) ) : ¢ Discuss, ‘What would have happened if the Earth’s axis
: You have leamt that there are two movements of the Earth — rotation and revolution. The . was not tilted?’
: revolution of the Earth around the Sun causes seasons. The Earth is filted on ifs axis. So, while . Py ,
: revolving around the Sun, one hemisphere of the Earth is tilfed towards the Sun and receives : * Read ‘Climate (TB' Pg. 16)' . .
: the vertfical rays of the Sun. Thus, this part gets more heat and light and experiences summer. H * Ask learners to solve the allotted WB questions in class.
E However, the other hemisphere of the Earth is tited away from the Sun and receives the .
: slanting rays of the Sun. So, it gets less heat and light and experiences winter.
: Sometimes, while revolving, neither hemisphere is tilted towards the Sun. So, both hemispheres .
: receive equal amounts of heat and light. We experience either spring or autumn. :
: CLIMATE
é We know that the Earth's revolution leads to seasons. However, during a particular season, the :
: climate does nof remain the same everywhere. Climate is the weather conditions of an area .
: recorded over a long period. For example, during winter season, it is very cold in the Northern :
: Mountains, but it is pleasant in the coastal plains. This is because many factors affect the [N J
: climate of a place. : p ;
: i | Class Pulse Check Duration: 2 min | V]
¢ | 1) Name the three main seasons of India.
: : | 2) How do you know the climate of a place?
§ ‘3"......‘.-‘; i ~ /




Annual Day: Day: Actual Date: Page(s)
12/27 2/6 17

; Understanding

FACTORS AFFECTING THE CLIMATE OF A PLACE
There are several factors that affect the climate of a place. Some of them are the following.
North
Pole
e W i
a Yol ; N Slanting rays
7, N
/ i A
J": ‘?trafo g, \
| ] Sun
\ T fq% 5 i Vertical rays
\‘\q{(‘a ‘CO.-,] ¥
= /= Tolg -~ Slanting rays
South
Pole

How distance from the Equalor affecis climate

= Distance from the Equator: If a place is close to the Equator, the vertical rays of the Sun
fall directly over it and the heat spreads over a smaller area. This makes the area very
hot. However, if a place is further away from the Equator, the rays of the Sun are slanting
and spread over a larger area. This area is much cooler. Therefore, places closer to the
Equator are hotter than places away from the Equator.

* Height above the sea level: The higher you go, the cooler it gets. So, places located
above sea level are cooler than places located af sea level. For example, Shimla is
cooler than Mumbai.

* Distance from the sea: Places close to the sea have milder climate than those away from
the sea as they experience sea breeze.

*+  Wind and humidity: Wind and humidity also affect the climate of a place. For example,
hot winds blowing from the Thar Desert make the climate of Delhi hot during summer.
Coastal regions are more humid because of the evaporation of water from the seas
and oceans.

+ Relief features: The type of landforms sumounding a place can cffect the climatic
conditions of that place. For example, the rain-bearing winds enter the Thar Desert from
the west. There are no hills, mountains or natural barriers to stop them and thus, the Thar
Desert receives very little or no rain.

The Climatic Zones of the Earth

Page 92

( Important Words Duration: 1 min |

¢ Last class: humidity, weather, cyclical, seasons, monsoon,
spring, autumn, climate

¢ Today: —
g J
P
Transactional Tip(s) Duration: 26 min @
Guided Learning: =
¢ Place a globe on a table and shine a torch on the globe
from one side. The torch beam represents the rays of
the Sun.
¢ |dentify the regions that receive the maximum amount
of sunlight.
e Explain how distance from the Equator affects the
climate of a place.
Questioning:
¢ Divide the learners into five groups.
e Write down the names of ten countries from various
parts of the world on the board.
¢ Assign two countries to each group. Based on what has
been taught, ask them to deduce what kind of climate
that country is likely to have.
e They can use the Classklap World Map and the globe
for help.
e Choose learners from each group to justify their
answer.
e Ask learners to solve the allotted WB questions in
class.
\. J
( i n Y]
Class Pulse Check Duration: 3 min [ VY_
1) Places further away from the Equator are
than places nearer to the Equator.
\\§ J




. . . ( . . \
Annual Day: Day: Actual Date: Page(s) Important Words Duration: 1 min
13/27 3/6 17  Today: sea level, sea breeze, evaporation
Understanding
E . - J
FACTORS AFFECTING THE CLIMATE OF A PLACE P( . . . .
: : | Transactional Tip(s) Duration: 26 min
: There are several factors that affect the climate of a place. Some of them are the following. : . .
: : Peer Learning - Pair/Group: =
: North : o . )
: o PLDIE : * Divide the learners into pairs.
: y & A SlalEes : e Ask them to discuss amongst themselves the five
. Fe N, . . .
: / Tropse :: BN : factors affecting the climate of a place that they have
: { Sty e \ : read about at home.
: | 5 ] Sun .
: \ opz, B VIR s : Flipped Classroom:
E \d’?{a b, ‘CO.-,] 5
: b = ‘ : e Choose six pairs of learners and assign one factor to
E y 7o Tolg Slanting rays . h .
: South : each pair. ‘ .
: % How distance from the Equalor affects climate : e Ask the learners to explain the factor assigned to
= Distance from the Equator: If a place is close to the Equator, the vertical rays of the Sun them to the rest of th? clas's. X
: fall directly over it and the heat spreads over a smaller area. This makes the area very : * The‘y can I!IUStrate their points using the ClaSSklap
E hot. However, if a place is further away from the Equator, the rays of the Sun are slanting , India Phy5|ca| Ma p.
: and spread over a larger area. This area is much cooler. Therefore, places closer to the ¢ Encourage the rest of the learners to ask them
: Equator are hotter than places away from the Equator. . q uestions.
E * Height above the sea level: The higher you go, the cooler it gets. So, places located - * Ask learners to solve the allotted WB queSﬁons in
: above sea level are cooler than places located af sea level. For example, Shimla is class.
: cooler than Mumbai. :
‘ * Distance from the sea: Places close to the sea have milder climate than those away from :
the sea as they experience sea breeze.
: *+  Wind and humidity: Wind and humidity also affect the climate of a place. For example, :
5 hot winds blowing from the Thar Desert make the climate of Delhi hot during summer. ‘
: Coastal regions are more humid because of the evaporation of water from the seas :
: and oceans. :
. o\ J
E + Relief features: The type of landforms sumounding a place can cffect the climatic . -
. difi f that pl 4E le, th in-beari ind ter the Thar Desert fr L ( : . H V
: condifions of that p oce. or exom;c?e e rain eorlr:\g winds enter the Thar Desert from : Class Pulse Check Duration: 3 min
: the west. There are no hills, mountains or natural barriers to stop them and thus, the Thar . ) —
Desert receives very little or no rain. : 1) What is sea breeze?
: ¢ | 2) How does wind affect the climate of a place?
The Climatic Zones of the Earth
N J
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Annual Day: Day: Actual Date: Page(s) [ Important Words Duration: 1 min |
14/27 4/6 18,19 e Today: torrid

*  Ocean currents: An ocean cumrent is a large body of water in an ocean moving from one
place to another. Ocean currents are responsible for moving warm water to the poles and

: .

§ cold water to the Equator. Cold currents which flow through a region make that region : Y,
E cooler while warm currents make it hotter. : -

CLIMATIC ZONES OF THE EARTH Transactional Tip(s) Duration: 13 min @
‘ You have read that depending on their closeness to the Equator, different regions receive : Interactive Discussion: =
E different amounts of heat and light from the Sun. The Earth is divided into three climatic zones ‘ Kl d “Cli . fth b

: based on the amount of heat received from the Sun. These climatic zones are as follows. . * Ask learners to read ‘Climatic Zones of the Earth” (TB:

: * the Tomid Zone * the Temperate Zone * the Frigid Zone : Pgs. 18, 19)' . .

: : ¢ Discuss the features of each climatic zone.

: S— «— North Frigidl Zone : e Ask learners to discuss the following with a partner.

: B : = The similarities between the Torrid Zone and the

: S : Temperate Zone

. Tresiz of Care” . .

: e : = The differences between the Temperate Zone and

: Equasor o1 e Tomid Zone : the Frigid Zone

M Treaiz of Caprcom " . .

: L : : * Choose learners to share what they have discussed. Ask

: —%ﬁ ¢ — Z“*h Temperate : other learners if they would like to add anything.

. Antarctic Cicle 4 he H . . . .

: i = I : e Outline the different climatic zones on the Classklap

: e - ||+ South Frigid Zone : World Map.

: Climatic zones of the Earth :

: The Torrid Zone :

P :

oo

: .‘.__chunges in the :

. femperature and :

. seasons throughout the .

: year. Winters are mild g .

. cool. .

. HEAN J
. . e
. :( . .

: : | Class Pulse Check Duration: 1 min

: | 1) On what basis is the Earth divided into climatic zones?

; AN J




Annual Day:
14/27

Day:
4/6

Actual Date:

Page(s)
19

The Temperate Zone

Trnpie nf Caneer
(BRI

Climate in the
Temperate Zone

* ‘Temperate' means
‘moderate’ or "milg’,

* There are four
58Q50N5 — SUMMET,

Equatcr (07)

Trnpir i apniram
755

outumn, winter ond spring.

* The changes between
sedsons dre distinet but

Aerarctic Crcle
655

nat extreme.

* This Zone experiences
slighfly slanting rays of the
Sun, Therefore, the climafe
is neither oo hot nor foo
cold.

The Frigid Zone

Regions in the Temperate Zone

Irople of Lancer
[F=AT

PR

Equalor {0

Ircgoic of Capricom
i) £

Awlarlic Cide

*  Moderote rainfall [s seen.,

Climate in the
Frigid Zone

*  'Frigid' means 'cold’.

*  There are fwa seasons — winter
and summer,

*  Wintears last for eight 1o nine
menths. Summers last for three
ta four months.

*  The rays of the Sun that reach
here spread over a wide areaq.
Sa, this zene recaivas very little
sunlight and heat.

*  The climate is extremealy cold
for most of the year. Mildly cold
climate is seen during summers.

The Climatic Zones of the Earth 19
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( Important Words
¢ Today: temperate, frigid

Duration: 1 min )

N\ J
P
Transactional Tip(s) Duration: 13 min @
Questioning: =
Divide the class into four groups.
Ask the groups to frame five questions on the three
climatic zones of the Earth.
Write each question on a chit. Put all the chits in a bowl.
Ask one learner from each group to come up and pick a
chit. Have the them read the question on it.
The other members must answer the question.
The group with the most correct answers wins.
e Ask learners to solve the allotted WB questions in class.
(. J
P
Class Pulse Check Duration: 1 min [ VY_
1) Why is the climate of the Temperate Zone milder than
the other two zones?
N\ J




Annual Day:
15/27

Day:
5/6

Actual Date: Page(s)

20

CLIMATE OF INDIA

and animals in each zone.

Climate in different paris of India

The Himalayan ranges in
India are alweorys covered
with show as they are
extramely high cbove
saa level.

and hot climate. This is -

because the region has
very few water badies and
receives scanty rainfall.

The coastal areas are closer

to the Equator than New
Delhi. But they are cooler
than Mew Delhi because
they receive sea breeze.

the following countries are located.
*  Germany .

France

*  Nigeria .

ﬁ Application

A large part of India lies in the Torrid Zone, while some parts of it lie in the Temperate Zone.

Hence, India experiences different types of climatic conditions. Different landforms such as
mountains, plains, coasts and so on also affect India's climate. Due to the differences in the
rainfall and temperature in the two climatic zones formed in India, there are different plants

¥

The Thar Deseart has a dry m.—y

- o
E‘ it i ;f'mm
%1"-mm -&%Emmu o |t "é%

£ LA = R

Tﬁmmmu'ﬂ‘{,} g 2 %‘ :-‘.
N LANEA", 5
M il iz

INDIA

States and Union Territories

&
e,

“pmAnESH

Saudi Arabia

Higher Order Thinking Skills (H.O.T.5.)

Look at the climatic zones map given in this lesson. Using an atlas, find out the zones in which

*+  Singapore

*  Norway

( Important Words

¢ Today: scanty

-

e Last class: torrid, temperate, frigid

Duration: 1 min )

-

Transactional Tip(s)
Activity Method:

climate.

Interactive Discussion:

India during a particular season.

climate.

Map.

.

e On a blank political map of India ask the learners to
label and colour states of India with different kinds of

e The learners can use the following hints.
» A state which receives scanty rainfall
= A state in eastern India which receives sea breeze
» A state in northern India which experiences snowfall

e Ask learners to read the ‘Climate of India’ (TB: Pg. 20).
e Discuss whether the climate can be the same across

e Ask learners to recall the factors that affect the
e Relate the various physical features of India to the
climate in different parts of India using the Classklap

India Political Map and the Classklap India Physical

e Ask learners to read ‘Climate in different parts of India’
(TB: Pg. 20) and continue the discussion.

J
Duration: 27 min @

-

(CIass Pulse Check

regions of India?

1) Why are there different plants and animals in different

Duration: 2 min V




Annual Day:
16/27 6/6 21

Day: Actual Date:

%. Amazing Facts

The poles experience six months of sunlight and six months s
of darkness. Due fo the angle of the Earth, each pole ! Poe
spends six months tilted towards the Sun. So, for six months, =

there is continuous daylight at one pole while, the other

pole remains in the dark for those six months.

1) humidity - amount of moisture present in the air

2) cyclical - occurring in a repeated manner

3) monsoon - the season when India receives a lot of rain

4) spring - the season between winter and summer

5) autumn - the season when leaves of frees begin to fall

6) sealevel - the average level of the surface of the sea

7) seabreeze - slight wind that blows from the sea towards the land
8) evaporation - the process in which water turns into vapour

9) scanty - very little

The Climatic Zones of the Earth

( Important Words Duration: 1 min |
e Last class: scanty
¢ Today: —
g J
p
Transactional Tip(s) Duration: 27 min @

Peer Learning - Pair/Group:

e Ask learners to complete the activity given in ‘H.O.T.S.
(TB: Pg. 20) in pairs.

¢ Use the Classklap World Map to point out the countries
mentioned and in which zones they are located.

* Read ‘Amazing Facts’ (TB: Pg. 21). Discuss the impact of
this phenomenon on the lifestyle of people living in the
polar regions.

o |llustrate the lifestyle of people living in polar regions by
showing pictures of them.

Summarising:

e Make word splashes with the terms ‘seasons’ and
‘climate’ using responses from the learners to
recapitulate the lesson.

e Use a spider diagram to summarise the factors
affecting climate and the different climatic zones.

e Ask learners to solve the allotted WB questions in
class.

-

.

fCIass Pulse Check Duration: 2 min V

1) Name a country other than India located in the Torrid
Zone.




L

g C — Exit Assessment

Number of learners who
answered correctly

Suggested questions to test the learning objective(s) Learning objective(s)

True/False: The daily change in temperature and humidity is
1 called climate. Period 1 - weather, seasons and climate
(Ans. False)

Brazil has warmer climate than Greenland as it is closer to the
2 Equator/poles.
(Ans. Equator)

Period 2 - factors that affect the climate,
climatic zones

Would the capital of Maharashtra be cooler than the capital of
3 Madhya Pradesh during summer? Period 5 - climate of India
(Ans. Yes)

South Korea receives moderate rainfall throughout the year. In
4 which climatic zone does it lie? Period 6 - climatic zones and countries
(Ans. Temperate Zone)

Post-lesson Reflection Handhold Learners Challenge Learners

B WB

Yes No Yes No
completed completed
______________________ _— Names

Enthusiastic participation @ @ @
Concept clarity in the @ @ @
classroom

Concept clarity through @ @ @ App Report | Number Signature
the workbook

Exam Revision
Strategy

Reteach Revise Practise
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A — Curriculum to Learning Objectives: Introduction to History
* Meaning of history
LTI GEIWIEGEEM »  Sources of history
* How to make a timeline
Class L. No. Lesson Name ’ Learning Objectives
9.a * ‘past’, ‘history’, ‘timeline’ and ‘sources of history’
. 9.b * the importance of learning history
2
3 ? What Is History: 9.c * people who study history and how they use the sources of history
9.d * making a timeline of events
l.a * explorations, discoveries and inventions
4 1 Explorations, Discoveries 1.b * differences between discoveries and inventions
and Inventions l.c * discoveries and inventions used in daily life
1d * afew everyday things that have been invented by children
4.a e early human beings
. 4.b * changes in early human beings
. . Sy R BElEs 4.c * how agriculture and tools changed the lives of early human beings
4d * comparing modern and ancient clothing
5.a * meaning of civilization and life in ancient civilizations
5 5 Ancient Civilizations > " why ar?aent F|V|I|zat|ons grew
5.c * how climate is related to civilization
5.d * features of ancient civilizations
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B — Vision-to-Action Plan: 4 Early Human Beings

TB Page No.

Period and L. Obj. . Teachin .
and Key ) Learning Outcome(s) .g Resources Practice Areas to Focus
Planned Date Strategies
Competency
* Compare the lives of * Pictures
early human beings * Peer Learning of
1 22-23 4a and modern human —Pair different | WB: Pg. 17 WB: Pg. 16
(THK, REM) ’ beings * Interactive kinds of (Q8) (Qe)
* Identify the habits of Discussion food
early human beings items
WB: Pg. 16
. . . . (Qs5,7)
2 | ma |, | Samemened |t e g
(REM) ) bein sy ¥ . Questionin (Q1,2,4) Bring a blank
g & sheet of
paper.
. * Interactive
3 24 b E’;Fr’:‘aa'g Ezl"r‘]’ iagz' . Discussion ?rllaezli | we:Pg.18 | we:pg.17
(UND) ' it &> bee . Activity e (Q14) (Q9, 10, 11)
ging Method pap
WB: Pgs. 17,
24 ¢ Outline how early ) Gwde.d 18(Q12,13)
4 (UND) 4.b human beings began Learning - WB: Pg. 16
' usine fire * Real-life (Q3) Bring a blank
& Connect sheet of
paper.
* Activity
s || | ammemese | oo | © 3T | wogta | weieg 1
(APP) ) y . y * Peer Learning (Q15) (Q1e6,17)
human beings _ Pair paper
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Period and T8 Page No.

Planned Date

L. Obj. Teaching

. Resources Practice Areas to Focus
Strategies

and Key Learning Outcome(s)

Competency

* Qutline the evolution

25-26 42 fearlyh bei . Peer Learning| © Human
6 |wors.an| 4 | intomodemhuman | —Group |  Eroltion | We:Pe19 | we:pe. 19
ol 4,C . p. . Chart (Q 18) (Q 19’ 20)
4.d beings ¢ Summarising
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Annual Day:

17/27

Actual Date:

Early Human

( Important Words
¢ Today: exhibits, ape

-

Duration: 1 min )

-

Beings

Let Us Learn About

Think

Rashi, Morad and Meher visit a museum. They look at the different
exhibits. Meher notices an exhibit labelled ' An Early Human Being'.
He is surprised that it locks more like a monkey.

Meher: Morad, look! How can this monkey be a human being!
How sillyl

Morad: If is not a monkey, but an ape. Once upon a fime, human
beings locked and behaved just like apes. Affer thousands of years,
some of those apes changed info what we are foday.

Rashi: Then, how did we become so different from apes?

Q. Which animal did early human beings look like?
(A) fish (B} lizard
(C) ape (D) bird

An early human

.

Transactional Tip(s)
Peer Learning - Pair/Group:

J
Duration: 8 min @
e Ask the pairs to read ‘Think’ in pairs and answer the
‘Think’ question.
¢ Discuss the definition of ‘ape’ with the learners.
e Ask learners to discuss the following questions with
their partners.

* Have you been to a museum? If yes, what did you
see? If no, what object/remains will you like to see
from the past?

* How are we different from apes?

* Do you agree that we looked like apes in the past?

e Choose a few learners to share their responses. Ask
other learners if they would like to add anything.

-

(CIass Pulse Check

Duration: 1 min V
1) Which animal did early human beings look like?
(Think, TB: Pg. 22)




Annual Day: Day: Actual Date: Page(s) [ Important Words Duration: 1 min |
17/27 1/6 23 ¢ Today: hunter-gatherers

: Remembering :
: - L

: : Y,
: Human beings did not always loock and act like they do now. A very long time ago, human . s
beings looked and behaved like apes. They lived in forests and near rivers. They collected Transactional Tip(s) Duration: 17 min @
E nuts, fruits, berries, eggs and hunted animals for food. Many also caught fish from the rivers : Interactive Discussion: —
: and ate them. So, they are called hunter-gatherers. :
How did they dig earth and cut fruit and meat? e Ask learners to read the first paragraph on TB: Pg. 23.
é STONE TOOLS : * Ask:
: : * Where do you live now?
: Early humans used different shapes and sizes of stones as tools. A fool is an object that is : * How do you get the food you eat?
é made for a specific function. Example: A pencil is made for writing. : ¢ Show pictures of different kinds of food. Include
: Type of stone tool Use pictures of modern food items along with items that
. large and heavy stones kill animails for food, protect themselves from animails : early human beings would have had.
small, sharp stones cut fruit and skins of animals : e Ask them to choose the food items that early human
long and flat stones dig earth : beings would have been able to get.
: sharp stones, called scrapers clean the skins of animals : e Discuss with the learners the meaning of the word
: ‘hunter-gatherer”.
: THE LIFE OF EARLY HUMAN BEINGS e Ask them what kind of food the early human beings
§ Early human beings lived in groups. They used leaves and animal skins fo cover themselves. . would have had to gather and what kind of food they
: They used the parts of the animails that they hunted in different ways. would be able to get by hunti ng.
; : ¢ Discuss with the learners why the early human beings
: ‘Oé‘ were called ‘hunter-gatherers’.
: ¢ Ask learners to solve the allotted WB question in class.
g Some slone tools used by early humans §
: tools :
‘ bone weapons :
: jewellery i L J
. meat food : P 4
skin clothes : | Class Pulse Check Duration: 2 min !
: 1) How were the food habits of early humans different
x from ours?
Early Human Beings 2) True/False: Early human beings ate bread.
- J
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Annual Day: Day: Actual Date: Page(s) [ Important Words Duration: 1 min |
18/27 2/6 23 ¢ Today: tool, scrapers, weapons, raw

: Remembering :
: - L

: : y,
: Human beings did not always loock and act like they do now. A very long time ago, human e . R . .
: beings looked and behaved like apes. They lived in forests and near rivers. They collected Transactional TIp(S) Duration: 27 min
E nuts, fruits, berries, eggs and hunted animals for food. Many also caught fish from the rivers : QU estionin g: —
: and afe them. So, they are called hunter-gatherers. :
How did they dig earth and cut fruit and meat? : e Ask learners to form questions. (Hints: Types of tools
: : used by early humans and how they were made, How
. STONE TOOLS . . .
: : early human beings lived)
: Early humans used different shapes and sizes of stones as tools. A fool is an object that is : e Choose learners to ask the rest of the class their
: made for a specific function. Example: A pencil is made for writing. : questions. Ask learners to solve the allotted WB
‘ Type of stone tool Use : questions in class.
: large and heavy stones kill animails for food, protect themselves from animals :
small, sharp stones cut fruit and skins of animails : Real-life Connect :
5 leng and flat stones dig earth '
. . I ’ . .
: sharp stones, called scrapers clean the skins of animals . * Read ‘Stone Tools (TB- Pg- 23)- Ask:
: : = Can you eat the flesh of a watermelon without
THE LIFE OF EARLY HUMAN BEINGS using a knife?
§ Early human beings lived in groups. They used leaves and animal skins to cover themselves. : - What can you use to scoop out the flesh of the
: They used the parts of the animails that they hunted in different ways. fruit?
: : * What would you use to dig earth?
: ‘Oé. : e Ask learners to brainstorm ways in which early humans
: would cut and eat fruit and how early humans used to
= : dig earth.
: S ‘ e Read ‘The Life of Early Human Beings’ (TB: Pgs. 23, 24).
Some sltone fools used by early humans : Discuss how present day clothes and jewellery differ
: : from those used by early human beings.
: =
. tools :
: bone weapons :
: jewellery i L J
: meat food P 4
: skin clothes i | Class Pulse Check Duration: 2 min V
: : | 1) Give one example of a tool that early human beings
’ used.
Early Human Beings : | 2) Why did early human beings live in caves?
S J
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Annual Day:

Day:

Actual Date:

Page(s)
24

19/27 3/6

Understanding

HOW DID EARLY HUMAN BEINGS CHANGE?

In the beginning, early human beings locked like apes.
As fime went by, their faces and bodies changed.

They stopped living in trees like apes and began living
on the ground. They stopped walking cn four legs. They
started walking on two legs with their backs straight.
They also started using their hands to do other things.

USING AND LEARNING TO MAKE FIRE

Early humans saw that lightning made frees catch
fire and bum. All the animals were afraid of fire. Early
humans picked up buming branches o protect
themselves from dangerous animals.

At times, meat and roofs fell into the fire. Early humans
tasted this food. They found that it fasted better than
raw food. This is how early human beings learnt to cook.
But, they had fo wait for lightning fo bum a tree to

get fire.

To make tools, early humans banged stones against
each other. Sometimes, while making tools, they
observed sparks, which made the grass catch fire.
In this way, early human beings leamnt fo make their
own fires.

Early humans lived in caves. Caves protected
them from animails, rain, wind and cold. They also
stored food in caves. When there was no food left
in one areaq, they moved fo a new place.

When humans found food to eat, they ate it raw.
They did not know how fo cook.

Male Femuale

Millions of |
years

:w{/‘

Paste ¢
Taday (a{

picture of
yourself
here to
complete
the timeline.
Human beings change over time
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Vs

-

Important Words Duration: 1 min |

o Last class: exhibits, ape, hunter-gatherers
¢ Today: —

-

.

Transactional Tip(s)
Activity Method:

J
Duration: 28 min @
e On a blank sheet of paper ask the learners to draw a
process chart of how human beings evolved.
e Choose learners to draw their process chart on the
board and explain the various stages of evolution.
e Ask learners to solve the allotted WB question in class.

Interactive Discussion:

e Ask learners to look at the timeline on TB: Pg. 24.
e Discuss the following stages of human evolution with
reference to the timeline.
» Early human beings lived mostly in trees. (1)
* They started to live on the ground and use their
hands to make tools. (2)
* They walked with their back straight and could use
fire. (3)
* They learnt to make fire and started to cook. (4)
* They began resembling modern human beings. (5)

(CIass Pulse Check

Duration: 1 min

1) Name one thing that early human beings could do
after they began to live on the ground.




Annual Day:
20/27

Actual Date:

: Understanding

HOW DID EARLY HUMAN BEINGS CHANGE?

E In the beginning, early human beings locked like apes.

E As fime went by, their faces and bodies changed.

E They stopped living in trees like apes and began living
on the ground. They stopped walking cn four legs. They

: started walking on two legs with their backs straight.

They also started using their hands to do other things.

USING AND LEARNING TO MAKE FIRE

: Early humans saw that lightning made frees catch

: fire and bum. All the animals were afraid of fire. Early
humans picked up burning branches to profect

: themselves from dangerous animals.

At times, meat and roofs fell into the fire. Early humans

: tasted this food. They found that it fasted better than
raw food. This is how early human beings learnt to cook.
: But, they had fo wait for lightning fo bum a tree to

: get fire.

: To make tools, early humans banged stones against

5 each other. Sometimes, while making tools, they

: observed sparks, which made the grass catch fire.

: In this way, early human beings leamnt fo make their

: own fires.

Early humans lived in caves. Caves protected
them from animails, rain, wind and cold. They also
stored food in caves. When there was no food left
in one areaq, they moved fo a new place.

When humans found food to eat, they ate it raw.
They did not know how fo cook.

Milions of Male Femuale

years
ago T\]
e

:w{/‘

Paste ¢
Taday (a{

picture of

yourself
Human beings change over time

here to
complete
the timeline.
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( Important Words Duration: 1 min |

e Last class: tool, scrapers, weapons, raw
¢ Today: sparks

-

J
Transactional Tip(s) Duration: 27 min @
Guided Learning: =

Ask learners to read ‘Using and Learning to Make Fire’.
Make a process chart on the board to explain the
usage and making of fire. Use the following steps to
make it.

» Stage 1: [Lightning made trees catch fire] >
[Humans picked burning branches to keep animals
away] = [Meat and roots fell into the fire] - [Food
tasted good; humans learnt to cook but had to wait
for lightning to strike]

= Stage 2: [Banged stones to make tools] >
[Observed sparks] = [Grass caught fire] > [Humans
learnt to make fire]

Real-life Connect :

e Ask learners to list ways fire is used at home.

e Discuss how using the ways of using fire at home are
similar to the ways early human beings used them.

e Explain to the learners how the discovery of fire
changed the lives of early human. lllustrate the various
uses of fire to early human beings.

¢ Ask learners to solve the allotted WB question in class.

(G J

fCIass Pulse Check Duration: 2 min V

1) What made trees catch fire and burn?

2) How did early humans protect themselves from wild
animals?




Annual Day: Day: Actual Date: Page(s)
21/27 5/6 2

: FARMING :
: Early humans carefully observed nature. They threw seeds of fruit on the ground. Soon, they :
: saw new plants growing from these seeds. They saw that seeds grew well in warm weather. H
: They stored fruit for the cold weather. They wrapped fruit in the skins of animals to keep them .

fresh. They planted seeds, grew plants and began farming.

: USING WHEELS
: Early humans fravelled a lot. They did not have an easy way to move heavy things from one ‘
E place to another. They observed rocks and logs rolling easily on land. This gave them the idea :
fo roll heavy things on logs. This
. is how early humans started using -
: wheels. Early humans clso started :

making wheels from stone.

SETTLING DOWN

: Human beings travelled in search ‘
: of food. When they started farming, :
E they started staying in one place. .
: They started making simple huts with :

the stems of plants and long leaves.
They also used animal skins and
bones to make huts.

. 1) Look at the two pictures on the next page. The clothes shown are different from each :
: other. Discuss the following. :
E * the difference between them based on the material :
: * one special feature of each item of clothing :

Early Human Beings
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( Important Words Duration: 1 min |
¢ Today: observed, logs

-

_J
Transactional Tip(s) Duration: 28 min @
Activity Method: =

e Choose learners to read aloud ‘Farming’, ‘Using Wheels’
and ‘Settling Down’ (TB: Pg. 25).

e Ask learners to work in pairs and make a mind map on
the life of early human beings.

* Choose a few learners to come up and replicate their
mind maps on the board.

Peer Learning - Pair/Group:

e Ask learners to discuss with their partners how farming
and the use of wheels by early human beings has
shaped modern life.

e Choose a few learners to share their responses.

e Ask learners to solve the allotted WB question in class.

. J

rClass Pulse Check Duration: 1 min

1) Name one activity of early human beings that allowed
them to change the way they lived.




Annual Day: Day: Actual Date: Page(s) [ Important Words Duration: 1 min |

22/27 6/6 26 e Last class: observed, logs
¢ Today: —

-

J
: | Transactional Tip(s) Duration: 28 min @
: | Peer Learning - Pair/Group: =

: e Ask learners to discuss ‘H.O.T.S.” (TB: Pgs. 25, 26) in

: : groups of four.

: ¢ Let each group present their points for a minute.

: e Encourage other learners to ask questions to the
: presenting group.

: : ¢ Read aloud ‘Amazing Facts’. Ask learners to find out

about other such famous early human beings.
Ot7i, dlso known as the lceman, was an early human
being. His body and belongings were preserved in ice

for thousands of years. Otz is displayed in the South Tyrol

: Summarising:

: Museum in Italy. . : e Summarise the stages of human evolution that they
: have studied in the lesson using the Classklap Human
: . — Evolution chart.

y = A : e Ask learners to discuss the following questions with
§ 1) exhibit = something that is displayed for people fo see : a partner.

2] ape = an animal that is like @ monkey but does not have a tail * What have they learnt about early human beings?
3) weapon S wtenlosea s hunbar il : = How is the learning related to their daily lives?

: i o R T T e e Ask a learner to share. After they have shared, ask
: : other learners if they would like to add something.

: : * Ask learners to solve the allotted WB question in class.

-

.

p
: | Class Pulse Check Duration: 1 min V
: | 1) What is an invention made by early human beings that

we still use today?
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g C — Exit Assessment

Number of learners who

Suggested questions to test the learning objective(s Learning objective(s
g8 9 g 0b) (s) g 0b] (s) answered correctly

For what did early humans use long and flat stone tools? . .

1 (Ans. To dig earth) Period 2 - early human beings
What did the early human beings discover that helped them to

2 eat cooked food? Period 4 - changes in early human beings
(Ans. Fire)

3 helped early humans to start settling down. Period 5 - how agriculture and tools changed
(Ans. Farming) the lives of early human beings

4 True/False: Early humans made clothes from cotton cloth. Period 6 - comparing modern and ancient
(Ans. False) clothing

Post-lesson Reflection Handhold Learners Challenge Learners

B WB

Yes No Yes No
completed completed
______________________ _— Names

Enthusiastic participation @ @ @
Concept clarity in the @ @ @
classroom

Concept clarity through @ @ @ App Report | Number Signature
the workbook

Exam Revision
Strategy

Reteach Revise Practise
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A — Curriculum to Learning Objectives: Introduction to History
. * Evolution of human beings
Prior Knowledge f g.
* Features of early human life
Class L. No. Lesson Name Learning Objectives
9.a e ‘past’, ‘history’, ‘timeline’ and ‘sources of history’
. 9.b * the importance of learning history
?

3 9 What Is History: 9.c * people who study history and how they use the sources of history
9.d * making a timeline of events
l.a * explorations, discoveries and inventions

4 1 Explorations, Discoveries 1.b * differences between discoveries and inventions

and Inventions l.c * discoveries and inventions used in daily life
1.d * afew everyday things that have been invented by children
4.2 * early human beings
. 4.b * changes in early human beings

> 4 Early Human Beings 4.c * how agriculture and tools changed the lives of early human beings
4d * comparing modern and ancient clothing
5.a * meaning of civilization and life in ancient civilizations

5 5 Ancient Civilizations > " why arTCIent <‘:|V|I|zat|ons gr.e?“f .
5.c * how climate is related to civilization
5.d * features of ancient civilizations
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B — Vision-to-Action Plan: 5 Ancient Civilizations

TB Page No.

Period and (o] I . Teachin .
and Key J Learning Outcome(s) 'g Resources Practice Areas to Focus
Planned Date Strategies
Competency
cw HW
* Blank sheets Y(\QBI P3g.42)1
* Define ‘civilization’ | * Interactive of paper T WB: Pgs. 21,
1 27-28 5.a and discuss its Discussion * Ancient 22 (Q5,6
(THK, REM) ' > o WB: Map o
features * Questioning Civilizations . 7, 8)
hart Practice,
¢ Pg. 28 (Q.5)
* Examine the * Guided
2 29 5 b beginning of Learning B WB: Pgs. 21,| WB: Pgs. 22,
(UND) ' & 8 * Peer Learning 22(Q2,9) | 24(Q14,18)
agriculture
— Group
* Developanidea . *  Pencils, ]
3 29 about trade and Activity erasers, WB: Pg. 22 WB: Pgs. 22,
(UND) 5.b Method (Q1o0,
the growth of - sharpeners 23(Q13,17)
e * Questioning 11, 12)
civilizations and pens
* Assess the
influence of
30 :(I)l;nn:;::s?e * Interactive * Pictures of
4 (APP 5.c civilizations Discussion the Indus WB: Pg. 23 | WB: Pgs. 23,
4018) | 5% |- oeusste | Cuided valey | (@1s) | 24(216,29
features of the &
Indus Valley
Civilization
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TB Page No.
and Key
Competency

Period and
Planned Date

b @1 Learning Uil Resources Practice Areas to Focus

Outcome(s) Strategies

¢ Infer how

ancient

5.a civilizations . Interactive

5 31 5.b traded with each . . WB: Pg. 25 -
Discussion -
(AF) 5.c other . Summarisin (Q20)

5.d e Summarise the &
concepts learned
in the lesson
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23/27

Day: Actual Date:

Ancient
Civilizations

o ‘" .49— Let Us Learn About

Rashi, Meher and Morad are still at the museum. The next section has different
exhibits. There are photographs of many buildings made of bricks. There are metal
tools too. The human beings in this exhibit look different.

Rashi: Morad, these people lock like we do!
Did not all eardy hurnan beings look like apes?

Meher: No! Remember, they changed? They sfarfed
to look more like we do.

Morad: That is comrect. After thousands of years,
people started living in cities. Their cities were different [
from ours. They did nof use the same language or
machines. They did nof dress like we do. But, they

were the builders of the first ancient cities. An anclent civilization

Q. What did human beings start to build2
(A) zoos (B) museums
(C) cities (D) bridges

Page 127

( Important Words

-

J
p
Transactional Tip(s) Duration: 10 min @
Interactive Discussion: =

e Ask learners to read ‘Think’ (TB: Pg. 27) in pairs and
answer the ‘Think’ question.
e Ask learners to discuss the following questions with
their partner.
* What are your basic needs?
* What were the basic needs of early humans?
* What did they do for food?
* What do you do for food?
* How did they live?
* What changes happened from then to now?

-

.

Class Pulse Check Duration: 1 min V
1) What did human beings start to build? (Think, TB: Pg.
27)




Annual Day: Day: Actual Date: Page(s)
23/27 1/5 28

BIRTH OF CIVILIZATIONS

Civilizations began to appear about 10,000 years ago. A civilization is a group of human
beings living together who have common rules, language and way of life. The very old
civilizations are called ancient civilizations. All the ancient civilizations are found near rivers. A
list of the ancient civilizations are given.

Civilization River

Mesopotamian Tigris and Euphrates
Indus Valley Indus
Egyptian Nile
Chinese Yangtze

LIFE IN ANCIENT CIVILIZATIONS

The people of these civilizations were a lot like us. They used languages. They made and

did different things. Some people had farms and farm animals. Others made things from
clay. Some people made tools from iron and other metals. There were special people to
make rules. These people were usually the priests. The other people were mostly soldiers and
builders. Let us find cut what led to the growth of these civilizations.

BLACK SEA e

o A S 1 A Givilization

4
Mesopotamian
MCDITCRRANLAN S2A Q Civilization
s, \ ‘%;% e /\/\/-‘
-

Civilization

i Indus Valley
J CHitlE =008 PACIFIC

OCEAN

ARABIAN 5FA
BAY OF BENGAL

A BRI A

A map showing the ancient river valley civilizations
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Vs

. )
Important Words Duration: 1 min
e Today: civilization, ancient, clay, priests, soldiers

g J
P
Transactional Tip(s) Duration: 17 min @

Questioning: =

¢ Write the word ‘ancient’ on the board. Ask learners for
the meaning of the word.

e Ask learners to read ‘Remembering’.
Divide learners into groups of four.
Say the following words one after the other and ask
each group to form questions with the words.
» 10,000 years
= Ancient
= Language
= Priests
= Soldiers
* Indus

¢ Ask each group to present their questions and have the
other learners answer.

e Use the Classklap Ancient Civilizations chart to show
the differences between the four civilizations.

e Ask learners to solve the allotted WB questions in class.

\. J
( i n Y]
Class Pulse Check Duration: 1 min [ VY_

1) Where did ancient civilizations mostly grow?
\\§ J




Annual Day: Day: Actual Date: Page(s)
24/27 2/5 29

Understanding

GROWING CROPS

Human beings needed to stay in one place to take care of their farms. They grew crops,
collected and stored grains. This is called agriculture. They built strong houses so that they
could stay in the same place for a long time. They needed water for their farms. So, they
built houses near big rivers.

DOMESTICATING ANIMALS

People found that a few animals could
be used fo cary heavy loads and do
other tasks. They gave these animails
food and water fo domesticate them.
Some animals domesticated by early
humans were the cow, sheep. goat,
buffalo, horse, dog, cat, donkey, ox
and bull.

close to them. They observed the young
ones of these animals and scon began
milking cows and goats. They dlso got
wool and meat from animals such

as sheep.

TRADE A house from an ancienl village

Families of early human beings lived together. Sometimes, one family had little meat but a lot
of grain. Another family had more meat and less grain. They exchanged meat and grain to
get what they needed. Such exchange of resources is called trade.

As people grew crops and domesticated animals, they built houses and settled in one place.
People of different vilages fraded with each other. When people settfled down in places of
frade, more houses were built. This led fo rise of cifies. Some cities were close to each other.
The people spoke the same language. They also followed the same rules. A number of cities
where people shared a common way of life became a civilization.

Ancient Civilizations

s
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( Important Words Duration: 1 min |

¢ Last class: civilization, ancient, clay, priests, soldiers
e Today: crops, grains, agriculture, domesticate, resources,
trade

-

J
Transactional Tip(s) Duration: 28 min @
Guided Learning: =

¢ Read ‘Understanding’ (TB: Pg. 29).
¢ Help them to make a process chart showing the
different aspects of life in ancient civilizations.

| Building houses | | Domestication of animals |

|Sett|emen13 |9| villages |—>| Trading |—>| Cities |

Peer Learning - Pair/Group:

e Divide learners into groups of four. Ask learners to
discuss within their groups how animals would have
felt if they were kept against their wish. Ask them
whether it was right to domesticate animals. Choose a
learner from each group to share their responses.

e Discuss the importance of treating animals with
kindness. Ask the groups to brainstorm ways to
prevent animal cruelty.

e Ask learners to solve the allotted WB questions in
class.

(G J

fCIass Pulse Check Duration: 1 min V

1) Why were rivers important for the growth of ancient
civilizations?




Annual Day: Day: Actual Date: Page(s)
25/27 3/5 29

Understanding

GROWING CROPS

Human beings needed to stay in one place to take care of their farms. They grew crops,
collected and stored grains. This is called agriculture. They built strong houses so that they
could stay in the same place for a long time. They needed water for their farms. So, they
built houses near big rivers.

DOMESTICATING ANIMALS

People found that a few animals could
be used fo cary heavy loads and do
other tasks. They gave these animails
food and water fo domesticate them.
Some animals domesticated by early
humans were the cow, sheep. goat,
buffalo, horse, dog, cat, donkey, ox
and bull.

close to them. They observed the young
ones of these animals and scon began
milking cows and goats. They dlso got
wool and meat from animals such

as sheep.

TRADE A house from an ancienl village

Families of early human beings lived together. Sometimes, one family had little meat but a lot
of grain. Another family had more meat and less grain. They exchanged meat and grain to
get what they needed. Such exchange of resources is called trade.

As people grew crops and domesticated animals, they built houses and settled in one place.
People of different vilages fraded with each other. When people settfled down in places of
frade, more houses were built. This led fo rise of cifies. Some cities were close to each other.
The people spoke the same language. They also followed the same rules. A number of cities
where people shared a common way of life became a civilization.

Ancient Civilizations
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4 . . N\
Important Words Duration: 1 min
g J
P
Transactional Tip(s) Duration: 28 min @
Activity Method: =
Read ‘Trade’.
Define resources.
¢ Divide the class into four groups. Give one group ten
pencils, one group ten eraser, one group ten sharpeners
and the last group ten pens.
e Explain to them the concept of trade and how they can
exchange things to get what they need.
e Instruct each group to obtain a different set of items
from what they have.
e Encourage the learners to exchange items amongst
themselves to get what they want.
Questioning:
e Conduct a short quiz. Frame questions on:
= Why people settled down
= Rise of cities
* How civilizations were formed
e Ask learners to solve the allotted WB questions in
class.
(. J
( i in |V
Class Pulse Check Duration: 1 min [ VY_

1) What do resources mean?




Crops grow easily in places where there is warm sunlight. Rivers are used to get water for
growing crops. Warm climate is also easy for humans to live in. All ancient civilizations started in
the warm regions. Lock at the map and answer the questions.

1) Were there any civilizations in the very cold areas?

2)  Why do you think this happened?

= v
o« Mesopotamian
Civilization

Chinese
Civilization
v

- Icy cold Cold - Warm

Favourable climate for growth of civilizalions

Pleasant

1) Find out which ancient city had a
place called the Great Bath. Name
the civilization that it belonged to.
Discuss three important features of
this civilization.
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Annual Day: Day: Actual Date: Page(s)
26/27 4/5 30
el »  Application
CLIMATE AND CIVILIZATIONS

( Important Words

e Last class: crops, grains, agriculture, domesticate,
resources, trade
¢ Today: —

Transactional Tip(s)
Guided Learning:

J
Duration: 27 min @

Direct learners’ attention to ‘H.O.T.S. (TB: Pg. 30).
Ask if they know about this place.

e Explain to them that this city was a part of the Indus
Valley Civilization.

e Circulate pictures of what remains of the Indus Valley
Civilization. Ask learners to imagine the life of the
people there.

e Ask learners to solve the allotted WB question in class.

Interactive Discussion:

e Read ‘Application’ (TB: Pg. 30).

e Ask learners to look at the infographic on TB: Pg. 30.
Tell learners that the different colours represent
different climates. Explain that the house icons
represents the different civilizations.

e Ask learners to mention the various factors that
affected the growth of civilizations.

. J

rCIass Pulse Check Duration: 3 min
1) Why did ancient civilizations grow in warm areas?
2) Mention one important feature of the Indus Valley
Civilization.




Annual Day: Day: Actual Date: Page(s)
27/27 5/5 31,32

Cities in the Indus Valley Civilization traded with cities in the
Mesopotamian Civilization. The distance between the two

: civilizations was about 4,000 kilometres. .
' 1] clay - a soft, muddy material used to make pots and other objects :
. 2) priest - someone who performs religious duties and makes rules of :
worship :
: 3) soldier - a person who serves in the army :
. 4) crop - the plants grown for getting grains and other food :
. 5) grains - the seeds of some plants, such cs rice, that we cook and eat '
: 6) domesticate - train a wild animal to live and work with human beings :
: 7) resource - a place or thing that provides something useful :

Ancient Civilizations
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( A
Important Words
g J
P
Transactional Tip(s) Duration: 29 min @
Summarising: =
e Summarise the growth of ancient civilizations by
making a word splash.
e Complete the word splash using responses from the
learners.
¢ Add elements to the word splash to recall parts of the
lesson discussed.
¢ Ask learners to solve the allotted WB question in class.
Interactive Discussion:
e Ask learners to read ‘Amazing Facts’ (TB: Pg. 31).
e Ask, ‘If the cities were so far apart, how did they trade
with each other?’
¢ Take a few responses and discuss with learners the use
of ships in ancient times.

\. J
( i n Y]
Class Pulse Check Duration: 1 min [ VY_

1) Name a way in which ancient civilizations could trade
with each other.
2) Name two things that were common for people living
\____in the same civilization. )




Important Words

Transactional Tip(s)

AN

Class Pulse Check

1
—
—
J \ J

: Page(s) (
32

Actual Date

I

J[ o

Annual Day
27/27

[

PEIE R ——
: i pr _

NYHIOQ NHAHILAOS

NVAD2O
NYIONI

JIILNVTLIY
MENOS

E;m..u._u_EEam._m__._.;__sS 107 @ 1yhuidoy

sl 000E 4]

—_—
wr Q09 OODE 4]

NYHIO
DT Y e

Wioaiide a didal]
TR, S

IeN0AET

1A 0 AN

NVHEDO
QIdID0Vd

NVIDO

DILNVILY
HLYON 5

5
i

NVAOOQ
2I1412Vvd
e

o E
% . ]
A
e . P __M;.,\ s ..uv\%
E <l »

AININLLNOD

dldom

Page 133



L

g C — Exit Assessment

Number of learners who
answered correctly

Suggested questions to test the learning objective(s) Learning objective(s)

Chang is a soldier in an ancient civilization which grew around
1 the river Yangtze. Name this ancient civilization.
(Ans. Chinese Civilization)

Period 1 - meaning of civilization and life in
ancient civilizations

Mamta gives jewellery and takes meat in return. What is such an
2 exchange called? Period 3 - why ancient civilizations grew
(Ans. Trade)

Was there any ancient civilization in the very hot regions of

3 the world? Period 4 - how climate is related to civilization
(Ans. No)
Name an important building in Mohenjo-daro.

4 'mp uraing | ) Period 4 - features of ancient civilizations

(Ans. The Great Bath / any relevant answer)

Post-lesson Reflection Handhold Learners Challenge Learners

B WB

Yes No Yes No
completed completed
______________________ _— Names

Enthusiastic participation @ @ @
Concept clarity in the @ @ @
classroom

Concept clarity through @ @ @ App Report | Number Signature
the workbook

Exam Revision
Strategy

Reteach Revise Practise
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Art Integrated Lesson Plans

Grade: 5, FAl
Subiject: EVS - 11
Lesson: Maps and Globes

Learning Outcome(s):

e ldentifies the locations of different landforms in India on a physical map
e Develops a thorough understanding of how the Earth looks

e Locates the important latitudes and longitudes on the globe

Integrated Art Form(s):

e Bamboo Weaving

e Sketching and Painting

Materials Required:

Ice-Breaker:
1) A large blank outline map of India
2) Sticky notes or paper to make chits
3) Thumb tacks
4) Pens

Core Activity:
1) Thin bamboo strips used for weaving
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Art Integrated Lesson Plans

2) Scotch tape

3) Chart paper

4) Pencils

5) Erasers

6) Paint (blue, green, brown, white)
7) Paintbrushes

8) Markers

Resources (External References):

Ice-Breaker: NA
Core Activity:

e Bamboo Weaving

Time Needed:

Ice-Breaker: 20 min

Core Activity: 70 min (to be done over 2 teaching periods)

Ice-Breaker:

Summary: Conduct a group activity through which learners exemplify the geographical diversity in India.
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Art Integrated Lesson Plans

Procedure:
Step 1:
e Hang a large blank outline map of India on the classroom wall.
e Divide the class into groups of four.
Step 2:
e Ask each group to make chits with names of different types of landforms such as mountains, rivers plains, plateaus, coastal plains, etc.
e Instruct learners to pin these chits to the map according to where a specific landform is located in our country.
Step 3:
e Initiate a discussion on the geographical diversity in India. Invite learners to add any relevant points to the discussion.
e Show a physical map of India and explain how this geographical diversity is depicted.
e Ask learners to state the kind of landform they see in their city and mention any other place they might have visited which had a
different landform.

e Allot 20 minutes for this activity.

Core Activity:

Summary: Facilitate a group activity where learners employ the techniques of bamboo weaving to make a globe and illustrate its
components.

Procedure:
Step 1:
e Introduce learners to the concept of bamboo weaving. Tell them that this form of art is created by folding and twisting bamboo strips
to make the desired object.
e Inform learners that the art of bamboo weaving is popularly practiced in many of the north-eastern states of India like Manipur,
Meghalaya, Mizoram and Nagaland.

e Show learners the video on bamboo weaving to teach them how it is done.
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Art Integrated Lesson Plans
Step 2:
e Divide the class into two groups.

e Assign the bamboo weaving activity to Group 1, and instruct Group 2 to draw and paint a map of the world.

Step 3:

e Ask Group 1 to follow the steps shown in the video and make a sphere with bamboo strips to build the structure of the globe.
e Ask Group 2 to draw a map of the world as shown in the image below and paint it.

v

Shape of a map for the globe

e Allot 50 minutes to this task.
Step 4:
e Once the structure of the globe is ready and the continents map is dry, the groups can assemble it together.
e Paste the continents map on the woven bamboo structure of the globe.
e Mark the important lines of latitude on the globe.
e Learners can display the model in class or hang it using a string.
e Allot 20 minutes for this part of the activity.
Step 5:

e Conclude the activity by asking the learners how they find out the locations of the places they plan to visit.
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Art Integrated Lesson Plans

e Then ask how the system of latitudes and longitudes helps us.

Extension Activity:

Make a thematic food map. Take an outline map of India and draw or paste pictures of food items from different parts of the country.

Assessment:

Use the Assessment Rubric given to evaluate the learner.

Conclusion:

This activity facilitates the learner’s analysis of the importance of latitudes and longitudes and furthers their knowledge of the continents and
oceans of the world.

Suggested Rubric for Assessing Art Integrated Learning

LEVELS Proficient Evolving Beginner Pre-Beginner
RATING 4 3 2 1
Knowledge Demonstrates excellent use of |Demonstrates good use of Demonstrates Demonstrates minimal use of inquiry

Construction
and Expression

inquiry and higher order thinking
skills, and accurate
representation of arts standards.

inquiry and higher order thinking
skills and effective
representation of arts standards.

moderate use of inquiry
and higher order thinking
skills and occasional
representation of arts
standards.

and higher order thinking skills and
little representation of arts standards.

Collaboration

waoxm-4m< > 0>

Participates proactively in
community building through
collaborative work, and always
communicates well within
team(s) and with the facilitator.

Participates actively in
community building through
collaborative work, and mostly
communicates within team(s)
and with the facilitator.

Participates
moderately in
community building
through collaborative
work, and occasionally
communicates within
team(s) and with the
facilitator.

Participates rarely in community
building through collaborative work, and
hardly communicates within team(s)
and with the facilitator.
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Art Integrated Lesson Plans

Envisioning

Engages proactively in rigorous
arts integration by embracing
change; has multiple perspectives
and takes adequate calculated
risks.

Engages actively in arts
integration by accepting change;
has some perspectives and takes
some calculated risks.

Engages moderately
in arts integration by
accepting few changes;
has few perspectives and
takes few calculated
risks.

Engages rarely in arts integration; has
minimal perspectives and hardly takes
risks.

Art and Content

Displays a clear connect between
the arts and learning outcomes.

Displays an acceptable connect
between the arts and learning

Displays a moderate
connect between the

Displays a rare connect between the
arts and learning outcomes.

Integration outcomes. arts and learning
outcomes.
Self-Assessment [Demonstrates significantly Demonstrates increased Demonstrates Demonstrates rare awareness of

increased awareness of
relevance and purpose of the arts
integration process.

awareness of relevance and
purpose of the arts integration
process.

occasional awareness
of relevance and purpose
of the arts integration
process.

relevance of the arts integration process.

Page 148




Art Integrated Lesson Plans

Grade: 5, FA2
Subiject: EVS - 11
Lesson: The Climatic Zones of the Earth

Learning Outcome(s):

e Develops an understanding of the characteristic features of different climatic zones

e Assesses how lives of people differ in the different climatic regions in India

Integrated Art Form(s):

e Roleplay

Materials Required:

Ice-Breaker:
1) Sheets of paper
2) Pens

Core Activity:
1) Sheets of paper
2) Pens

Resources (External References):
Ice-Breaker: NA
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Art Integrated Lesson Plans
Core Activity: NA

Time Needed:

Ice-Breaker: 15 min

Core Activity: 75 min (to be done over 2 teaching periods)

Ice-Breaker:

Summary: Conduct a group activity where learners are required to recall words related to the assigned climatic zone.

Procedure:
Step 1:
e Divide the class into pairs or groups of four. Assign a climatic zone (torrid, temperate or frigid) to each.
e Distribute the sheets and ask learners to think of as many words related to the assigned climatic zone and write them down on the
sheet provided.
e The words could be climatic conditions, animals, plants, vegetation, names of countries and so on.
e Set the timer to two minutes and begin the activity.
Step 2:
e Once the time is up, invite learners to read out the words written by them.

e Have a discussion on the characteristic features of each climatic zone.

Core Activity:

Summary: Conduct a group activity where learners write the script for a roleplay and perform it.
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Art Integrated Lesson Plans

Procedure (Day 1):
Step 1:
e Inform learners that they will write the script for a roleplay and perform it in class.
e Divide the class into three groups.
e Assign a character belonging to different climatic regions in India to each group. For example, Rohan from Himachal Pradesh, Isha
from Rajasthan, Amayra from Goa and so on.
Step 2:
e Ask the groups to write a story for a roleplay on a day of their lives which is affected by the climate of the places they are from. Inform
learners that more characters can be included if required by the storyline.
e Tell them that the focal points of the story can be climatic conditions, food habits, clothing, kind of activities, etc.
e The script should not span over more than five minutes.
e Allot 45 minutes for this activity, including script writing and rehearsal.
e Assist learners in editing and fine-tuning their scripts.

e Ask learners to practice their roles at home for the final performances in the next class.

Procedure (Day 2):
Step 1:
e Allot 20 minutes to the learners to rehearse their roles.
e Once they are ready, invite the groups in turns to perform their scripts in front of the class.
e Allot 5 minutes to each group for the performance.
Step 2:
e At the end of the activity, initiate a discussion on the lives of people living in the different regions.

Page 151



Art Integrated Lesson Plans

Extension Activity:

Ask learners to think of an activity that they would do if they visit a hill station, a coastal area and a desert.
For example: If | visit a desert, | would like to see the sand dunes and go for a camel ride.

Assessment:

Use the Assessment Rubric given to evaluate the learner.

Conclusion:

The activity facilitates learners’ analysis of different climatic zones of the world and provides them an understanding of the climatic regions
within our country.
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Art Integrated Lesson Plans

Suggested Rubric for Assessing Art Integrated Learning

LEVELS Proficient Evolving Beginner Pre-Beginner
RATING 4 3 2 1
Knowledge Demonstrates excellent use of |Demonstrates good use of Demonstrates Demonstrates minimal use of inquiry

Construction
and Expression

inquiry and higher order thinking
skills, and accurate
representation of arts standards.

inquiry and higher order thinking
skills and effective
representation of arts standards.

moderate use of inquiry
and higher order thinking
skills and occasional
representation of arts
standards.

and higher order thinking skills and
little representation of arts standards.

Collaboration

Participates proactively in
community building through
collaborative work, and always
communicates well within
team(s) and with the facilitator.

Participates actively in
community building through
collaborative work, and mostly
communicates within team(s)
and with the facilitator.

Participates
moderately in
community building
through collaborative
work, and occasionally
communicates within
team(s) and with the
facilitator.

Participates rarely in community
building through collaborative work, and
hardly communicates within team(s)
and with the facilitator.

Envisioning

Engages proactively in rigorous
arts integration by embracing
change; has multiple perspectives
and takes adequate calculated
risks.

Engages actively in arts
integration by accepting change;
has some perspectives and takes
some calculated risks.

Engages moderately
in arts integration by
accepting few changes;
has few perspectives and
takes few calculated
risks.

Engages rarely in arts integration; has
minimal perspectives and hardly takes
risks.

Art and Content

Displays a clear connect between
the arts and learning outcomes.

Displays an acceptable connect
between the arts and learning

Displays a moderate
connect between the

Displays a rare connect between the
arts and learning outcomes.

Integration outcomes. arts and learning
outcomes.
Self-Assessment |Demonstrates significantly Demonstrates increased Demonstrates Demonstrates rare awareness of

increased awareness of
relevance and purpose of the arts
integration process.

awareness of relevance and
purpose of the arts integration
process.

occasional awareness
of relevance and purpose
of the arts integration
process.

relevance of the arts integration process.

Page 153




Art Integrated Lesson Plans

Grade: 5, SAL
Subject: EVS -1
Lesson: Early Human Beings

Learning Outcome(s):

e Explores how early human beings painted on surfaces such as rocks
e Examines the life and activities of early human beings

Integrated Art Form(s):

e Sketching, painting

Materials Required:

Ice-Breaker:
1) Paper
2) Sketching pens

Core Activity:
1) Pebbles or rocks with a smooth surface
2) Large leaves (e.g., Banyan leaf, lotus leaf)
3) Pieces of wood (4”x 3” approx)
4) White, black or red poster paint
5) Paintbrush
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Art Integrated Lesson Plans

Resources (External References):

Ice-Breaker:
e Rock shelters of Bhimbetka

Core Activity:

e Cave paintings at Ajanta and Ellora

Time Needed:

Ice-Breaker: 15 min

Core Activity: 45 min

Ice-Breaker:

Summary: Introduce learners to cave paintings done by early human beings with illustrated examples, and facilitate an activity in which
learners explore the style of art practiced by the people of that time period.

Procedure:
Step 1:
e Share the article on the rock shelters of Bhimbetka and ask learners to pay close attention to the ancient cave paintings.

e Ask them to identify what these paintings show.

Step 2:
e Show different pictures of animals drawn by early human beings to the learners.
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Art Integrated Lesson Plans
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e Demonstrate how early human beings used different types of lines to make their pictures look like they were moving.

e Ask the learners to make their own drawings with sketch pens using the different kinds of lines found in ancient paintings.

Step 3:

e Ask them to change the pressure with which they draw to get thick and thin lines.

e Instruct them to draw their favourite animals using different kinds of lines.

Core Activity:

Summary: Conduct a group activity through which learners explore how early human beings used different surfaces available in nature to
paint and depict their activities through art.

Procedure:
Step 1:

e Divide the class into 3 groups.
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Art Integrated Lesson Plans

e Assign each group an object on which they will paint - pebbles or rocks, leaves and pieces of wood.
e Ask the learners to imagine that they live like the early human beings.
e Tell them to draw scenes from their lives, if they were early human beings, on the objects assigned to them.
e Allow 25-30 minutes to complete this activity.
Step 2:
e At the end of the activity, ask each group to present their paintings and describe in short what they have painted.
e Ask questions such as the following.
a. What part of their imagined life is shown in your painting?
b. Which animals and plants have you shown in the painting?

e Conclude the activity by showing them the cave paintings at Ajanta and Ellora and discussing how rock paintings evolved in India.

Extension Activity:

Look at this exhibit on early human beings at the Smithsonian National Museum of Natural History.

Assessment:

Use the Assessment Rubric given to evaluate the learner.

Conclusion:

This activity uses early forms of art to encourage the learner to explore painting on natural objects which facilitates the learners’
interpretation of early human life.
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Art Integrated Lesson Plans

Suggested Rubric for Assessing Art Integrated Learning

LEVELS Proficient Evolving Beginner Pre-Beginner
RATING 4 3 2 1
Knowledge Demonstrates excellent use of |Demonstrates good use of Demonstrates Demonstrates minimal use of inquiry

Construction
and Expression

inquiry and higher order thinking
skills, and accurate
representation of arts standards.

inquiry and higher order thinking
skills and effective
representation of arts standards.

moderate use of inquiry
and higher order thinking
skills and occasional
representation of arts
standards.

and higher order thinking skills and
little representation of arts standards.

Collaboration

Participates proactively in
community building through
collaborative work, and always
communicates well within
team(s) and with the facilitator.

Participates actively in
community building through
collaborative work, and mostly
communicates within team(s)
and with the facilitator.

Participates
moderately in
community building
through collaborative
work, and occasionally
communicates within
team(s) and with the
facilitator.

Participates rarely in community
building through collaborative work, and
hardly communicates within team(s)
and with the facilitator.

Envisioning

Engages proactively in rigorous
arts integration by embracing
change; has multiple perspectives
and takes adequate calculated
risks.

Engages actively in arts
integration by accepting change;
has some perspectives and takes
some calculated risks.

Engages moderately
in arts integration by
accepting few changes;
has few perspectives and
takes few calculated
risks.

Engages rarely in arts integration; has
minimal perspectives and hardly takes
risks.

Art and Content

Displays a clear connect between
the arts and learning outcomes.

Displays an acceptable connect
between the arts and learning

Displays a moderate
connect between the

Displays a rare connect between the
arts and learning outcomes.

Integration outcomes. arts and learning
outcomes.
Self-Assessment |Demonstrates significantly Demonstrates increased Demonstrates Demonstrates rare awareness of

increased awareness of
relevance and purpose of the arts
integration process.

awareness of relevance and
purpose of the arts integration
process.

occasional awareness
of relevance and purpose
of the arts integration
process.

relevance of the arts integration process.
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Art Integrated Lesson Plans

Grade: Grade5,SA 1

Subject: EVS- 11
Lesson: Ancient Civilizations

Learning Outcome(s):

e Understands the history of ancient civilizations

e Analyses how ancient indigenous influences shaped Indian culture

Integrated Art Form(s):

e Saura Art

Materials Required:

Ice-Breaker:
1. Plastic knife
2. Flour dough
Core Activity:
1. Pictures of Saura paintings
2. Black A4 sheets of paper
3. White pen
4. Ruler
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Art Integrated Lesson Plans

Resources (External References):

Ice-Breaker:

e Tutorial video on making seal paperweight / pendant
e Pictures of the ancient seals

Core Activity:
e SauraArt

e An article on Saura Art

Time Needed:

Ice-Breaker: 20 min

Core Activity: 60 min

Ice-Breaker:

Summary: Conduct a group activity in which learners will make ancient seals with flour dough.
Note: Learners will have to be instructed beforehand to make and bring the dough.
Procedure:
Step 1:

e Divide the class into four groups.

e Show learners this tutorial video on how to make seals with refined flour dough.

e Provide each group with a photograph of a seal that they can use to design their seal, or they can make a seal of their choice.
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Art Integrated Lesson Plans

e Ask learners to refer to these images.

Step 2:

e Ask learners to take the dough and mould it into a round ball of their choice.
e Instruct them to flatten the round ball between their palms and give it a shape of their choice (round/rectangle/square). They
must even out the edges of the shape they make with a plastic knife.

e Ask learners to make designs that give some information about their seals with the sharp pointed nib of a pen. (They can refer to
the seal images listed under external resources.)
e Inform learners that they must let the seal dry for 2-3 days.
Step 3:
e After the activity, ask learners the following questions:
a. What do you think the seals were used for?
b. Name any civilization where seals were used.

c. What do you think the designs on the seals signified?

e Conclude this activity with a discussion on the importance of the sources of history and how these help us to get to know our past.
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Core Activity:

Summary: Conduct a group activity in which learners depict aspects of the social life in ancient civilizations through Saura Art.

Procedure:
Step 1:

Divide the class into four groups.

e Introduce learners to the Saura art form. Inform them that this form of art has its origins in Odisha, and is traditionally used to
decorate walls of houses.
e Show learners this video on Saura Art to teach them the basic techniques of figure drawing employed in this art form.
Step 2:
e Assign one ancient civilization, such as theEgyptian Civilization, the Mesopotamian Civilization, the Indus Valley Civilization, the
Chinese Civilization and so on, to each group.
e Ask learners to discuss within their groups and choose at least three aspects of the social life - growing crops, domesticating
animals, pottery, barter system, etc - that existed in the civilization that they want to depict in their painting.
Step 3:
e Instruct the groups to draw and paint their chosen scene on a black A4 sheet.
e Guide learners to first draw the border with a white pen. They can refer to the figures used in Saura Paintings as shown in this
article.
e Allot 60 minutes for this activity.
Step 4:
e At the end of the activity, ask each group to present their painting and talk about the aspects of social life they have depicted in it
and what they signify about the civilisation..
e Conclude the activity by asking learners how their paintings depict the bygone era.
e Discuss how cave paintings and pictographs of ancient civilizations help us similarly, in learning about their society.
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Extension Activity:

Ask learners to use the internet and find the names of two modern cities located in the regions where the four ancient civilizations
flourished.

Assessment:

Use the Assessment Rubric given to evaluate the learner.

Conclusion:

This activity facilitates learners’ understanding of the relevance of historical sources to get a clearer picture of the ancient civilizations

through Saura art, and helps them to get acquainted with the different aspects of the lifestyle that existed in ancient civilizations.

Page 163



Art Integrated Lesson Plans

Suggested Rubric for Assessing Art Integrated Learning

nAAM-AmMZI>AO>T

LEVELS Proficient Evolving Beginner Pre-Beginner

RATING 4 3 2 1
Knowledge Demonstrates excellent use of Demonstrates good use of Demonstrates moderate use| Demonstrates minimal
Construction and |inquiry and higher order thinking inquiry and higher order thinking |of inquiry and higher order use of inquiry and higher
Expression skills, and accurate representation |skills and effective thinking skills and occasional |order thinking skills and

of arts standards.

representation of arts
standards.

representation of arts
standards.

little representation of
arts standards.

Collaboration

Participates proactivelyin
community building through
collaborative work, and always
communicates well within team(s)
and with the facilitator.

Participates actively in
community building through
collaborative work, and mostly
communicates within team(s)
and with the facilitator.

Participates moderately in
community building through
collaborative work, and
occasionally communicates
within team(s) and with the
facilitator.

Participates rarely in
community building through
collaborative work, and
hardly communicates
within team(s) and with the
facilitator.

Envisioning

Engages proactively in rigorous arts
integration by embracing change; has
multiple perspectives and takes
adequate calculated risks.

Engages actively in arts
integration by accepting change;
has some perspectives and takes
some calculated risks.

Engages moderately in arts
integration by accepting few
changes; has few perspectives
and takes few calculated
risks.

Engages rarely in arts
integration; has minimal
perspectives and hardly
takes risks.

Art and Content
Integration

Displays a clear connect between the
arts and learning outcomes.

Displays an acceptable connect
between the arts and learning
outcomes.

Displays a moderate connect
between the arts and learning
outcomes.

Displays a rare connect
between the arts and learning
outcomes.

Self-Assessment

Demonstrates significantly
increased awareness of relevance
and purpose of the arts integration
process.

Demonstrates increased
awareness of relevance and
purpose of the arts integration
process.

Demonstrates occasional
awareness of relevance and
purpose of the arts integration
process.

Demonstrates rare
awareness of relevance of
the arts integration process.
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How to Create an Effective Learning Environment?

NCF 2022 aims at achieving a holistic overall transformation of the teaching-learning process that will ensure an enjoyable,
inclusive and positive overall learning experience. NCF 2022 asserts that the teacher is at the heart of the practice of
education and is the torchbearer of the transformation it envisions for the Indian education system. It also re-emphasises the
overall guiding principles of the NEP 2020, some of which include:

a) emphasis on conceptual understanding rather than rote learning and learning for examinations,

b) development of 21st-century skills such as problem-solving, creativity, and critical thinking to encourage logical decision-
making and innovation

c) respect for diversity and respect for the local context in curriculum and pedagogy

Here we have outlined some additional pointers that are in alignment with NCF 2022 that we feel will support teachers of
social studies.

Social studies is all about locating oneself in the complex maze of society and
understanding how the world is interrelated. The goal of social studies for learners at the
primary level is to develop an understanding based on observation and illustration
rather than abstraction. Below are some goals of teaching social studies at the primary
school level:

ve¢ to develop the skills of observation, identification and classification

ve¢ to develop in learners a holistic understanding of the environment with an emphasis on the inter-relationship of
the natural and social environments

Y¢ to sensitise learners to social issues and develop in them a respect for difference and diversity

While social studies is a fascinating subject, learners often find it difficult to like if they come to think of it as just a lot of rote
learning. Teaching-learning of social studies can in fact be one of the most enjoyable experiences of school life if done
through innovative ways. Here are some ideas and ways for making the teaching of social studies more engaging and
relevant:
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1) Use ample graphic organisers and visual aids: Social studies is a subject that particularly [j
requires more graphic organisers and visual aids to make it come alive and help learners
‘see’ what is being taught or discussed. Do not lose any opportunity to represent something

visually, be it a mind map, a geographical map or a timeline to organise information. @

2) Relate it to their lives: Social studies has ‘life around us’ as its basis. If this connection does not come out clearly while
teaching the subject, there is a high possibility of learning happening by rote. Especially for the primary level, ask
learners to share examples from their lives. Ensure you have an inclusive approach and do not allow any biases to
creep into the discussion.

3) Cooperative and peer learning: This is a method that works really well with social studies. At the primary level, it is
important to develop empathy in learners. The easiest way of doing this is by exposing them to the perspectives and
lives of their classmates.

Remember to be sensitive to aspects of gender, religion, caste and class in your classroom.

We do not see things as they are, we see things as we are.
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End-of-Term Reflection

S

Q 1) Which were the four best performing

\ 62) Which four areas/concepts were highlighted for \

areas/concepts for Term 1 as per your Teacher improvement as per your Teacher Companion
Companion Book? Book?

1) 1)

2) 2)

3) 3)

Q

AN

= Q 3) Which transactional tips do you find most useful to remediate the @) List at least five learners Whh

areas/concepts highlighted for improvement?

you would like to particularly

support based on inputs from

/ the Teacher Companion

Q 4) How many periods have you\
used to remediate

areas/concepts highlighted in
the Teacher Companion

Book?

. /

Book.
6 5) What other transactional tips dh 1)

.

you plan on using in Term 2?
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